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Inquiry Brief of the Teacher Education Program 

Inter American University of Puerto Rico 

 

Section 1. Program Overview 

(IAUPR, 2007
a
, pp. 46-47, 163-164) 

 

History of the University 

The Inter American University of Puerto Rico is a private institution with a Christian 

heritage and an ecumenical tradition.  It is a non-profit organization that provides college 

instruction to persons of both sexes.  It was originally founded in 1912 as the Polytechnic 

Institute of Puerto Rico and offered elementary and secondary education on the premises of what 

is known today as the San Germán Campus.  The first college level courses began in 1921, and 

in 1927 the institution graduated its first group of college students who received a BA.  In 1944, 

the Institution was accredited by the Middle States Association of Colleges and Schools.  It was 

the first four-year liberal arts college to be accredited outside the continental limits of the United 

States.  This accreditation has been maintained since then.  The University is authorized to 

provide educational services to veterans intending to pursue studies under the norms of the 

Veteransô Administration.  The programs of the University are accredited by the Council of 

Higher Education of Puerto Rico and by the Department of Education of Puerto Rico, which 

certifies teachers for the public and private schools in Puerto Rico.  In March 1982, the first 

doctoral program (in Education) was initiated. 

 

The Inter American University of Puerto Ricoôs tradition of public service, the 

geographical location of its instructional units, and its continuing attention to studentsô needs 

make it especially attractive and accessible to students from all the municipalities of the Island.  

The availability of both Federal and Commonwealth funds for student financial aid has enabled 

many students, who otherwise would not have been able to do so, to obtain a college education. 

 

Governance 

 

 The highest governing body of the Inter American University of Puerto Rico is a self-

perpetuating Board of Trustees, whose members are elected by the Board itself without any 

outside intervention or tutelage of any kind. The President is the chief executive and academic 

officer of the Institution.  He presides the Managerial Systemic Council. 

 

The Academic Senates of the instructional units and the University Council are primarily 

concerned with the academic well being of the University through the process of academic 

articulation among the Campuses.  The Academic Senates establish academic norms subject to 

the ratification of the University Council and the approval of the President.  Both bodies 

formulate recommendations on affairs related to educational, administrative, and research 

policies.  

 

The main executive of the San Germán Campus is the Chancellor.  The Administrative 

Council is composed by the Chancellor, the Dean of Studies, the Dean of Students, the Dean of 

Administration, the Registration Manager, and two Executive Assistants. 
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Instructional Units  
 

The Inter American University of Puerto Rico is a system composed by nine campuses 

and the central administration office. It offers academic programs in:  Aguadilla, Arecibo, 

Barranquitas, Bayamón, Fajardo, Guayama, Metropolitan area, Ponce, and San Germán. It also 

has two professional schools: The School of Law in San Juan and the School of Optometry in 

Bayamón. 

 

The Teacher Education Program (TEP) 

The TEP is an institutional program offered in eight campuses or institutional units. Its 

conceptual framework is included in the General Catalog 2007-2009 and General Catalog 2009-

2011 of the Inter American University of Puerto Rico, IAUPR (2007
a
). This program includes 

the general education requirements, in addition to the major and core coursesô components.  The 

TEP is exactly the same for all campuses that are authorized to offer it. 

The San Germán Campus offers a Bachelor of Arts degree in Preschool Level Education; 

Early Childhood Education (levels K-3
rd

 and 4
th
-6

th
), Secondary Education (Biology, Chemistry, 

History Mathematics, Science, Social Studies, Spanish and English); School Health; Physical 

Education and Recreation (Elementary and Secondary levels, and Adapted); Special Education; 

Teaching English as a Second Language (Elementary and Secondary levels); Art Education; and 

Music Education. These options or majors meet the requirements for teacher certification granted 

by the Department of Education of Puerto Rico (DEPR, 2004). 

 

The TEPôs organizational chart is presented in Figure I.  It is one program that is 

administered by two academic departments.  The Department of Education and Physical 

Education is in charge of the options or majors: Early Childhood: Pre-school, K-3
rd

 and 4
th
-6

th
; 

Teaching English as a Second Language (TESOL): Elementary and Secondary; Special 

Education; School Health; Physical Education: Elementary, Secondary, Adapted; and Secondary 

Education: Biology, Chemistry, History, Mathematics Science in the Junior High School, Social 

Studies, and Spanish. The Department of Fine Arts administered the options or majors: Arts 

Education (Visual Arts), and Music Education (General-Vocal, and Instrumental). 

 

Majors and Enrollment  

The IAUPR curriculum is composed of three interrelated components: general education, 

specialization (majors) and electives, which address the holistic development of the student in 

terms of a liberal arts education. The TEP offers 20 majors (IAUPR, 2007
a
, 2009).  The TEPôs 

curriculum consists of the following components:  

 

1. General Education ï According to the General Catalog 2007-2009, this component, 

which offers a comprehensive education of human knowledge, is structured on the 

following categories: Basic Skills, Philosophical and Esthetical Thought; Christian 

Thought, Historical and Social Context, Scientific and Technological Context, and 

Health, Physical Education and Recreation. 
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Figure I. TEPôs Organizational Chart 

 

2. Core ï This component includes the education courses that offer professional 

knowledge to the teacher candidate.  Its areas are: Fundamental Knowledge, 

Methodology, and Field and Clinical Experiences.  

 

3. Major ï The major includes the courses oriented toward the specific subject-

matter knowledge for the teacher candidate.  

 

4. Specialization ï The specialization requirement is present in the Physical 

Education Major, where the teacher candidate selects a specialized area (Adapted, 

Elementary Physical Education and Secondary Physical Education).  

 

5. Electives ï Electives refer to free courses that the teacher candidate can take 

according to his/her interests and needs.  

 

Board of Trustees 

President of the IAUPR 

Chancellor  

IAUPR, San Germán 

Dean of Studies 

TEP 

Department of Education 
and Physical Education 

PK, K-3, 4th-6th, TESOL, 
Physical Ed., School 

Health, Special Ed., and 
Secondary Ed. 

Department of Fine Arts 

Arts Ed, and Music Ed. 

Academic Senate 

University Council 
Vice President for 
Academic Affairs 
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The majorsô components and the total number of credits required by the TEP of the San 

Germán Campus are presented in Appendix D.  This appendix also includes a summary of the 

TEP requirements and other related information of the Program. 

 

The enrollment of active students for each major in August 2007, August 2008, and 

August 2009 is presented in Table 1.  As shown, the average of active students is 1,048 (23.8% 

of the total number of overall students in the Bachelorôs level).  The number of active students in 

the TEP has decreased, as well as the number of active students enrolled in our campus during 

the same period.   

 

Table 1.  TEP Enrollment (IAUPR, 2007, 2008, 2009) 

 

Majors  
Enrollment of TEP: Active Students 

Fall 2007 Fall 2008 Fall 2009 Average 
B.A. Early Childhood: Pre-school Level 55 45 46 49 

B.A. Early Childhood: Elementary Level (K-3) 148 126 86 120 

B.A. Early Childhood: Elementary Level (4-6) 57 35 26 39 

B.A. Secondary Education in Biology 27 21 13 20 

B.A. Secondary Education in Chemistry 3 3 6 4 

B.A. Secondary Education in History 51 40 29 40 

B.A. Secondary Education in Mathematics 44 46 36 42 

B.A. Secondary Education in Science in the Junior High School 9 5 5 6 

B.A. Secondary Education in Social Studies 19 22 12 18 

B.A. Secondary Education in Spanish 35 33 33 34 

B.A. Adapted Physical Education 42 43 38 41 

B.A. Physical Education at the Elementary Level 90 80 57 83 

B.A. Physical Education at the Secondary Level 114 99 72 95 

B.A. School Health 43 44 39 42 

B.A. Special Education 52 59 40 50 

B.A. Teaching English as a Second Language at the Elementary Level 34 35 29 33 

B.A. Teaching English as a Second Language at the Secondary Level 65 49 36 50 

B.A.  Visual Arts: Art Education  77 56 42 58 

B.M. Music Education: GeneralïVocal  136 144 140 140 

B.M. Music Education: Instrumental  113 109 91 104 

TEP Active Students 1,214 1,094 836 1,048 

Bachelor Active Students in San Germán Campus 4,535 4,361 4,303 4,400 

% of TEP  26.8% 25.1% 19.4% 23.8% 

 

Demographics 

 

The demographic information of active students in the TEP is the following: 

 First time college students (51% in Fall 2007, 51% in Fall 2008, and 52% in Fall 

2009).  

 Female (55% in Fall 2007, 55% in Fall 2006, and 56% in Fall 2007).  

 Have a GPA of 2.50 ñBò (above average attainment, IAUPR (2007a
, p. 66) to 4.00 

ñAò (superior attainment, IAUPR (2007
a
), p. 66) in an scale of 0 to 4 points (78% in 

Fall 2007, 75% in Fall 2008, and 67% in Fall 2009).   

 Although there is no data available about the national origin of active students, the 

majority are Puerto Rican or Hispanic. 

 

In the other hand, the majority of the Active Faculty, full-time and part-time, at the TEP 

is female: 

 Part-time Faculty: 54.0% in Fall 2007, 57.0% in Fall 2008, and 52.0% in Fall 2009. 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20D.doc
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%201.docx
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 Full-time Faculty: 56.0% in Fall 2007, 61.0% in Fall 2008, and 61.0% in Fall 2009. 

 

The majority of faculty members is Hispanic: 96 of 104 = 92.3% are Puertorrican; 3 of 

104 = 2.9% are other Latinamerican; and 5 of 104 = 4.8% are USA.  Faculty information is in 

Appendix E. 

 

Section 2. Claims and Rationale of the Assessments 

 

 The Teacher Education Program (TEP) of the Inter American University of Puerto Rico, 

San Germán Campus, makes three claims along with the cross cutting themes that are aligned 

with TEAC Quality Principle I (QP1).  The TEP claims are the following: 

 

Claim 1.1  Students, teacher candidates, and graduates of the TEP demonstrate 

knowledge in their subject matter by achieving a performance of 80% 

(ñBò, above average attainment) or more. (QP1.1) 

 

Claim 1.2 Teacher candidates and graduates of the TEP demonstrate pedagogical 

knowledge and the required skills to apply them to the teaching of their 

subject matter by achieving a performance of 80% (above average 

attainment or satisfactory) or more. (QP1.2) 

 

Claim 1.3 Teacher candidates and graduates of the TEP demonstrate commitment 

and positive attitudes toward their students and to teaching and 

professional development by achieving a performance of 80% (above 

average attainment or satisfactory) or more. (QP1.3)  

 

Claim 1.4.1 Teacher candidates and graduates of the TEP demonstrate that they have 

learned how to access information on their own, that they can transfer 

what they have learned to new situations, and that they have acquired the 

attitudes and skills that will support life-long learning in their field by 

achieving a performance of above average attainment or satisfactory or 

more. 

 

Claim 1.4.2 Teacher candidates and graduates of the TEP demonstrate that they have 

learned accurate and sound information on matters of race, gender, 

individual differences, and ethnic and cultural perspectives by achieving a 

performance of above average attainment, or satisfactory or more. 

 

Claim 1.4.3 Teacher candidates and graduates of the TEP are able to use classroom 

technology by achieving performance of above average attainment or 

satisfactory or more. 

 

 The TEP responds to the standards of excellence that the Department of Education of 

Puerto Rico (DE, 2006) established for the teacher preparation programs. 2 presents the 

alignment of the Conceptual Framework of the TEP with the Standards of the DEPR (2006) and 

TEACôs Quality Principles. 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%204.docx
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Table 2. Alignment of Conceptual Framework of the TEP with its Claims, with Teacher 

Certification Requirements of the DEPR (2006) and TEAC Quality Principles 

 

Conceptual Framework of the TEP 

(IAUPR, 2007ª , pp. 163-164) 

TEP 

Claims 

Standards 

of the DE 

(2006)Ï 

TEAC 

Quality 

Principles 

Mission    
     ñThe Teacher Education Program constitutes an answer to the needs and aspirations of a 
society in constant change and to the requirements for certification of the Puerto Rico 

Department of Education. Taking as a basis Vision 2012, the mission and goals of Inter 

American University of Puerto Rico, the Institutionôs concept of an educated person and the 
professional standards that characterize the teaching professional, the Teacher Education 

Program provides a framework of integrated educational experiences. The Program is 

directed toward the professional formation of a teacher of excellent quality, that is, one who 
can contribute in an effective manner to produce the changes deemed desirable in students, 

knowledgeable about the problems confronting education in Puerto Rico and capable of 

collaborating in the process of change to improve the quality of both the teacher's life and 
that of others. The Program, therefore, seeks to achieve a greater integration of its 

components: professional courses, major courses and general education courses. Teacher 

preparation emphasizes the development of those skills and attitudes that allow for the 
formation of a critical, flexible and creative mind that by using educational theories as the 

starting point is capable of identifying and posing problems, of carrying out research to find 

solutions and proposing adequate answers which can be verified through experimentation.  
     The new vision of teacher preparation implies a program of studies that provides a great 

number of related experiences that provide for the construction of pedagogical knowledge 

and content which will develop the future teacher. These experiences are characterized by 
continuous reflection, practice in real settings, research, collaboration, the relevance of 

contents, the pedagogical model and the search for and use of tools that permit the solution of 

problems inherent in the teaching learning processes in different contexts.ò  

Claims  

1.1, 1.2, 

1.3, 1.4.1, 
1.4.2, 

1.4.3 

2.1, 2.2, 2.3, 

2.4, 2.5, 2.6, 
2.7, 2.8 

QP1.1, 
QP1.2, 

QP1.3, 

QP1.4.1, 

QP1.4.2, 

QP1.4.3, 

+ 
QP2.1, 

QP2.2, 

QP2.3 
+ 

QP3.1, 

QP3.2 

Goals: Professionals that é    
1. Are committed to the professionalization of their chosen field and help dignify the 

teaching profession with their performance. 

Claims  

1.1, 1.2 
1.3, 

1.4.1, 

1.4.2, 
1.4.3 

2.1, 2.2, 2.3, 2.7 

QP1.1, 

QP1.2 
QP1.3, 

QP1.4.1, 

QP1.4.2, 
QP1.4.3 

2.    Use critical reflection as a tool in pedagogical practice. Claim 

1.4.1 
2.1 QP1.4.1 

3.   Recognize and use the classroom as a laboratory of human experiences that will increase 
and enrich the teaching-learning endeavor. 

Claims 

1.2, 1.3, 
1.4.1, 1.4.3 

2.1, 2.3 

QP1.2, 
QP1.3, 

QP1.4.1, 

QP1.4.3 

4. Utilize research as a resource for enriching and expanding knowledge and improving 

pedagogical practice.  

Claim 

1.4.1 
2.1, 2.3 QP1.4.1 

5. Perform a pedagogical practice founded on the mastery of knowledge.  Claims  

1.1, 1.2 
2.1, 2.3 

QP1.1, 

QP1.2 

6. Are leaders in promoting change and innovation.  Claims 

1.3, 1.4.1 

 

2.1, 2.3 
QP1.4.1 
 

7. Conceive education as a human process.  Claims  
1.3, 1.4.2 

 

2.1, 2.3 
QP1.3, 

QP1.4.2 

8. Understand that formal and informal education contributes to the development of the 

humanistic and scientific culture of society.  
Claims  

1.3, 1.4.1, 
1.4.2, 1.4.3 

2.1, 2.2, 2.3 

QP1.3, 

QP1.4.1, 

QP1.4.2, 

QP1.4.3 

9. Are aware of the need for collaborative work as an essential component of their 
pedagogical practice.  

Claims  
1.2, 1.4.1 

2.1, 2.3, 2.7 
QP1.2,  
QP1.4.1 

10. Believe that both oral and written skills in their vernacular and in second language are 

essential instruments for the teaching learning process.  

Claims  

1.1, 1.4.1 
2.1, 2.3 

QP1.1,  

QP1.4.1 

11. Are aware of their ethical and legal responsibilities when they must take a stand and 

contribute to the solution of problems.  

Claims  

1.3, 

1.4.2 

2.1, 2.3 
QP1.3, 
QP1.4.2 

12. Make effective use of technology.  Claim  
1.4.3 

2.1, 2.3 QP1.4.3 
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Conceptual Framework of the TEP 

(IAUPR, 2007ª , pp. 163-164) 

TEP 

Claims 

Standards 

of the DE 

(2006)Ï 

TEAC 

Quality 

Principles 
13. Have a clear vision of the diverse ways in which populations are distributed.  Claims  

1.3, 

1.4.2 

2.1, 2.3 
QP1.3, 

QP1.4.2 

14. Are committed to the practice and promotion of a better quality of life.  Claims  

1.3, 1.4.2 
2.1, 2.3 

QP1.3, 

QP1.4.2 

Ï - Standards of the DEPR (2006, pp. 7-27): 

 

Standard 2.1 ï Students seeking the teacher certification: The TPP ensures that the students seeking the teacher certification have the 
appropriate knowledge, skills, and competencies in their areas of responsibility. 

Standard 2.2 ï Curriculum and instruction: The TPP is a high quality program with a conceptual framework based on  knowledge that 

is articulated, coherent, and consistent with the institutional mission, and that is continually evaluated. 
Standard 2.3 ï Clinical experiences: The TPP ensures that the clinical experiences are well planned, are of a high quality, are 

integrated along the program sequence, and are continually evaluated. 

Standard 2.4 ïStudentsô recruitment, admission and retention:  The TPP has and implements plans for the recruitment, admission and 
retention of a student population that has the potential to be successful in the schools. 

Standard 2.5 ï Faculty: The Institution plans the recruitment, hiring, and retention of TPP faculty members that possess professional 

qualifications; it develops high quality instructional processes, and promotes continuous professional development. 
Standard 2.6 ï Governance: The Board of Directors and principal administrators of the Institution have adopted and implemented 

policies and procedures that support   the preparation of professional teachers. 

Standard 2.7 ï Community collaboration: The TPP and the professional education community collaborate in order improve the 
programs for the preparation of school personnel and development of quality education. 

Standard 2.8 ï Resources: The TPP has sufficient physical facilities, equipment, and budget resources to implement its mission and to 

offer programs of quality. 

  

In the other hand, our assessments provide valid evidence for our claims because they are 

aligned with them, and with the standards of the Department of Education of Puerto Rico (DE, 

2006), and TEACôs Quality Principles, as shown in Table 3. The evidences are aligned with our 

academic offer, specifically with the end product for which the program was designed, and 

finally they also provide evidence regarding the competency and human quality of the students 

who graduate from the program.  In this table, we also present an explanation for the cut-scores 

of each assessment in order to proof that they are appropriate indicators of competence.  

 

Table 3.   Alignment of the Evidence in the Inquiry Brief with the TEPôs Claims, the 

Standards of the DEPR (2006), the TEAC Quality Principles, and the Methods of 

Assessment 

 

Evidence 
TEPôs 

Claims 

Standards 

of the DE 

(2006) 

TEAC 

Quality 

Principles 

Methods of 

Assessment 
Cut-Score 

1. PCMAS (Teacher Certification 

Standardized Tests): 2007-2010 
(Professional Competencies, and 

Majors)  

Claims 

1.1, 1.2 
2.1 QP1.1 

Report of the 

College Board 

Cut-scores 

established by the 
DE as the state 

licensing agency 

to teachers. These 
cut-scores are of 

obligatory 

achievement in 
order to approve 

each part of the 

standardized test.  

2. PCMAS(Teacher Certification 

Standardized Test): 2007-2009 (sample 

of graduate students) 

Claim 
1.1 

2.1 QP1.1 
Report of the 
College Board 

Same as above 

3. Survey to TEPôs graduates or 
completers 

Claims 

1.2, 
1.4.1, 1.4.2, 

1.4.3, 

2.1 

QP1.1, QP1.2, 

QP1.4.1, 
QP1.4.2, 

QP1.4.3 

Questionnaire with 
Likert type scale 

TEP graduates 
express their 

appreciation of the 

TEPôs impact in 
their competencies 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%205.docx
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Evidence 
TEPôs 

Claims 

Standards 

of the DE 

(2006) 

TEAC 

Quality 

Principles 

Methods of 

Assessment 
Cut-Score 

as teachers. 

4. Self-evaluation of teacher candidates in 
EDUC 4013, ARED 4913, MUED 4919 

and MUED 4920: May 2010 

Claims 

1.1, 1.2, 

1.3, 
1.4.1, 

1.4.3 

2.1 

QP1.1, 

QP1.2, 

QP1.3, 
QP1.4.1, 

QP1.4.3 

Questionnaire with 

Likert type scale 

Each teacher 
candidate 

expresses their 

appreciation of the 
TEPôs impact in 

their competencies 

as teachers.  

5. Rubric ï Portfolio Rubric (Rúbrica para 

Auto-cotejo y Cotejo de los Portafolios 

de estudiantes-maestros en la fase de 
Práctica Docente) 

Claims 

1.1, 1.2, 

1.4.1, 
1.4.3 

2.1 

QP1.1, 

QP1.2, 

QP1.4.1, 
QP1.4.3 

Teacher 

candidates self-

check and 
University 

Supervisors check 

with Likert type 
scale 

Same as above 

6. Rubric ï Evaluation of the Willingness 

of the Student Teacher: Affection and 

Sensitivity  (Evaluación de las 
disposiciones del estudiante-maestro: 

afectividad y sensibilidad) 

Claims 

1.3, 

1.4.1, 
1.4.2 

2.1 
QP1.3, 
QP1.4.1, 

QP1.4.2 

Evaluation of 

university 

supervisors and 

cooperating 
teachers with a 

check list 

University 

supervisors and 

cooperating 
teachers evaluate 

each Teacher 

Candidate in this 
aspect. 

7. Evaluation of teacher candidates in 

EDUC 4013, ARED 4913, MUED 4919 
and MUED 4920: December 2007-May 

2010 

Claim 

1.2 

 

2.1, 2.3 
QP1.2, 
QP1.3  

Numeric scale 

filled by university 
supervisors which 

includes their final 

evaluation and of 
the  cooperating 

teachers 

Final overall 

evaluation of 

teacher 
candidatesô work 

in the final clinical 

course. 

8. Survey to School Directors: May 2010 

Claims 
1.2, 1.3, 

1.4.2 

2.1 
QP1.2, 
QP1.3, 

QP1.4.2 

Questionnaire with 

Likert type scale 

The school 
directors express 

their evaluation of 

the performance of 
our graduates or 

completers 

9. Survey to Students of Teacher 

Candidates: May 2010 

Claim 

1.2 
2.1 QP1.2 

Questionnaire with 

Likert type scale 

The students 

express their 
perception of the 

performance of 

their teacher 
candidate in the 

final clinical 

course. 

10. Survey to Teachers Candidates 

Claim 

1.2 
2.1 QP1.2 

Questionnaire with 

Likert type scale 

Each teacher 

candidate 

expresses their 
appreciation of the 

TEPôs impact in 

their competencies 
as teachers. 

11. Survey to TEPôs graduates or 
completers 

Claim 

1.3 
2.1 QP1.3 

Questionnaire with 

Likert type scale 

Each teacher 

candidate 
expresses their 

perception of the 

TEPôs impact in 
their caring and 

teaching skills 

competencies as 
teachers. 

12. Final grade distribution in Education, 

ARED, and MUED Courses: December 

2007-May 2010 

Claims 

1.1, 1.2, 
1.3, 1.4.1, 

1.4.2, 

1.4.3, 

2.1 

QP1.1, P1.2, 

QP1.3, 
QP1.4.1, 

QP1.4.2, 

QP1.4.3 

Table of Final 

Grades 

Final grades 

reflect the overall 

evaluation of 
TEPôs students. 

Each course 

included is aligned 
with one or more 
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Evidence 
TEPôs 

Claims 

Standards 

of the DE 

(2006) 

TEAC 

Quality 

Principles 

Methods of 

Assessment 
Cut-Score 

of the Quality 
Principles and our 

claims (see 

Appendix D). 

13. Syllabi evaluation 

Claims 
1.4.1, 1.4.2, 

1.4.3 

2.1 
QP1.4.1, 
QP1.4.2, 

QP1.4.3 

Check list 

Each syllabus is 
evaluated on the 

presence or not of 

the cross-cutting 
themes (See 

Appendix A). 

 

 Appendix E presents the inventory of the status of evidence obtained from measures and 

indicators for TEAC Quality Principles.  Appendix F includes the local assessments. 

 

Section 3. Methods of Assessment 

 
The research design was non-experimental, field-oriented, descriptive, and mostly 

quantitative and ex-post facto. Data were collected from August (Fall) 2007 to May (Spring) 

2010.  It was included different types of participants. The participants were: Pre-TEPôs students 

(10% simple random stratified sampling per date of admission), teacher candidates (students in 

the final clinical experience course), students of teacher candidates (voluntary in clinical 

experience course), TEPôs graduation students or completers (10% simple random stratified 

sampling per date of graduation), TEP active students (voluntary), school directors (voluntary), 

TEPôs graduates (voluntary), active faculty (voluntary), and TEPôs directors and coordinators. 

 

The data for the Inquiry Brief were obtained from three main sources: (1) Teacher 

Certification Standardized Tests offered by the College Board for the Department of Education 

of Puerto Rico, hereafter DE (DE, 2007), as an external measurement; (2) Institutional 

instruments for the evaluation of the faculty by their students; and (3) Local Assessment 

Instruments.  Data analyses were conducted by using descriptive and inferential statistics.  The 

descriptive statistic measures included were: percentage, mean, standard deviation, and variance.  

The inferential statistics measure used was the correlation with r Pearson coefficient.  All 

statistical analyses were recorded by using Excel 2007, program of Microsoft Co.  

 

Each method of assessment was aligned to our claims and TEACôs Quality Principles, as 

shown in Table 3. This alignment gave us the content validity.  The specific organization of them 

is included in Table 4. 

 

Table 4. Claims and Methods of Assessment 

 

Claim 
Methods of 

Assessment 
Description 

Areas or Items  

(Appendix F) 
Claim 1.1   

Students, teacher 
candidates, and 

graduates of the TEP 
demonstrate 

knowledge in their 

subject matter by 
achieving a 

Teacher Certification 

Standardized Tests 
(PCMAS) 

Standardized test by the 

College Board for the 
certification of teachers 

in the Department of 
Education of Puerto Rico.  

PCMAS is offered each 

year in March. 

Major competencies (subject-matter content): Spanish, English, 

Mathematics, Science, and Social Studies 

Self-evaluation of Teacher Questionnaire with Likert A.3 and A.5 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20E-Status%20of%20ev
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Claim 
Methods of 

Assessment 
Description 

Areas or Items  

(Appendix F) 
performance of 80% 

(ñBò, above average 
attainment) or more. 

(QP1.1) 

Candidates type scale 

Portfolio Rubric Teacher candidates self-
check with check by 

University Supervisors in 

the final clinical course 
with Likert type scale 

I.1 

Final grade distribution in 

Education, ARED and 

MUED courses: December 
2007-May 2010 

Table summarizing the 

final grade report of the 

Registrar Office: 
SWDGDIS 

Courses: EDUC 3075, EDUC 3076, EDUC 3083, EDUC 3084, 

EDUC 3090, EDUC 3150, EDUC 3185, EDUC 3186, EDUC 

3187, EDUC 3188, EDUC 3265, EDUC 3266, HPER 2210, 
HPER 3220, HPER 3230, HPER 4300, ARED 1900 (Appendix 

A, page 61) 

Claim 1.2  
Teacher candidates 

and graduates of the 

TEP demonstrate 
pedagogical 

knowledge and the 

required skills to 
apply them to the 

teaching of their 

subject matter by 
achieving a 

performance of 80% 

(above average 
attainment or 

satisfactory) or 

more. (QP1.2) 

Teacher Certification 
Standardized Tests 

(PCMAS) 

Standardized test by the 
College Board for the 

certification of teachers 

in the Department of 
Education of Puerto Rico.  

PCMAS is offered each 

year in March. 

Professional competencies (Education core courses) 

Evaluation of teacher 
candidates in EDUC 4013, 

ARED 4913, MUED 4919 

and MUED 4920: 
December 2007-May 2010 

Scale filled by university 
supervisors and by  

cooperating teachers 

which includes their 
global evaluation in the 

final clinical course 

Final Average allotted by Cooperating Teacher and by 
University Supervisor 

Portfolio Rubric Teacher candidates self-
check with check by 

University Supervisors in 

the final clinical course 
with Likert type scale 

I.2, I.3, II.a.1, II.a.2, II.a.3, II.b.1, II.c.1, II.c.2, II.c.4 

Self-evaluation of Teacher 

Candidates 

Questionnaire with Likert 

type scale 

A.4, A.6, A.9, A.12, A.13 

Survey to School Directors: 
May 2010 

Questionnaire with Likert 
type scale 

3, 4, 5, 7, 10, 11 

Survey to students of 

teacher candidates: May 
2010 

Questionnaires with 

Likert type scale 

PK: 1, 2, 3, 4, 5, 7 

K-3: 1 to 10 
4th-12th: 1 to 3, 7 to 16  

Final grade distribution in 

Education, ARED and 

MUED courses: December 
2007-May 2010 

Table summarizing the 

final grade report of the 

Registrar Office: 
SWDGDIS 

Courses: EDUC 1080, EDUC 2021, EDUC 2022, EDUC 2031, 

EDUC 2032, EDUC 2060, EDUC 2870, EDUC 2890, EDUC 

3013, EDUC 3015, EDUC 3470, EDUC 3564, EDUC 3565, 
EDUC 3566, EDUC 3570, EDUC 3863, EDUC 3864, EDUC 

3869, EDUC 3875, EDUC 3878, EDUC 3885, EDUC 3886, 

EDUC 4009, EDUC 4011, EDUC 4012, EDUC 4013, EDUC 
4050, HPER 2210, HPER 3220, HPER 3230, HPER 4300, 

ARED 1080, ARED 2080, ARED 3080, ARED 3850, ARED 

3851, ARED 4015, ARED 4913, MUED 4400, MUED 4410, 
MUED 4919, MUED 4920 (Appendix A, page 61) 

Claim 1.3  

Teacher candidates 
and graduates of the 

TEP demonstrate 

commitment and 
positive attitudes 

toward their students 

and to teaching and 
professional 

development by 

achieving a 
performance of 80% 

(above average 

attainment or 
satisfactory) or 

more. (QP1.3)  

Rubric ï Evaluation of the 

Willi ngness of the Student 
Teacher: Affection and 

Sensitivity   

Evaluation by university 

supervisors and 
cooperating teachers in 

the final clinical course 

with Likert type scale 

Q-1 to Q-5, Q-8 to Q-10, Q-12 to Q-14 

Self-evaluation of Teacher 

Candidates 

Questionnaire with Likert 

type scale 

A-8, A-11, A-12, B-15 to B-19 

Survey to TEPôs graduates 

or completers 

Questionnaire with Likert 

type scale 

A12, B3, B4 

Survey to School Directors: 

May 2010 

Questionnaire with Likert 

type scale 

8, 12 to 19, 21 

Final grade distribution in 

Education, ARED and 
MUED courses: December 

2007-May 2010 

Table summarizing the 

final grade report of the 
Registrar Office: 

SWDGDIS 

Courses: EDUC 2022, EDUC 2031, EDUC 2032, EDUC 2870, 

EDUC 2905, EDUC 2906, EDUC 3003, EDUC 3015, EDUC 
3187, EDUC 3188, EDUC 4013, EDUC 4040, HPER 4370, 

MUED 4919, MUED 4920 (Appendix A, page 61) 

Claim 1.4.1  
Teacher candidates 

and graduates of the 

TEP demonstrate 
that they have 

Self-evaluation of Teacher 
Candidates 

Questionnaire with Likert 
type scale 

A-7, A-9, A-10, B-22 to B-24 

Portfolio Rubric Teacher candidates self-

check with check by 

University Supervisors in 

II.a.4, II.c.3 
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Claim 
Methods of 

Assessment 
Description 

Areas or Items  

(Appendix F) 
learned how to 

access information 
on their own, that 

they can transfer 

what they have 
learned to new 

situations, and that 

they have acquired 
the attitudes and 

skills that will 

support life-long 
learning in their field 

by achieving a 

performance of 
above average 

attainment or 

satisfactory or more. 

the final clinical course 

with Likert type scale 

Rubric ï Evaluation of the 

Willingness of the Student 

Teacher: Affection and 
Sensitivity   

Evaluation of university 

supervisors and 

cooperating teachers in 
the final clinical course 

with Likert type scale 

Q-11, Q-15 

Survey to TEPôs graduates 

or completers 

Questionnaire with Likert 

type scale 

11a, 11b, A5, A7, A8, B8, B9, B10 

Final grade distribution in 

Education, ARED and 

MUED courses: December 
2007-May 2010 

Table summarizing the 

final grade report of the 

Registrar Office: 
SWDGDIS 

Courses: EDUC 2060, EDUC 3013, EDUC 3015, EDUC 3470, 

EDUC 3564, EDUC 3565, EDUC 3566, EDUC 3570, EDUC 

3863, EDUC 3864, EDUC 3869, EDUC 3875, EDUC 3878, 
EDUC 3885, EDUC 3886, EDUC 4011, EDUC 4012, EDUC 

4013, EDUC 4035, ARED 3750, ARED 4913, MUED 4919, 

MUED 4920, GEIC 1000  (Appendix A, page 62) 

Syllabi evaluation Check-list Courses: EDUC 2060, EDUC 3013, EDUC 3015, EDUC 4011, 
EDUC 4012, EDUC 4013, HPER 4110, HPER 4120, HPER 

4130, HPER 4140, ARED 4913, MUED 4919, MUED 4920, 

GEIC 1000 (Appendix A, page 70) 

Claim 1.4.2  

Teacher candidates 

and graduates of the 
TEP demonstrate 

that they have 

learned accurate and 
sound information 

on matters of race, 

gender, individual 
differences, and 

ethnic and cultural 

perspectives by 
achieving a 

performance of 

above average 
attainment, or 

satisfactory or more. 

Rubric ï Evaluation of the 

Willingness of the Student 

Teacher: Affection and 
Sensitivity   

Evaluation of university 

supervisors and 

cooperating teachers in 
the final clinical course  

Q-6, Q-7 

Self-evaluation of Teacher 

Candidates 

Questionnaire with Likert 

type scale 

A-4, A-6, A-14, B-16, B-17, B-18 

Survey to School Directors: 
May 2010 

Questionnaire with Likert 
type scale 

15, 20 

Survey to TEPôs graduates 

or completers 

Questionnaire with Likert 

type scale 

A6, A9, A12, B1, B3 to B5 

Final grade distribution in 
Education, ARED and 

MUED courses: December 

2007-May 2010 

Table summarizing the 
final grade report of the 

Registrar Office: 

SWDGDIS 

Courses: EDUC 2022, EDUC 2031, EDUC 2032, EDUC 2870, 
EDUC 2905, EDUC 2906, EDUC 3003, EDUC 3015, EDUC 

3187, EDUC 3188, EDUC 4013, EDUC 4040, HPER 4370, 

MUED 4919, MUED 4920 (Appendix A, page 62) 

Syllabi evaluation Check-list Courses: EDUC 2022, EDUC 2031, EDUC 2032, EDUC 2870, 

EDUC 2905, EDUC 2906, EDUC 3003, EDUC 3015, EDUC 

3187, EDUC 3188, EDUC 4013, EDUC 4040, HPER 4370, 

MUED 4919, MUED 4920 (Appendix A, page 70) 

Claim 1.4.3

  

Teacher candidates 
and graduates of the 

TEP are able to use 

classroom 
technology by 

achieving 

performance of 
above average 

attainment or 

satisfactory or more. 

Self-evaluation of Teacher 

Candidates 

Questionnaire with Likert 

type scale 

B-20, B-21 

Portfolio Rubric Teacher candidates self-
check with check by 

University Supervisors in 

the final clinical course 
with Likert type scale 

I.4, II.b.2, II.c.5 

Survey to TEPôs graduates 

or completers 

Questionnaire with Likert 

type scale 

11d, B6, B7 

Final grade distribution in 
Education, ARED and 

MUED courses: December 

2007-May 2010 

Table summarizing the 
final grade report of the 

Registrar Office: 

SWDGDIS 

Courses: EDUC 2060, EDUC 3013, EDUC 3015, EDUC 3470, 
EDUC 3564, EDUC 3565, EDUC 3566, EDUC 3570, EDUC 

3863, EDUC 3864, EDUC 3869, EDUC 3875, EDUC 3878, 

EDUC 3885, EDUC 3886, EDUC 4011, EDUC 4012, EDUC 
4013, EDUC 4035, ARED 3750, ARED 4913, MUED 4919, 

MUED 4920, GEIC 1000 (Appendix A, page 62) 

Syllabi evaluation Check-list Courses: EDUC 2060, EDUC 3013, EDUC 3015, EDUC 3470, 
EDUC 3564, EDUC 3565, EDUC 3566, EDUC 3570, EDUC 

3863, EDUC 3864, EDUC 3869, EDUC 3875, EDUC 3878, 

EDUC 3885, EDUC 3886, EDUC 4011, EDUC 4012,  
EDUC 4013, EDUC 4035, ARED 3750, ARED 4913, MUED 

4919, MUED 4920, GEIC 1000 (Appendix A, page 70) 

 

Finally, the content validity of the evidence is confirmed through the alignment of each 

one with TEPôs claims, the standards of the DEPR (2006), and the TEAC Quality Principles that 

are presented in Table 5. This table presents also the reliability of local quantitative instruments. 

Appendix F includes a copy of the assessment instruments. 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%205.docx
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%207.docx
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20F.doc
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Table 5. Reliability of Local Quantitative Instruments 

 
Local Quantitative Instrument  Reliability Method  Internal Consistency Reliability 

1.     Questionnaire 1a: Survey  to TEPôs graduates (Section 
A) 

Cronbachôs Alpha ( )  = 1.0, for N=26, S2
sum= 10.1 and ɆSi2= 0.8 

2. Questionnaire 1b: Survey  to TEPôs graduates (Section 

B) 
Cronbachôs Alpha ()  = 1.0, for N=25, S2

sum= 9.4 and ɆSi2= 1.0 

3. Questionnaire 2: Survey to teacher candidates Cronbachôs Alpha ()  = 1.0, for N=83, S2sum= 18.3 and ɆSi2= 0.8  
(May 2009) 

4. Questionnaire 3: Survey to School Directors 

(Employer) 
Cronbachôs Alpha ()  = 1.0, for N=17, S2sum= 6.2 and ɆSi2= 0.3 

5. Questionnaire 4a: Survey  to students of teacher 
candidates (K-3) 

Cronbachôs Alpha ()  = 1.0, for N=175, S2sum= 1.0 and ɆSi2= 0.1 

6. Questionnaire 4b: Survey to students of teacher 

candidates (4th-12th) 
Cronbachôs Alpha ()  = 1.0, for N=411, S2sum= 2.6 and ɆSi2= 0.2 

7. Questionnaire 5: Self-evaluation of Teacher Candidates 

(Autoevaluación II) 
Cronbachôs Alpha ()  = 1.0 for N=74, S2

sum= 3.2 and ɆSi2= 0.2 

8. Rubric ï Portfolio Rubric (Rúbrica para Auto-cotejo y 

Cotejo de los Portafolios de estudiantes-maestros en la 
fase de Práctica Docente) 

Cronbachôs Alpha ()  = 1.0, for N=42, S2
sum= 7.3 and ɆSi2= 0.5 

(Dec 2007) 

9. Rubric ï Evaluation of the Willingness of the Student 

Teacher: Affection and Sensitivity  (Evaluación de las 
disposiciones del estudiante-maestro: afectividad y 

sensibilidad) 

Cronbachôs Alpha () University Supervisors (Dec 2009): 

 = 1.0, for N=60, S2
sum= 1.0 and ɆSi2= 0.1 

Cooperating Teachers (Dec 2009): 

 = 1.0, for N=73, S2sum= 0.6 and ɆSi2= 0.0 

10. Evaluation of teacher candidates by their University 

Practice Supervisor and Cooperating Teachers 

Küder-Richardson 21 

Coefficient (KR21) 

KR21=0.7, for M=92.2, and SD=4.7, k=100 

(Dec 2007) 

 

The reliability of the Teacher Certification Standardized Tests, known as PCMAS, was 

calculated  for the statewide (total) population of Puerto Rico examined from 2007 to 2010 

(College Board , 2000).  For Fundamental Knowledge & Communication Skills, the reliability 

was 0.9; for Professional Competencies-Elementary Level was 0.9; for Professional 

Competencies-Secondary Level was 0.9; for Major: Spanish was 0.9; for Major: English was 0.9; 

for Major: Mathematics was 0.9; for Major: Science was 0.9. All reliabilities were high.  

 

Section 4. Results 

 

 The findings of the Inquiry Brief are presented for each TEAC Quality Principle. 

 

QP 1.0 Evidence of Candidate Learning 

 

QP1.1 Subject Matter Knowledge 

 

Claim 1.1 Teacher candidates and graduates of the TEP demonstrate knowledge 

in their subject matter by achieving a performance of 80% (ñBò, 

above average attainment) or more. (QP1.1) 

 

Evidence 1.1.1: Teacher Certification Standardized Tests (PCMAS): Major  

competencies 

 

The first evidence used to determine subject matter knowledge is the data reported by the 

College Board about PCMAS (Teacher Certification Standardized Tests) of teacher candidates.  

The performance of the TEPôs graduation students or completers in PCMAS in the major 

competencies (subject matter content in Spanish, English, Mathematics, Science, and Social 



13 

Studies) is reported in Table 6 (College Board, 2006-2007, 2007-2008, 2008-2009, and 2009-

2010). In general terms, TEPôs teacher candidates were higher than the passing score required by 

the Department of Education of Puerto Rico (DEPR, 2007) in all subject matter areas (Spanish: 

108.1 vs. 93.0; English: 109.1 vs. 98.0; Mathematics: 93.2 vs. 88.0; Science: 98.5 vs. 94.0; and 

Social Studies: 100.3 vs. 96.0).  In general, they were also higher than the statewide population 

performances in Spanish, English and Social Sciences. 

 

Table 6. Subject Matter Knowledge Performance for Each Major of Teacher Candidates of 

the TEP that Passed PCMAS vs. the Statewide Population: Subject-matter 

Knowledge 

 

Year 

TEPôs Teacher Candidates Statewide Population 
Difference of 

Means N 
Mean 

(of 160) 

Standard 

Deviation 
N 

Mean 

(of 160) 

Standard 

Deviation 

Spanish 

2007 3 99.0 12.0 217 105.0 14.0 -6.0 

2008 12 107.0 9.0 169 104.0 12.0 3.0 

2009 3 116.0 4.0 192 103.0 15.0 13.0 

2010 6 111.0 5.0 155 95.0 15.0 16.0 

Total 24   733    

Mean  108.1   102.1  6.0 

Passing Score 

(DEPR, 2007)  

 
93.0  

 
93.0   

English 

2007 8 108.0 19.0 530 105.0 15.0 3.0 

2008 28 106.0 13.0 412 103.0 13.0 3.0 

2009 19 109.0 12.0 454 103.0 17.0 6.0 

2010 10 119.0 11.0 373 108.0 13.0 11.0 

Total 65   1769    

Mean  109.1   104.7  4.4 

Passing Score 

(DEPR, 2007)  

 
98.0  

 
98.0   

Mathematics 

2007 5 85.0 16.0 202 92.0 17.0 -7.0 

2008 12 103.0 16.0 171 100.0 18.0 3.0 

2009 9 87.0 16.0 151 95.0 19.0 -8.0 

2010 16 92.0 14.0 155 99.0 15.0 -7.0 

Total 42   679    

Mean  93.2   96.3  -3.1 

Passing Score 

(DEPR, 2007)  

 
88.0  

 
88.0  

 

Science 

2007 11 101.0 14.0 220 104.0 14.0 -3.0 

2008 15 96.0 9.0 174 106.0 13.0 -10.0 

2009 15 98.0 10.0 171 104.0 16.0 -6.0 

2010 13 100.0 13.0 153 103.0 15.0 -3.0 

Total 54   718    

Mean  98.5   104.3  -5.8 

Passing Score 

(DEPR, 2007)  

 
94.0  

 
94.0   

Social Studies 

2007 5 99.0 10.0 239 102.0 12.0 -3.0 

2008 14 100.0 12.0 188 102.0 11.0 -2.0 

2009 11 103.0 15.0 219 99.0 12.0 4.0 

2010 8 98.0 9.0 183 101.0 13.0 -3.0 

Total 38   829    
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Year 

TEPôs Teacher Candidates Statewide Population 
Difference of 

Means N 
Mean 

(of 160) 

Standard 

Deviation 
N 

Mean 

(of 160) 

Standard 

Deviation 

Mean  100.3   101.0  -0.7 

Passing Score 

(DEPR, 2007)  

 
96.0  

 
96.0   

Note ï Total of items in PCMAS = 160. 

 

Evidence 1.1.2: TEPôs Sample of Graduates or Completers 

The second evidence of the subject matter knowledge is provided by the data analysis of 

the TEPôs sample of graduate sample students (10% of TEPôs candidates or completers, stratified 

by major in simple random sampling). Table 7 presents information about the performance of 

our sample of completers in PCMAS, and in major courses. In general terms, the mean in 

PCMAS of the sample of TEPôs graduates or completers for the major or subject-matter is higher 

than the passing score for the different measured areas (Major: 112.5 vs. 94.0).  On the other 

hand, the academic performance of TEPôs sample of graduates or completers can be interpreted 

as ñabove average attainmentò in subject matter courses (Major mean = 3.2 or ñBò in a scale of 

0.0 to 4.0 points) according to the grading system (IAUPR, 2007
a
).   

 

Table 7. Data for TEPôs Sample of Graduate Students (IAUPR, 2008-30
b
, 2009-30

b
, 2010-

30
b
): Subject-matter Knowledge 

 

Year N PCMAS: Majors  GPA Major  

2008 16 115.8 3.1 

2009 21 105.2 3.0 

2010 21 116.5 3.3 

Mean ---- 112.5 3.2 

Passing Score (DEPR, 2007) 94.0 Minimum ñBò (2.5 to 3.4) 

Evidences 1.1.3 and 1.1.4: Evaluations of Teacher Candidates 

The third evidence is the self-evaluation rubric that was used to determine the subject 

matter knowledge, pedagogical knowledge, caring and teaching skills, and the cross-cutting 

themes of our teacher candidates in their final clinical experience course EDUC 4013 (see 

Appendix F).  The data of this type of evaluation for the subject-matter knowledge is included in 

Table 8.  Data from Art Education and Music Education were not included because the teacher 

candidates of ARED 4913 and MUED 4919 and 4920 were not evaluated with the self-

evaluation instrument.  The teacher candidates agreed about the subject matter knowledge they 

developed in the TEP (4.71 of 5.0 points, 94.2%). The standard deviations indicate homogeneous 

answers or agreement in the items related to subject-matter knowledge (SD=0.2).  

 

  

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2013.docx
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file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2018.docx
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Table 8. Self-evaluation of Teacher Candidates: Subject-matter Knowledge (May 2010) 

 

Major  N Item 

A.3 A.5 

MEAN  Interpretation  I know and understand the 

concepts, processes, skills and 

values of the subject I teach. 

I know the philosophical and 
programmatic principles of my 

discipline (Standards, 

Expectations and Curriculum 
Framework). 

PK 1 
 

4.0 5.0 4.5 Totally agree 

K-3 16 
 

4.8 4.9 4.8 Totally agree 

4th-6th 3 
 

4.3 4.3 4.3 Agree 

Eng Sec 6 
 

5.0 4.7 4.8 Totally agree 

Eng Elem 3 
 

4.7 4.7 4.7 Totally agree 

Phys Ed 

Elem 
6 

 
5.0 4.3 4.7 Totally agree 

Phys Ed Sec 2 
 

5.0 4.5 4.8 Totally agree 

Adapt Phys 

Ed 
3 

 
5.0 5.0 5.0 Totally agree 

Health 7 
 

4.9 4.7 4.8 Totally agree 

Sci. Jr. High 1 
 

5.0 4.0 4.5 Totally agree 

Biology 3 
 

4.7 4.3 4.5 Totally agree 

Chemistry 3 
 

4.7 4.7 4.7 Totally agree 

Mathematics 5 
 

4.6 4.4 4.5 Totally agree 

Spanish 5 
 

4.8 4.8 4.8 Totally agree 

Soc. Studies 2 
 

5.0 5.0 5.0 Totally agree 

History  3 
 

5.0 5.0 5.0 Totally agree 

Spec. Ed 5 
 

4.6 4.8 4.7 Totally agree 

TOTAL  74 
MEAN  4.8 4.7 4.7 Totally agree 

SD 0.4 0.5 0.2  

 

On the other hand, the fourth evidence for the subject matter knowledge is the portfolios 

of teacher candidates in the final clinical experience course of EDUC 4913 (see Appendix F). 

The data of this type of evaluation are included in Table 9.  Data from Art Education and Music 

Education were not included because the teacher candidates of ARED 4913 and MUED 4919 

and 4920 were not evaluated with the portfolio rubric. As observed in this table, the performance 

of the teacher candidates in the subject matter knowledge was graded as superior (3.6 in a 4 

points scale or ñAò), according to the evaluation the rubric Self-check and Check of Portfolios.  

The standard deviations indicate homogeneous answers or agreement in the item related to 

subject-matter knowledge (SD=0.1). 

  

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20F.doc
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2019.docx
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Table 9. Portfolio Rubric: Subject-matter Knowledge 

 

Item 
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 

MEAN  

& SD 
Grade Interpretation  

I.1 In his/her educational 

philosophy shows an 
acceptable understanding 

of: the theoretical and 

philosophical principles to 
the level and subject matter 

that teaches, and of the 

characteristics that 
distinguish effective teachers 

(in accordance with 

Professional Standards of 
the DEPR), among others. 

N 43 75 67 69 63 75 
   

MEAN  3.6 3.7 3.5 3.5 3.6 3.8 3.6 A Superior 

SD 0.5 0.5 0.6 0.6 0.5 0.4 0.1 
  

 

In summary, the relation between the evaluations of the teacher candidates about their 

subject-matter knowledge in the final clinical course is presented in Table 10.  Both assessments 

reflected an evaluation of the accomplishment of Claim 1.1 of higher or equal to 90.0%. 

 

Table 10. Relation between Local Assessments of Claim 1.1 

 
Local Assessments of Claim 1.1 Mean 

Self-evaluation of Teacher Candidates 4.7 of 5.0 = 94.0% 

Portfolio Rubric 3.6 of 4.0 = 90.0% 

 

QP1.2 Pedagogical Knowledge 
 

Claim 1.2 Teacher candidates and graduates of the TEP demonstrate 

pedagogical knowledge and the required skills to apply them to the 

teaching of their subject matter by achieving a performance of 80% 

(above average attainment or satisfactory) or more. (QP1.2) 

 

Evidence 1.2.1: Teacher Certification Standardized Tests (PCMAS): Professional 

Competencies 

 

The first evidence of pedagogical knowledge is the performance of TEPôs candidates or 

completers in the professional competencies measured in PCMAS.  The elementary level 

includes all teacher candidates or completers of the majors PK, K-3, 4
th
-6

th
, and Elementary 

Physical Education.  The secondary level includes all teacher candidates or completers of the 

majors: Spanish, English, Mathematics, Science, Social Studies, and Secondary Physical 

Education.  Teacher candidates or completers of Special Education, School Health, Adapted 

Physical Education, Art Education, and Music Education took one of the tests (elementary level 

or secondary level). There are no differences between the various elementary or secondary areas 

in regard to on this test. 

 

 In general terms, TEPôs teacher candidates were higher than the passing score required 

by the Department of Education of Puerto Rico (DEPR, 2007) in all levels (Elementary: 106.2 

vs. 89.0; Secondary: 102.0 vs. 87.0). In general, they were also higher than the statewide 

population performance.  The data is presented in Table 11.  
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Table 11. Professional Competencies for Elementary and Secondary Level Performances of 

Teacher Candidates of the TEP that Passed PCMAS vs. the Statewide Population: 

Pedagogical Knowledge 
 

Year 

TEPôs Teacher Candidates Statewide Population 
Difference of 

Means N 
Mean 

(of 160) 

Standard 

Deviation 
N 

Mean 

(of 160) 

Standard 

Deviation 

Elementary Level 

2007 49 105.0 19.0 2,872 104.0 18.0 1.0 

2008 155 108.0 18.0 2,615 104.0 18.0 4.0 

2009 135 103.0 18.0 2,649 102.0 19.0 1.0 

2010 83 109.0 17.0 1,815 106.0 17.0 3.0 

Total 422   9,951    

Mean  106.2   103.8  2.4 

Passing Score 

(DEPR, 2007)  

 
89.0  

 
89.0 

 
 

Secondary Level 

2007 38 104.0 19.0 1,586 99.0 20.0 5.0 

2008 107 99.0 18.0 1,356 98.0 19.0 1.0 

2009 122 103.0 20.0 1,858 101.0 19.0 2.0 

2010 109 103.0 20.0 1,458 105.0 22.0 -2.0 

Total 376   6,258    

Mean  102.0   100.8  1.2 

Passing Score 

(DEPR, 2007)  

 
87.0  

 
87.0   

 

Evidence 1.2.2: Sample of Graduates or Completers 

 

The second evidence of pedagogical knowledge was the performance of TEPôs sample of 

graduates or completers in the professional competencies in PCMAS and in methodological 

courses (TEPôs courses) as is presented in Table 12.  Their performance in the Professional 

Competencies was higher to the passing score (108.7 vs. 89.0), and their Education courses had a 

mean of 3.3 (or ñBò, of a maximum of 4 points), ñabove average attainmentò according to the 

grading system (IAUPR, 2007
a
).   

 

Table 12. Data for TEPôs Sample of Graduate Students (IAUPR, 2008-30
b
, 2009-30

b
, 2010-

30
b
): Pedagogical Knowledge 

 

Year N PCMAS II : Professional Competencies GPA TEP 

2008 16 113.2 3.4 

2009 21 103.4 3.2 

2010 21 109.6 3.4 

Mean ---- 108.7 3.3 

Passing Score (DEPR, 2007) 89.0 Minimum 2.5 

 

Evidence 1.2.3, 1.2.4 and 1.2.5: Evaluations of Teacher Candidates  

 

The third evidence of pedagogical knowledge was determined by the evaluation of 

teacher candidates in their final clinical courses.  In these courses, they were evaluated by their 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2013.docx
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college practice supervisors and/or cooperating school teachers.  The data from Fall 2007 to 

Spring 2010 are presented in Tables 13 and 14.  

 

Table 13 shows that the general correlation between the evaluation of university practice 

supervisors and cooperating school teachers is positive. The evaluation of the supervisors and 

teachers were similar or very similar.  All reflected an ñAò evaluation (or 90.0% or more) or 

ñsuperior attainmentò according to our grading system (IAUPR, 2007
a
).  The standard deviations 

indicate heterogeneous evaluations related to subject-matter knowledge (SD=3.9 for University 

Supervisors, and SD=4.1 for Cooperating Teachers). 

 

Table 13. Evaluation of Teacher Candidates by their University Practice Supervisors and 

Cooperating School Teachers (General): Pedagogical Knowledge 

 

Academic 

Year 
N 

SUP TEA Pearson 

r  
Interpretation  

Mean SD Mean SD 

2007-2008 209 92.8 4.6 94.2 4.0 0.5 Positive, Strong 

2008-2009 187 92.3 3.6 94.3 3.7 0.4 Positive, Moderate 

2009-2010 175 93.9 3.6 94.3 4.4 0.6 Positive, Strong 

Mean 93.0 

 

94.3 

 

0.5 Positive, Strong 

SD   3.9 

 

4.1     

SUP = University Supervisor, TEA = Cooperating Teacher  

  

On the other hand, Table 14 reveals that the evaluation of university supervisors and 

cooperating teachers has a positive correlation except for Physical Education in Secondary level, 

Adapted Physical Education, Science in Junior High, and Chemistry majors.  The evaluation of 

teacher candidates by supervisors and teachers for the majors of PK, K-3, 4
th
-6

th
, English in 

Secondary Level, English in Elementary Level, Physical Education in Elementary level, School 

Health, Biology, Mathematics, Spanish, Social Studies, History, Special Education, Art 

Education, and Music Education were similar or very similar.  The evaluations in Physical 

Education in Secondary level, Adapted Physical Education, Science in Junior High, and 

Chemistry majors were inverse or opposite.  All majors reflected an ñAò evaluation (higher or 

equal to 90.0% or more) or ñsuperior attainmentò according to our grading system (IAUPR, 

2007
a
).   

  

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2020.docx
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Table 14. Evaluation of Teacher Candidates by their University Practice Supervisors and 

Cooperating School Teachers (By Major): Pedagogical Knowledge 
 

 
PK K-3  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 12 96.9 1.8 97.4 1.9 26 94.9 2.6 95.2 2.9 

2008-2009 9 93.9 3.1 94.9 4.2 24 92.8 3.4 94.4 3.4 

2009-2010 5 95.7 2.0 94.0 2.9 25 95.4 2.7 94.5 4.4 

Mean   95.5   95.4     94.4   94.7   

SD     2.3   3.0     2.9   3.6 

Pearson r 0.6 0.5 

Interpretation  Positive, Strong Positive, Strong 

 4TH-6TH SECONDARY ENGLISH  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 18 94.5 4.1 94.2 4.4 7 92.6 5.8 91.1 4.1 

2008-2009 8 93.0 4.0 95.6 3.0 6 92.0 4.9 94.7 4.2 

2009-2010 6 96.6 2.5 95.8 2.5 8 90.8 4.3 90.4 6.2 

Mean   94.7   95.2     91.8   92.1   

SD     3.5   3.3     5.0   4.8 

Pearson r 0.2 0.4 

Interpretation  Positive, Weak Positive, Moderate 

 

ELEMENTARY ENGLISH  
ELEMENTARY PHYSICAL 

EDUCATION  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 6 96.7 2.6 97.0 3.0 20 92.7 3.0 93.5 4.3 

2008-2009 8 92.3 3.2 94.4 2.7 21 90.2 3.4 91.9 4.0 

2009-2010 4 96.0 0.8 95.8 1.0 16 93.1 2.7 94.1 3.3 

Mean   95.0   95.7     92.0   93.2   

SD     2.2   2.2     3.0   3.9 

Pearson r 0.9 1.0 

Interpretation  Positive, Strong Positive, Perfect 
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SECONDARY PHYSICAL 

EDUCATION  

ADAPTED PHYSICAL  

ED UCATION  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 15 91.7 2.2 93.7 3.7 2 95.5 2.1 94.0 0.7 

2008-2009 12 87.3 1.2 96.3 1.2 7 93.3 1.8 95.7 2.4 

2009-2010 4 92.0 1.6 94.3 3.4 4 93.8 2.2 97.0 4.5 

Mean   90.4   94.8     94.2   95.6   

SD     1.6   2.8     2.0   2.5 

Pearson r -1.0 -0.8 

Interpretation  Negative or opposite, Perfect Negative or opposite, Strong 

 
SCHOOL HEALTH  SCIENCE IN JUNIOR HIGH  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 12 92.0 4.2 93.6 7.2 1 96.0 N/A 94.0 N/A 

2008-2009 10 94.8 3.8 96.6 3.4 2 93.0 4.2 98.0 0.0 

2009-2010 20 93.0 4.6 93.9 3.7 3 95.3 2.9 97.3 1.2 

Mean   93.2   94.7     94.8   96.4   

SD     4.2   4.8     3.6   0.6 

Pearson r 1.0 -0.8 

Interpretation  Positive, Perfect Negative or opposite, Strong 

 
BIOLOGY  CHEMISTRY  

Academic Year N 
SUP TEA 

N 
SUP TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 7 92.3 3.6 94.6 3.4 2 95.0 1.4 95.5 3.5 

2008-2009 6 92.5 2.6 94.3 3.9 2 96.0 0.0 95.5 4.9 

2009-2010 4 96.3 3.8 97.3 0.6 6 95.6 2.1 94.0 3.2 

Mean   93.7   95.4     95.5   95.0   

SD     3.3   2.6     1.2   3.9 

Pearson r 1.0 -0.1 

Interpretation  Positive, Perfect Negative or opposite, Weak 

 
MATHEMATICS  SPANISH 

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 11 92.8 3.0 95.0 2.4 8 94.4 1.8 94.0 2.5 

2008-2009 6 94.7 2.3 94.7 1.4 5 89.0 4.4 93.4 6.2 

2009-2010 12 95.8 2.1 93.8 5.0 7 92.3 2.9 95.4 3.4 

Mean   94.4   94.5     91.9   94.3   

SD     2.5   2.9     3.0   4.0 

Pearson r -0.9 0.4 

Interpretation  Negative or opposite, Strong Positive, Weak 
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SOCIAL STUDIES HISTORY  

Academic Year N 
SUP TEA 

N 
SUP  TEA  

Mean SD Mean SD Mean SD Mean SD 

2007-2008 5 92.0 2.0 91.8 2.8 8 92.5 3.7 91.6 5.8 

2008-2009 3 95.0 0.0 94.0 1.4 8 92.3 3.0 92.0 3.0 

2009-2010 4 93.5 4.5 92.0 2.3 7 92.2 7.1 90.7 5.5 

Mean   93.5   92.6     92.3   91.4   

SD     2.2   2.2     4.6   4.8 

Pearson r 0.9 0.5 

Interpretation  Positive, Strong Positive, Strong 

 
SPECIAL EDUCATION  ART EDUCATION  

Academic Year N 
SUP TEA 

N 
SUP   TEA   

Mean SD Mean SD Mean SD Mean SD 

2007-2008 10 89.4 3.5 94.1 5.4 14 89.5 7.7 93.6 5.0 

2008-2009 17 91.4 3.7 94.4 4.4 12 90.7 5.5 91.9 6.3 

2009-2010 11 92.6 3.4 95.8 2.7 6 96.1 2.9 95.7 2.3 

Mean   91.1   94.8     92.1   93.7   

SD     3.5   4.2     5.4   4.5 

Pearson r 0.9 0.8 

Interpretation  Positive, Strong Positive, Strong 

 
MUSIC EDUCATION    

Academic Year N 
SUP TEA 

  
    

Mean SD Mean SD 

    
2007-2008 25 91.5 6.7 94.8 4.0   

    
2008-2009 21 93.6 3.0 95.7 3.0   

    
2009-2010 24 93.5 4.1 94.8 7.7   

    
Mean   92.9   95.1     

    
SD     4.6   4.9   

    
Pearson r 0.6   

    
Interpretation  Positive, Strong 

     
SUP = University Supervisor, TEA = Cooperating Teacher 

      

The evaluation of university supervisors and cooperating teachers for each teacher 

candidate or completer in the 10% sample was similar or very similar (92.1 & 92.4 in May 2008, 

93.2 & 94.1 in May 2009, and 94.0 & 93.4 in May 2010, respectively).  These evaluations have 

positive correlations (0.7 in May 2008 or ñstrongò, 0.4 in May 2009 or ñmoderateò and 0.4 in 

May 2010 or ñmoderateò).  The evaluation of the sample of teacher candidates or completers will 

be available for the TEACôs visit. 
  

The fourth evidence is the self-evaluation rubric. It was also used to determine the 

pedagogical knowledge of our teacher candidates in their final clinical experience course EDUC 

4013 (see Appendix F).  Data of this type of evaluation are included in the Table 15.  The teacher 

candidates agreed on the pedagogical knowledge they developed in the TEP (4.8 of 5.0 points, 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20F.doc
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95.8%). The standard deviations indicate homogeneous answers or agreement in the items 

related to pedagogical knowledge (SD=0.1). Because of this agreement, we do not calculate the 

differences between programs options. 

 

Table 15. Self-evaluation of Teacher Candidates: Pedagogical Knowledge (May 2010) 

 

Major  N Item 

A.4 A.6 A.9 A.12 A.13 

MEAN  
I use varied 

methodology in 

the teaching of 

curricular 

content. 

I integrate content 

of my discipline 

with other 

curricular content 

areas. 

I offer relevance to 

the subject 

knowledge and 

provide opportunities 

for action research 

and experimentation. 

I plan using 

varied methods 

and techniques 

in the 

teaching-

learning 

process. 

I use the tools and 

techniques to assess 

my student that are 

sugested in the 

Curriculum 

Framework of my 

subject matter. 

PK 1   5.0 5.0 5.0 5.0 5.0 5.0 

K-3 16   4.9 4.9 4.9 4.8 4.6 4.8 

4th-6th 3   4.7 5.0 4.0 5.0 4.7 4.7 

Eng Sec 6   4.5 4.7 4.0 4.7 5.0 4.6 
Eng 

Elem 3   5.0 5.0 4.3 5.0 5.0 4.9 
Phys Ed 

Elem 6   4.7 4.8 4.2 4.8 4.5 4.6 
Phys Ed 

Sec 2   4.5 5.0 5.0 5.0 5.0 5.0 
Adapt 

Phys Ed 
3 

 
5.0 5.0 5.0 5.0 5.0 5.0 

Health 7   4.7 4.7 4.9 5.0 4.7 4.8 
Sci. Jr. 

High 1   5.0 5.0 4.0 5.0 5.0 4.8 

Biology 3   4.7 4.7 4.7 4.7 4.7 4.7 
Chemis-

try  3   5.0 5.0 4.7 5.0 5.0 4.9 
Mathe-

matics 5   4.8 4.6 4.8 4.8 4.8 4.8 

Spanish 5   4.8 5.0 5.0 5.0 4.8 4.9 
Soc. 

Studies 2   4.5 4.5 5.0 5.0 5.0 4.8 

History  3   4.3 4.7 4.3 4.7 5.0 4.6 
Spec. 

Ed 5   4.6 4.8 4.4 4.8 5.0 4.7 

TOTAL  74 MEAN  4.7 4.9 4.6 4.9 4.9 4.8 

  
SD 0.2 0.2 0.4 0.1 0.2 0.1 

Interpretation  Totally agree Totally agree Totally agree Totally agree Totally agree Totally agree 

 

On the other hand, pedagogical knowledge was also measured through the portfolios of 

teacher candidates in the final clinical experience course of EDUC 4913 (see Appendix F).  Data 

of this type of evaluation are included in the Table 16.  According to this table, the performance 

of the teacher candidates in pedagogical knowledge was graded as superior (3.6 in a 4.0 point 

scale or ñAò). The standard deviations indicate homogeneous answers or agreement in the items 

related to pedagogical knowledge (SD=0.2). 
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Table 16. Portfolio Rubric: Pedagogical Knowledge 

 

Item 
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 
MEAN  Grade Interpretation  

I.2 

In his/her educational 

philosophy explains how to 

apply theoretical principles to 

the planning, teaching, 

assessment, and to guide all 

areas of its role as an educator, 

for example: in the community, 

school and classroom. 

3.5 3.6 3.4 3.4 3.3 3.6 3.5 B Above average 

I.3 

The contents of the portfolio 

reflect the ideas outlined in 

his/her educational philosophy, 

for example: his/her planning 

and teaching-learning-

assessment show that he/she 

can apply what is expressed 

herein. 

3.7 3.7 3.4 3.7 3.6 3.8 3.6 
A Superior 

II.a.1 

In the daily plans of two lessons 

he/she properly inserts the key 

ideas/skills/processes of his/her 

subject matter standards that 

apply to the content of the 

lessons, Expectations and level 

of thought (Norman Webb). 

3.7 3.7 3.6 3.8 3.8 3.9 3.7 
A Superior 

II.a.2 

In daily lessons plans shows 

integration of knowledge of 

his/her academic discipline and 

other disciplines of the 

curriculum (curriculum 

integration). 

3.6 3.5 3.3 3.5 3.6 3.9 3.6 
A Superior 

II.a.3 

The daily plans include 

different methods/techniques of 

teaching and Assessment that 

promote learning with 

understanding of his/her 

specialty. 

3.7 3.8 3.6 3.5 3.6 3.8 3.7 
A Superior 

II.b.1 

Describes and explains how 

he/she used educational modes 

of instruction 

(methods/techniques) to 

promote in his/her student 

learning with understanding. 

3.6 3.7 3.5 3.5 3.6 3.7 3.6 
A Superior 

II.c.1 

Describes and explains at least 

three modes of Assessment to 

monitor the learning process 

and to help students make 

connections between concepts 

and skills of his/her discipline. 

3.7 3.6 3.5 3.6 3.8 3.7 3.7 
A Superior 

II.c.2 

For each type of Assessment 

selected, presents examples of 

the work of three students 

properly corrected using 

criteria presented in rubrics, 

checklists and keys (a total of 

nine (9) examples). 

3.7 3.8 3.6 3.4 3.8 3.7 3.7 
A Superior 

II.c.4 

In at least one of the selected 

Assessments, explains how the 

students used the criteria to 

self-assess their social 

performance in cooperative 

learning. 

3.5 3.2 3.1 3.0 3.3 3.4 3.2 
B Above average 

 
N 43 75 67 69 63 75 

   
 

MEAN  3.7 3.6 3.4 3.5 3.6 3.7 3.6 A Superior 

 
SD 0.1 0.2 0.2 0.2 0.2 0.1 0.2 
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Evidence 1.2.6: Survey to School Directors 

 

The survey to School Directors (N=17) was considered as the sixth evidence in regards to 

the pedagogical knowledge of our teacher candidates or completers.  Table 17 presents that data.   

The school directors provided a satisfactory evaluation for pedagogical knowledge (mean of 3.5 

in a 4.0 points scale, 87.3%). The standard deviation indicates homogeneous answers or 

agreement in the items related to pedagogical knowledge (SD=0.1). 

 

Table 17. Survey to School Directors: Pedagogical Knowledge 

 

Item QP Criteria  Mean % Interpretation  

3 1.2 

Teaching-Learning Process: Shows that his/her work as a teacher 

and the use of his/her innovative strategies have resulted in 

significant improvement of student learning. 3.6 89.8% 

Excellent 

4 1.2 

Teaching- Learning Process: The activities of the teacher are 

geared towards the development of knowledge among the students 

keeping in mind the level of teaching and the individual differences 

among students. 3.7 91.3% 

Excellent 

5 1.2 

Communication Skills: Shows mastery of the fundamental 

communication skills that any teacher should posses. 3.6 89.8% 
Excellent 

7 1.2/1.4.3 

Planning and Educational Evaluation: Shows mastery when 

planning the teaching of the subject matter by organizing and 

evaluating class activities, by using technological educational 

resources and by using normative and summative evaluations. 3.4 83.8% 

Satisfactory 

10 1.2 

Leadership: Shows leadership through educational and community 

activities and is able to do team work. 3.5 86.8% 
Satisfactory 

11 1.2 

Attendance: Has a high sense of professional commitment and 

responsibility which is revealed through attendance, punctuality, and 

compliance with the established norms. 3.5 86.8% 

Satisfactory 

    Mean Pedagogical Knowledge (QP1.2) 3.5 88.0% Satisfactory 

   SD 0.1 

  
 

 

Evidence 1.2.7: Survey to Students of Teacher Candidates 

 

The seventh evidence for pedagogical knowledge was administered to students in our 

TEP.  The answers are presented in Table 18.  All surveyed students of the TEP expressed a high 

level of satisfaction with this program (1.00 of 1 point scale in PK, 1.92 & 1.96 in K-3
er
, and 

1.91 & 1.93 in 4
th
-12

th
 grades). The standard deviation indicates that the answers had no 

correlation (SD=0.0). 

 

Table 18. Survey Administered to Students of Teacher Candidates: Pedagogical Knowledge 

     PK 
TEAC 

QP 
Item 

MEAN  

No. 
Dec 

2009 
May 2010 

1 1.2 The teacher is cheerful and happy. N/A 1.0 

2 1.2/1.3 
The teacher pays attention to me and invites to participate and play in class; he/she listens to 
me. N/A 1.0 

3 1.2 I like the classroom activities. N/A 1.0 
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PK 
TEAC 

QP 
Item 

MEAN  

No. 
Dec 

2009 
May 2010 

4 1.2 I like the activities in the patio. N/A 1.0 

5 1.2 The teacher likes my work. N/A 1.0 

7 1.2/1.3 The teacher is good. N/A 1.0 

    Mean for Pedagogical Knowledge (1.2) N/A 1.0 

    SD (1.2) N/A 0.0 

N/A = Data were not collected, N/C = Cannot be calculated, Scale: 1 = Yes, 0 = No. 

K-3 
TEAC 

QP 
Item 

MEAN  

No. 
Dec 

2009 
May 2010 

1 1.2/1.3 
He/She answers our questions and listens to us.  

2.0 1.9 

2 1.2 
He/She keeps us interested in class all the time. 

1.9 1.9 

3 1.2/1.3 
He/She assists each one in our class work when we need help. 

1.9 2.0 

4 1.2 
He/She explains how to work. 

2.0 2.0 

5 1.2 
The class is interesting. 

1.9 2.0 

6 1.2 
He/She corrects our work and explains when we should improve. 

1.9 2.0 

7 1.2 
He/She has a good sense of humor. 

1.9 2.0 

8 1.2 
In his/her classes we can participate. 

1.9 2.0 

9 1.2 
When he/she makes a mistake, he/she accepts it. 

1.8 2.0 

    Mean for Pedagogical Knowledge (1.2) 1.9 2.0 

    SD (1.2) 

 

0.0 

Scale: Yes = 2, No = 0, Sometimes = 1 

4th-

12th TEAC 

QP 
Item 

MEAN  

No. 
Dec 

2009 
May 2010 

1 1.2 
He/She helps promote a good learning environment. 

2.0 1.9 

2 1.2/1.3 
He/She is kind and sensitive, and has good relations with his/her students. 

1.9 1.9 

3 1.2/1.3 
He/She allows students to express themselves and participate in class. 

2.0 2.0 

7 1.2/1.3 
He/She is flexible; he/she takes into account the views of the students. 

1.9 1.9 

8 1.2 He/She enables the active and spontaneous participation of students during his/her classes. 1.9 1.9 

9 1.2 
He/She keeps students motivated throughout the class. 

1.9 1.8 

10 1.2/1.3 
He/She listens to students' approaches. 

1.9 2.0 

11 1.2 
He/She is creative in giving his/her classes. 

1.9 1.9 

12 1.2 
He/She has a good sense of humor. 

1.8 1.9 

13 1.2/1.3 
He/She addresses the student with respect and courtesy. 

2.0 2.0 

14 1.2 
I can observe that he/she is self-secure, enthusiastic, and confident in his/her classes. 

1.9 2.0 

15 1.2 
He/She demonstrates knowledge of the subject content he/she teaches. 

2.0 2.0 

16 1.2/1.3 
He/She provides opportunities to discuss issues relevant to the lives and values of his/her 
students. 1.9 1.9 

    Mean for Pedagogical Knowledge 1.9 1.9 

    SD 

 

0.0 

Scale: Yes = 2, No = 0, Sometimes = 1 
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In summary, the relation between the evaluations of the teacher candidates about their 

pedagogical knowledge in the final clinical course is presented in Table 19.  The majority of 

local assessments reflected an evaluation of the accomplishment of Claim 1.2 of higher or equal 

to 90.0% (85.7%, 6 of 7 evaluations). 

 

Table 19. Relation between Local Assessments of Claim 1.2 

 
Local Assessments of Claim 1.2 Mean 

Evaluation of Teacher Candidates (93+94.3)/2 = 93.7% 

Self-evaluation of Teacher Candidates 4.8 of 5.0 = 96.0% 

Portfolio Rubric 3.6 of 4.0 = 90.0% 

Survey to School Directors 3.5 of 4.0 = 88.0% 

Survey to Students of Teacher Candidates PK: 1.0 of 1.0 = 100.0%, K-3: 2.0 of 2.0 = 100.0%,  

4th to 12: 1.9 of 2.0 = 95.0% 

  

QP1.3 Caring and Effective Teaching Skills 

 

Claim 1.3 Teacher candidates and graduates of the TEP demonstrate 

commitment and positive attitudes toward their students, to teaching, 

and to professional development, by achieving a performance of 80% 

(above  average attainment or satisfactory) or more. (QP1.3) 

 

Evidence 1.3.1 and 1.3.2: Evaluations of Teacher Candidates  

 

The caring and effective teaching skills competences were determined for the teacher 

candidates in EDUC 4913 during the semesters of Fall 2009 and Spring 2010.  The university 

supervisors and cooperating teachers completed the rubric Evaluation of the Willingness of the 

Student Teacher: Affection and Sensitivity for each teacher candidate (see Appendix F).  The data 

collected are presented in Table 20 (N=133 students).  Data from Art Education and Music 

Education teachers were not included because the teacher candidates of ARED 4913 and MUED 

4919 and 4920 were not evaluated with this instrument.  The university supervisors and 

cooperating teachers agreed that our teacher candidates accomplished these competences (2.0 of 

2.0 points, r = 0.7 in Fall 2009, and r = 0.5 in Spring 2010, both positive, strong). The standard 

deviation indicates that the answers to the evaluation of QP1.3 were homogeneous (SD=0.0). 

 

Table 20. Evaluation of the Willingness of the Student Teacher: Affection and Sensitivity 

(Caring and Effective Teaching Skills) 

 

 
Evaluators SUP TEA SUP TEA 

  
Item 

Fall 2009 Fall 2009 Spring 2010 

Spring 

2010 MEAN  Interpretation  

Q-1 Assesses and responds to the 
content and feelings reflected in 

the words of his students and 

provides thoughtful and 
meaningful feedback. 1.9 1.9 2.0 2.0 2.0 Accomplished 

Q-2 Shows interest in his/her 
students. Listens with compassion 

and empathy when they talk about 1.9 2.0 2.0 2.0 2.0 Accomplished 
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Evaluators SUP TEA SUP TEA 

  
Item 

Fall 2009 Fall 2009 Spring 2010 

Spring 

2010 MEAN  Interpretation  
their problems and situations they 

face, he/she provides support and 

identifies resources to help them 
deal with specific issues. 

Q-3 He/She is kind and sensitive, 
has good relations with his/her 

students. 2.0 2.0 2.0 2.0 2.0 Accomplished 

Q-4 Allows students to express 
themselves and participate in 

class, fostering critical thinking 
and problem-solving. 1.8 2.0 2.0 2.0 2.0 Accomplished 

Q-5 Attends to each student 
separately, if necessary. 2.0 2.0 1.9 2.0 2.0 Accomplished 

Q-8 Is flexible, takes into account 
the views of his/her students. 2.0 2.0 2.0 2.0 2.0 Accomplished 

Q-9 Keeps students motivated 

throughout the class. 1.9 1.9 2.0 1.9 1.9 Accomplished 

Q-10 Listens to the ideas of 

students and contributes 
significantly to the topic under 

discussion. 1.9 2.0 2.0 2.0 2.0 Accomplished 

Q-12 Has good sense of humor. 2.0 2.0 2.0 2.0 2.0 Accomplished 

Q-13 Addresses the student with 
respect and courtesy. 2.0 2.0 2.0 2.0 2.0 Accomplished 

Q-14 Provides opportunities to 
discuss issues relevant to the lives 

of his/her students and their 

values. 1.6 1.9 2.0 1.9 1.9 Accomplished 

MEAN (1.3) 1.9 2.0 2.0 2.0 2.0 Accomplished 

SD (1.3) 0.1 0.0 0.0 0.0 0.0 Homogeneous 

Pearsonôs r (1.3) 0.7 0.5 

 

Positive, Storng 

Scale: 

Yes = 2 (Accomplished, 1.50-2.00 points); No = 0 (Not accomplished, 0.00-

0.49 points); Sometimes = 1 (Partially accomplished, 0.50-1.49 points) 

   

The caring and effective teaching skills competences were determined also in the self-

evaluation of the teachersô candidates.  Data is presented in Table 21.  Data from Art Education 

and Music Education were not included because the teacher candidates of ARED 4913 and 

MUED 4919 and 4920 were not evaluated with the self-evaluation instrument.  The teacher 

candidates agreed on the caring and teaching skills they developed in the TEP (4.81 of 5 points, 

96.2%, and 4.66 of 5 points, 93.2%). The standard deviations indicate that the answers to the 

evaluation of QP1.3 were homogeneous (SD=0.2 for items ñAò, and SD=0.6 for items ñBò). 

 

Table 21. Self-evaluation of Teacher Candidates: Caring and Effective Teaching Skills 

(May 2010) 

 

Major  N Item 

A.8 A.11 A.12 

MEAN  
I know the contributions of 

my discipline to the social 

and cultural development of 
my students. 

I adapt the curricular content 

to the cognitive development 

of students. 

I plan using varied methods 
and techniques in the 

teaching-learning process. 

PK 1   5.0 5.0 5.0 5.0 

K-3 16   4.7 4.9 4.8 4.8 
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Major  N Item 

A.8 A.11 A.12 

MEAN  
I know the contributions of 
my discipline to the social 

and cultural development of 

my students. 

I adapt the curricular content 
to the cognitive development 

of students. 

I plan using varied methods 

and techniques in the 
teaching-learning process. 

4th-6th 3   4.3 4.7 5.0 4.7 

Eng Sec 6   4.7 4.5 4.7 4.6 

Eng Elem 3   4.3 5.0 5.0 4.8 
Phys Ed 

Elem 6   4.8 5.0 4.8 4.9 
Phys Ed 

Sec 2   4.5 4.5 5.0 4.7 
Adapt 

Phys Ed 
3 

 
5.0 5.0 5.0 5.0 

Health 7   5.0 5.0 5.0 5.0 
Sci. Jr. 

High 1   4.0 5.0 5.0 4.7 

Biology 3   4.3 4.3 4.7 4.4 

Chemistry 3   5.0 5.0 5.0 5.0 
Mathema-

tics 5   4.8 4.8 4.8 4.8 

Spanish 5   5.0 5.0 5.0 5.0 
Soc. 

Studies 2   5.0 5.0 5.0 5.0 

History  3   4.7 5.0 4.7 4.8 

Spec. Ed 5   4.8 4.6 4.8 4.7 

TOTAL  74 MEAN  4.7 4.8 4.9 4.8 

 
SD 0.2 

 

Interpretation  Totally agree Totally agree Totally agree 
Totally 

agree 

Major  N Item 

B.15 B.16 B.17 B.18 B.19 

MEAN  

In develop in 

my classes 
cognitive, 

affective and 

psychomotor 
skills 

according to 

my students' 
stages of 

development. 

I incorporate 

life 

experiences 
into the 

educational 

process. 

I plan my 

classes 
considering 

the socio-

economic 
context of 

students. 

I consider 
cultural, 

talents, 

preferences 
and learning 

styles 

differences of 
my students. 

I plan 

considering 
the 

involvement 

of the 
community in 

my classes. 

PK 1   5.0 5.0 4.0 5.0 5.0 4.8 

K-3 16   5.0 4.8 4.8 5.0 4.7 4.8 

4th-6th 3   5.0 5.0 5.0 4.7 4.3 4.8 

Eng Sec 6   4.3 4.8 4.3 4.8 3.5 4.3 

Eng Elem 3   5.0 4.7 4.7 5.0 4.0 4.7 

Phys Ed Elem 6   5.0 4.5 5.0 4.3 4.2 4.6 
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Major  N 

Item B.15 B.16 B.17 B.18 B.19 

MEAN  

 

In develop in 
my classes 

cognitive, 

affective and 
psychomotor 

skills 

according to 
my students' 

stages of 

development. 

I incorporate 

life 
experiences 

into the 

educational 
process. 

I plan my 
classes 

considering 

the socio-
economic 

context of 

students. 

I consider 

cultural, 

talents, 
preferences 

and learning 

styles 
differences of 

my students. 

I plan 
considering 

the 

involvement 
of the 

community in 

my classes. 

Phys Ed Sec 2   5.0 5.0 5.0 3.5 4.5 4.6 

Adapt Phys Ed 3   5.0 5.0 5.0 5.0 4.7 4.9 

Health 7   4.9 5.0 4.9 5.0 4.0 4.7 

Science Jr. High 1   4.0 5.0 5.0 5.0 4.0 4.6 

Biology 3   4.3 4.7 4.3 4.7 4.3 4.5 

Chemistry 3   5.0 4.3 5.0 5.0 4.3 4.7 

Mathematics 5   5.0 4.8 4.6 5.0 4.0 4.7 

Spanish 5   5.0 4.8 5.0 5.0 4.8 4.9 

Soc Studies 2   5.0 5.0 5.0 5.0 5.0 5.0 

History 3   4.7 5.0 5.0 5.0 4.3 4.8 

Special  Ed. 5   4.8 4.8 4.8 2.0 1.8 3.6 

TOTAL  74 MEAN  4.8 4.8 4.8 4.7 4.2 4.7 

  
SD 0.6 

 

Interpretation  Totally agree Totally agree Totally agree Totally agree Agree Totally agree 

 

Evidence 1.3.3: Survey to TEPôs Graduates or Completers 

The perception of the TEPôs graduates from 2007 to 2009 about the impact of the 

program in their caring and effective teaching skills was measured by analyzing the results of a 

questionnaire (see Appendix F).  The answers are included in Table 22 (N=26). Their perception 

was positive or totally in agreement (Mean = 4.5 of 5.0 points). The standard deviation indicates 

that the answers to the evaluation of QP1.3 were homogeneous (SD=0.1). 

 

Table 22. Perception of TEPôs Graduates about the Teacher Preparation Program: Caring 

and Effective Teaching Skills 
 

Item Perception about Mean Interpretation  

A12 
He/She integrates in his/her teaching ethical and moral criteria 

according to the actual society. 
4.6 Totally in agreement 

B3 
He/She considers the socio-economical context of his/her 

students in the planning process. 
4.4 In agreement 

B4 
He/She takes into consideration the differences in the culture, 

talents, preferences, and styles of his/her students. 
4.4 In agreement 

Mean 4.5 Totally in agreement 

SD 0.1 Homogeneous 
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Evidence 1.3.4: Survey to School Directors 

According to the perception of school directors (N=17), our graduates are excellent in 

their caring and teaching skills competence, as is presented in Table 23.  School directors 

evaluated students with a 3.6 of a 4.0 point scale (89.3%) or ñexcellentò. The standard deviation 

indicates homogeneous answers or agreement in the items related to caring and teaching skills 

(SD=0.1). 

 

Table 23. Survey to School Directors: Caring and Effective Teaching Skills 

 

Item QP Criteria  Mean % Interpretation  

8 1.3 

Education planning and evaluation: Communication Skills 

Listens to students and keeps them interested. 3.4 85.3% 
Satisfactory 

12 1.3 

Personal qualities: Reveals human quality and exemplary conduct 

in professional and personal endeavors. 3.7 92.8% 
Excellent 

13 1.3 

Personal qualities: Reveals self assurance, enthusiasm, and 

confidence in performance. 3.7 91.3% 
Excellent 

14 1.3 Personal qualities: Has a good sense of humor. 3.4 85.3% Satisfactory 

16 1.3 Personal qualities: Accepts mistakes. 3.4 85.3% Satisfactory 

17 1.3 Personal qualities: Shows responsibility. 3.8 94.0% Excellent 

18 1.3 Personal qualities: Shows punctuality. 3.4 85.3% Satisfactory 

19 1.3 Personal qualities: Shows an ethical conduct with colleagues. 3.6 89.8% Excellent 

21 1.3 

Personal qualities: Has a true commitment with education and with 

personal improvement. 3.7 92.8% 
Excellent 

    Mean Caring and teaching skills (QP1.3) 3.6 89.3% Excellent 

   SD 0.1 

  
 

 

In summary, the relation between the evaluations of the teacher candidates about their 

caring and effective teaching skills in the final clinical course is presented in Table 24.  All  local 

assessments reflected an evaluation of the accomplishment of Claim 1.3 of higher or equal to 

90.0%. 

 

Table 24. Relation between Local Assessments of Claim 1.3 

 
Local Assessments of Claim 1.3 Mean 

Evaluations of Teacher Candidates 2.0 of 2.0 = 100.0%,, 4.8 of 5.0 = 96.0%, and 4.7 of 5.0 = 94.0% 

Self-evaluation of Teacher Candidates 4.8 of 5 = 96.0% 

Survey to TEPôs Graduates or Completers 4.5 of 5.0 = 90.0% 

Survey to School Directors 3.6 of 4.0 = 90.0% 

QP1.4.1 Cross-cutting Theme: Learning How to Learn 

 

Claim 1.4.1 Teacher candidates and graduates of the TEP demonstrate that they 

have learned how to learn information on their own, that they can 

transfer what they have learned to new situations, and that they have 

acquired the attitudes and skills that will support life-long learning in 

their field, by achieving a performance of above average attainment 

or satisfactory or more. 
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Evidences 1.4.1.1, 1.4.1.2 and 1.4.1.3: Evaluations of Teacher Candidates 

The self-evaluation rubric was also used to determine the learning how to learn cross 

cutting theme of our teacher candidates in their final clinical experience course EDUC 4013 (see 

Appendix F).  The data of this type of evaluation are included in the Table 25.  The teacher 

candidates totally agreed on the learning how to learn competence they developed in the TEP 

(4.8 of 5.0 points, 96.0%, and 4.7 of 5.0 points, 94.0%). The standard deviations indicate that the 

answers were homogeneous (SD=0.3 for items ñAò, and SD=0.8 for items ñBò). 

 

Table 25. Self-evaluation of Teacher Candidates: Learning How to Learn Cross-Cutting 

Theme (May 2010)  

 

Major  N Item 

A.7  A.9  A.10 

MEAN  I promote the search of 

information and for the 

knowledge development. 

I offer relevance to the 

subject knowledge and 

provide opportunities for 

action research and 

experimentation. 

The course content 

promotes the development 

of critical, reflective and 

creative thinking skills. 

PK 1   4.00 5.00 5.00 4.67 

Major  N Item 

A.7  A.9  A.10 

MEAN  I promote the search of 

information and for the 

knowledge development. 

I offer relevance to the 

subject knowledge and 

provide opportunities for 

action research and 

experimentation. 

The course content 

promotes the development 

of critical, reflective and 

creative thinking skills. 

K-3 16   4.88 4.88 4.94 4.90 

4th-6th 3   4.67 4.00 4.67 4.45 

Eng Sec 6   4.67 4.00 4.67 4.45 

Eng Elem 3   5.00 4.33 5.00 4.78 

Phys Ed Elem 6   4.67 4.17 4.67 4.50 

Phys Ed Sec 2   5.00 5.00 5.00 5.00 

Adapt Phys Ed 3 
 

4.33 5.00 5.00 4.78 

Health 7   4.43 4.86 4.86 4.72 

Sci Jr High  1   5.00 4.00 4.00 4.33 

Biology 3   5.00 4.67 4.67 4.78 

Chemistry 3   4.67 4.67 4.67 4.67 

Mathematics 5   4.40 4.80 4.80 4.67 

Spanish 5   4.80 5.00 5.00 4.93 

Soc Studies 2   4.50 5.00 5.00 4.83 

History  3   5.00 4.33 5.00 4.67 

Spec Ed 5   4.80 4.40 4.80 4.75 

TOTAL  74 MEAN  4.69 4.59 4.81 4.75 

  
SD 

   
0.3 

Interpretation  
Totally agree Totally agree Totally agree 

Totally 

agree 
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Major  N Item 

B.22 B.23 B.24 

MEAN  

  

 I know and understand the 

structural features of 

language that makes it a tool 

to think and express ideas. 

I know and understand 

my needs for 

professional 

development as teacher. 

I have taken courses or 

trainings for professional 

development as a teacher.   

 
PK 1   5.00 5.00 5.00 4.90   

 
K-3 16   4.81 4.94 4.81 4.83   

 
4th-6

th
 3   5.00 4.67 5.00 4.87   

 
Eng Sec 6   4.67 4.83 4.83 4.58   

 
Eng Elem 3   5.00 5.00 5.00 4.83   

 
Phys Ed Elem 6   4.83 5.00 4.83 4.67   

 
Phys Ed Sec 2   5.00 4.50 4.00 4.65   

 
Adapt Phys Ed 3   5.00 5.00 5.00 4.93   

 
Health 7   4.86 5.00 5.00 4.74   

 
Sci Jr High 1   4.00 5.00 5.00 4.70   

 
Biology 3   4.67 5.00 5.00 4.60   

 
Chemistry 3   4.67 5.00 4.33 4.77   

 
Mathematics 5   4.80 5.00 5.00 4.78   

 
Spanish 5   5.00 5.00 4.80 4.94   

 
Soc Studies 2   5.00 5.00 5.00 5.00   

 
History 3   5.00 5.00 4.67 4.87   

 
Spec Ed 5   2.00 2.00 1.60 2.78   

 TOTAL  74 MEAN  4.66 4.76 4.64 4.69   

 
  

SD 
   

0.8 

  
Interpretation   Totally agree Totally agree Totally agree 

Totally 

agree   

  

The portfolio rubric also measured the learning-how-to-learn cross cutting theme of our 

teacher candidates in their final clinical experience course EDUC 4013 (see Appendix F).  The 

data of this type of evaluation are included in the Table 26.  The teacher candidates were 

evaluated as above the average (3.4 of 4.0 points, ñB). The standard deviations indicate that the 

answers were homogeneous (SD=0.2). 

 

Table 26. Portfolio Rubric: Learning How to Learn Cross-Cutting Theme  

 

Item 
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 
Mean Grade Interpretation  

II.a.4 In the discussion that accompanies each 

lesson describes what he/she learned during the 

process of planning, teaching and carrying out 

learning Assessment with understanding of 

his/her students. Recognizes his/her strengths and 

areas that still need improvement. 3.6 3.6 3.5 3.2 3.5 3.7 3.5 A Superior 

II.c.3 For each Assessment selected, explains 

how he/she used the information to improve 

his/her educational practices. 3.4 3.3 3.1 3.1 3.5 3.6 3.3 B Above average 

N 43 75 67 69 63 75 

   
MEAN  3.6 3.6 3.4 3.5 3.6 3.7 3.4 B Above average 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/TEAC%20Appendix%20F.doc
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2018.docx


33 

Item 
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 
Mean Grade Interpretation  

SD 0.2 Homogeneous 

 

In addition, this cutting theme was evaluated with the rubric Evaluation of the 

Willingness of the Student Teacher: Affection and Sensitivity for each teacher candidate.  The 

data are presented in Table 27 (N=133 teacher candidates).  The university supervisors and 

cooperating teachers agree that our teacher candidates accomplished this competence (2.0 of 2.0 

points, 100.0%). The standard deviations indicate that the answers were homogeneous (SD=0.0). 

 

Table 27. Evaluation of the Willingness of the Student Teacher: Affection and Sensitivity 

(Learning How to Learn Cross-Cutting Theme) 

 

 
Evaluators SUP TEA SUP TEA 

  
Item 

Fall 2009 Fall 2009 Spring 2010 

Spring 

2010 MEAN  Interpretation  

Q-11 Demonstrates professional 

attitude to opinions and 

recommendations of the supervisor, 

cooperating teacher and director. 1.97 1.98 1.99 1.97 1.98 Accomplished 

Q-15 Evidences commitment to 
professional development. 1.97 1.96 1.96 1.98 1.97 Accomplished 

MEAN  1.97 1.97 1.97 1.98 1.98 Accomplished 

SD 0.0 Homogeneous 

Scale: Sí/Yes = 2 (Accomplished, 1.50-2.00 points) No = 0 (Not accomplished, 0.00-0.49 points) 

 
A veces/Sometimes = 1 (Partially accomplished, 0.50-1.49 points) 

    Evidence 1.4.1.4: Survey to TEPôs Graduates or Completers 

The perception of the TEPôs graduates from 2005 to 2009 about the impact of the 

program on their learning how to learn skills was measured by analyzing the results of a 

questionnaire (see Appendix F).  The answers are included in Table 28 (N=26). Their perception 

is positive. The standard deviations indicate that the answers were heterogeneous (SD=1.4). 

 

Table 28. Perception of TEPôs Graduates about the Teacher Preparation Program: 

Learning How to Learn Cross-Cutting Theme 

 

Item Perception about Mean Interpretation  

11a 
Courses provide for the development of critical and creative 

thinking. 
1.85 Yes, in agreement 

11b Courses provide for the development of research skills. 1.85 Yes, in agreement 

A5 
He/She promotes the search for information and knowledge 

development. 
4.62 Totally in agreement 

A7 

He/She gives pertinence to the content of his/her subject 

matter, and gives opportunities for action research and 

experimentation. 

4.46 In agreement 

A8 
His/Her subject matter content promotes the development of 

critical, reflective, and creative thinking. 
4.58 Totally in agreement 

B8 

He/She knows and understands s the structural characteristics 

of language as a tool for thinking and for the expression of 

ideas. 

4.60 Totally in agreement 
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Item Perception about Mean Interpretation  

B9 
He/She knows and understands his/her need for professional 

development.  
4.76 Totally in agreement 

B10 
He/She has taken courses or training for his/her professional 

development as teacher. 
4.40 In agreement 

SD 1.4 Heterogeneous 

 

In summary, the relation between the evaluations of the teacher candidates about their 

learning-how-to-learn competence is presented in Table 29.  The majority of local assessments 

reflected an evaluation of the accomplishment of Claim 1.4.1 of higher or equal to 90.0% (4.0 of 

5.0 = 80.0%). 

 

Table 29. Relation between Local Assessments of Claim 1.4.1 

 
Local Assessments of Claim 1.4.1 Mean 

Self-evaluation of Teacher Candidates 4.8 of 5 = 96.0% 

Portfolio Rubric 3.4 of 4.0 = 85.0% 

Evaluation of Willingness 2.0 of 2.0 = 100.0% 

Survey to TEPôs Graduates or Completers 1.8 of 2.0 = 90.0% and 4.6 of 5.0 = 92.0% 

  

QP1.4.2 Cross-Cutting Theme: Multicultural Perspectives and Accuracy 

 

Claim 1.4.2 Teacher candidates and graduates of the TEP demonstrate that they 

have learned accurate and sound information regarding matters of 

race, gender, individual differences, and ethnic and cultural 

perspectives, by achieving a performance of above average attainment 

or satisfactory or more. 

 

Evidence 1.4.2.1: Evaluation of Teacher Candidates 

In addition, the multicultural perspectives and accuracy cutting theme was evaluated 

using the rubric Evaluation of the Willingness of the Student Teacher: Affection and Sensitivity 

for each teacher candidate.  The data are presented in Table 30 (N=133 teacher candidates). The 

university supervisors and cooperating teachers agree that our teacher candidates accomplished 

this competence (2.0 of 2.0 points). The standard deviations indicate that the answers were 

homogeneous (SD=0.0). 

 

Table 30. Evaluation of the Willingness of the Student Teacher: Affection and Sensitivity 

(Multicultural Perspectives and Accuracy) 

 

 
Evaluators SUP TEA SUP TEA 

  
Item 

Fall 2009 Fall 2009 Spring 2010 

Spring 

2010 MEAN  Interpretation  

Q-6 Appreciates the interests and 
habits of their students. 2.0 2.0 2.0 2.0 2.0 Accomplished 

Q-7 Respects the different ways 
of being and the customs of 

his/her students. 2.0 2.0 2.0 2.0 2.0 Accomplished 

MEAN  2.0 2.0 2.0 2.0 2.0 Accomplished 
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Evaluators SUP TEA SUP TEA 

  
Item 

Fall 2009 Fall 2009 Spring 2010 

Spring 

2010 MEAN  Interpretation  

SD 0.0 0.0 0.0 0.0 

   

Evidence 1.4.2.2: Survey to School Directors 

 

The second evidence used to determine the performance of TEPôs active students in the 

cross-cutting theme multicultural perspectives and accuracy was measured through the survey to 

School Directors (N=17).  1 presents the information about the perception of school directors 

about TEP graduates.   Regarding pedagogical knowledge of the TEP graduates, school directors 

who were surveyed provided a satisfactory evaluation (mean of 3.5 in a 4.0 points scale, 87.3%). 

The standard deviation indicates homogeneous answers or (SD=0.0). 

 

Table 31. Survey to School Directors: Multicultural Perspective and Accuracy Cross-

Cutting Theme 

 

Item QP Criteria  Mean % Interpretation  

15 1.4.2 

Personal Qualities    Shows respect, creativity, and politeness 

toward students. 3.7 92.8% 
Excellent 

20 1.4.2 
Personal Qualities    Shows solidarity with students and colleagues 

3.7 91.3% Excellent 

  
Mean Multicultural Perspective (1,4,2) 3.7 92.0% Excellent 

  
SD 0.0 

 

Homogeneous 

 

Evidence 1.4.2.3: Survey to TEPôs Graduates or Completers 

 

The perception of the TEPôs graduates from 2005 to 2009 about the impact of the 

program on their multicultural perspective and accuracy was measured through the analysis of a 

questionnaire (see Appendix F).  The answers are included in 2 (N=26). Their perception is 

positive (4.5 of 5.0, ñtotally in agreementò). The standard deviation indicates homogeneous 

answers or (SD=0.2). 

 

Table 32. Perception of TEPôs Graduates about the Teacher Preparation Program: 

Multicultural Perspective and Accuracy Cross-Cutting Theme 

 

Item Perception about Mean Interpretation  

A6 He/she knows the contribution of his/her discipline to the students 

social and cultural formation 

4.5 Totally in agreement 

A9 He/she adapts the content of subject matter to the cognitive level of 

his/her students 

4.5 Totally in agreement 

A12 He/she integrates in his/her teaching ethical and moral criteria 

according to the actual society 

4.6 Totally in agreement 

B1 He/she develops in his/her students cognitive, affective, and 

psychomotor skills according to their development stages 

4.5 Totally in agreement 

B3 He/she considers the socio-economical context of his/her students in 

the planning process 

4.4 In agreement 

B4 He/she takes in consideration the cultural, talent, preferences, and 

styles differences of his/her students 

4.4 In agreement 

B5 He/she incorporates the community in his/her class planning 4.1 In agreement 

file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2024.docx
file:///C:/Documents%20and%20Settings/caguilo/My%20Documents/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Low/Content.IE5/AMVS8VYH/Table%2034.docx


36 

Item Perception about Mean Interpretation  

Mean 4.5 Totally in agreement 

SD 0.2 Homogeneous 

 

In summary, the relation between the evaluations of the teacher candidates about their 

multicultural perspective and accuracy is presented in Table 33.  All  local assessments reflected 

an evaluation of the accomplishment of Claim 1.4.2 of higher or equal to 90.0%. 

 

Table 33. Relation between Local Assessments of Claim 1.4.2 

 
Local Assessments of Claim 1.4.2 Mean 

Evaluation of Willingness 2.0 of 2.0 = 100.0% 

Survey to School Directors 3.7 of 4.0 = 92.0% 

Survey to TEPôs Graduates or Completers 4.5 of 5.0 = 90.0% 

  

QP1.4.3 Cross-Cutting Theme: Technology 

 

Claim 1.4.3 Teacher candidates and graduates of the TEP are able to use 

classroom technology by achieving a performance of above average 

attainment or satisfactory or more. 

 

Evidences 1.4.3.1 and 1.4.3.2: Evaluations of Teacher Candidates 

The self-evaluation rubric was also used to determine the technology competence of our 

teacher candidates in their final clinical experience course EDUC 4013 (see Appendix F).  The 

data of this type of evaluation are included in Table 34.  The teacher candidates totally agreed on 

the technology cross-cutting theme they developed in the TEP (4.7 of 5.0 points, 94.0%). The 

standard deviation indicates homogeneous answers or (SD=0.7). 

 

Table 34. Self-evaluation of Teacher Candidates: Technology Cross-Cutting Theme (May 

2010)  

      

Major  N Item 
B.20 B.21 

MEAN  I incorporate the 

technology in my 

classes. 

I know and understand the importance of technology as an 

essential tool for the construction of knowledge. 

PK 1   5.0 5.0 4.9 

K-3 16   4.7 4.9 4.8 

4th-6th 3   5.0 5.0 4.9 

Eng Sec 6   4.7 5.0 4.6 

Eng Elem 3   5.0 5.0 4.8 

Phys Ed Elem 6   4.5 4.5 4.7 

Phys Ed Sec 2   5.0 5.0 4.7 

Adapt Phys Ed 3   4.7 5.0 4.9 

Health 7   4.4 4.4 4.7 
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Major  N Item 
B.20 B.21 

MEAN  I incorporate the 

technology in my 

classes. 

I know and understand the importance of technology as an 

essential tool for the construction of knowledge. 

Sci Jr High 1   5.0 5.0 4.7 

Biology 3   4.3 4.7 4.6 

Chemistry 3   5.0 5.0 4.8 

Mathematics 5   5.0 4.6 4.8 

Spanish 5   5.0 5.0 4.9 

Soc Studies 2   5.0 5.0 5.0 

History  3   5.0 5.0 4.9 

Spec Ed 5   2.0 2.0 2.8 

TOTAL  74 MEAN  4.66 4.71 4.7 

  
SD 0.7 

 

Interpretation   Totally agree Totally agree 
Totally 

agree 

 

On the other hand, technology cross-cutting theme was also measured in the portfolios of 

teacher candidates in the final clinical experience course of EDUC 4913 (see Appendix F). The 

data of this type of evaluation are included in Table 35 (N=75).  According to this table, the 

performance of the teacher candidates in the pedagogical knowledge was graded as superior 

(3.66 in a 4.00 point scale or ñAò). The standard deviation indicates homogeneous answers or 

(SD=0.2). 

 

Table 35. Portfolio Rubric: Technology Cross-Cutting Theme  

 

Item 
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 
MEAN  Grade Interpretation  

I.4 Shows a proper understanding of the 

technology when he/she uses it in his/her own 

learning process, for example, Internet search to 

enrich lessons, use of programs (Word, graphics, 

and graphic organizers, among others). 

3.8 3.9 3.8 3.8 3.8 3.9 3.8 A Superior 

II.b.2 Shows how he/she used the technology to 

facilitate in his/her students the learning with 

understanding, for example, students: using 

computer, overhead projector in oral 

presentations, computer programs to produce 

letters, drawings and graphic organizers and 

search for information on the Internet. 

3.7 3.6 3.5 3.6 3.5 3.9 3.6 A Superior 

II.c.5 Describes how he/she used technology as 

a means to facilitate the assessment of student 

learning, such as electronic records, tables or 

data analysis using computer programs. 

3.4 3.8 3.4 3.6 3.7 3.6 3.7 A Superior 

MEAN  3.6 3.8 3.5 3.7 3.7 3.8 3.7 A Superior 

SD 0.2 Homogeneous 

 

Evidence 1.4.3.3: Survey to TEPôs Graduates or Completers 

 

The perception of the TEPôs graduates from 2005 to 2009 about the impact of the 

program on their use of technology was measured by analyzing the results of a questionnaire (see 
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Appendix F).  The answers are included in Table 36 (N=26). Their perception is positive. The 

standard deviation indicates heterogeneous answers or (SD=1.5). 

 

Table 36. Perception of TEPôs Graduates about the Teacher Preparation Program: 

Technology Cross-Cutting Theme 

 

Item Perception about Mean Interpretation  

11d 
Courses provide for the use of technology in teaching, 

research, and communication. 
1.7 Yes, in agreement 

B6 He/She incorporates technology in his/her classes. 4.1 In agreement 

B7 
He/She understands the importance of technology as an 

essential tool for the construction of knowledge. 
4.6 Totally in agreement 

SD 1.5 Heterogeneous 

 

In summary, the relation between the evaluations of the teacher candidates about their 

technological competence is presented in Table 37.  The majority of assessments reflected an 

evaluation of the accomplishment of Claim 1.4.3 of higher or equal to 90.0% (2 of 3, 67.0%). 

 

Table 37. Relation between Local Assessments of Claim 1.4.3 

 
Local Assessments of Claim 1.4.3 Mean 

Self-evaluation of Teacher Candidates 4.7 of 5.0 = 95.0% 

Portfolio Rubric 3.7 of 4.0 = 92.0% 

Survey to TEPôs Graduates or Completers 4.4 of 5.0 = 88.0% 

  

Accomplishment of the Claims 

 

The evidences presented in the results confirmed all of our Claims (100.0% of 

accomplishment). 

 

Section 5. Discussion and Plan 

This section presents the discussion of the findings obtained through this study. The 

results were obtained after a thorough and reflexive analysis of the data. The conclusions 

regarding the TEP of the San Germán Campus provided by faculty, administration, and students 

are herein discussed as well. 

Discussion 

QP 1.0 Evidence of candidate learning 

QP1.1 Subject matter knowledge 

The evidence obtained from the study conducted on the Teacher Education Program 

(TEP) of the Inter American University of Puerto Rico, San Germán Campus, acknowledges that 

the TEP complies with all the requisites and standards established by the Department of 

education of Puerto Rico (DEPR, 2006) required for teacher certification.  The evidence reveals 
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that the TEP is aligned and complies with all the quality principles established by the Teacher 

Education Accreditation Council (TEAC).  The results show the following: 

 

1. Data reveal that the percentage of the passing scores in the PCMAS of the students enrolled in the 

TEP was similar to the percentage obtained by the statewide population in 2007 and 2008 in the 

areas of subject matter knowledge, communication skills, professional competency, and areas of 

specialty.  When the results obtained by our teacher candidates in PCMAS 2009 are compared to 

the results obtained by the statewide population, the scores show a lower percentage in the areas of 

subject matter knowledge, communication skills, and professional competencies. However, the 

percentage obtained by our students in their areas of major was higher than the scores obtained by 

the statewide 

  

To strengthen the Teacher Preparation Program, a system of support strategies aimed to 

help the student improve the weaknesses identified in the results was designed.  This remedial 

measure began in 2007-2008, and it consisted of offering tutorials in the curricular content areas 

hoping to strengthen specific skills within the areas of specialty. In areas of subject matter 

knowledge both at the elementary and secondary levels, an effective skill support system has 

been observed.  

 

2. The results of the PCMAS serve as evidence which attests to the wise academic, 

administrative, and pedagogical decisions that have ensured the quality of the TEP of the San 

Germán Campus. The Single Assessment Level Pass-Rate Data Report published in (2007-

2010), compares the performance of our students with that of their peers island-wide.  The 

report reveals that the percentage in performance (Fundamental Knowledge and 

Communication Skill Performance) of our students who took and passed the exams was 

63.6%; whereas, the percentage island-wide was 63.7%.  It was also revealed that the 

performance of our students rated higher than the passing score established by the 

Department of Education of Puerto Rico.  

 

The University has taken measures to improve the results of the PCMAS.  On June 17, 

2009, two new courses were incorporated within the curriculum of the core requirements of the 

TEP: EDUC 4551 which integrates fundamental knowledge, and EDUC 4552 which integrates 

professional competence.  In addition, the norms for students being admitted or re-admitted from 

2009 to the present were modified and strengthened.  Some of these changes were the following: 

(a) the first two basic English communication skills courses of the general education program 

became part of the admission requirements; (b) there will be a gradual increase in the score 

required for graduating from the TEP starting in 2013-2014 (the average required will be 3.0 in a 

scale of 4.00 points); and (c) the norm for satisfactory academic progress of the TEP was 

strengthened and aligned with the new average score required for graduation. 

 

Other actions taken by the TEP in our Campus to improve the scores in the PCMAS from 

2007-2010 were the following: (1) The Department Chairs conduct an analysis of the results of 

the PCMAS as soon as she receives the official report, and sends it to all the department chairs 

whose departments offer courses related to the TEP, so that they can discuss these results with 

their faculty; (2) An orientation regarding the macro-concepts included in the PCMAS from 

October to March is offered free from cost to all the students who are taking the exams; (3)The 
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development of writing skills has been incorporated throughout the curriculum in almost all the 

education courses; the manual of activities is used as reference to improve and develop effective 

oral and written skills. This measure resulted as a product of Project STEP from the Aguadilla 

Campus. A group of faculty members of the San Germán Campus also contributed in the 

development of this Project; (4) Final exam that are Departmental have been prepared to ensure 

and control the quality of the content.  The following courses have final departmental exams:  

EDUC 2021, 2022, 2031, 2032, 2870, 3015 and EDUC 4011; the discriminating and non-

discriminating reactive were analyzed to improve the exams. In years 2008 and 2010 many of the 

items included in the exams were modified in accordance to the tabulations and analyses made 

by the faculty who teaches these courses; (5) Two models of simulated PCMA exams were 

prepared covering the section of professional competence, and they were administered as post 

tests after the students took the orientation; (6) An Inter- Departmental Commission 

incorporating the PEM, PEG, and Areas of Specialization was created among all the academic 

departments.  The purpose was that the members could analyze the problems that our students 

were having in the PCMAS and develop intervention measures to improve this situation; (7) 

Three General Assemblies were organized with the TEP students with the purpose of informing 

them about the challenges and changes in the PCMAS, and the importance that their scores on 

this exam had upon their academic and laborer profile and upon the accreditation process of the 

university. 

 

3. When comparing the performance of our TEP students (elementary and secondary levels) 

with the state-wide general population in the area of professional competence in the PCMAS, 

the evidence reveals that from 2007-2010 the performance percentage of students in both 

levels (66.4 TEP vs. 64.9 Statewide, Elementary, 63.7 TEP vs. 63.0 Statewide, Secondary) 

was higher than the performance percentage of the state-wide population. This evidence 

attests to the fact that we complied with the passing score established by the DEPR 2007, but 

a difference between the performance percentages in professional competence is observed 

between elementary and secondary teacher candidates.   

 

This finding can be justified due to the existence of several critical elements that have 

had a negative impact upon the results of the professional exam. In March 2007, the DEPR 

implemented new passing scores for all the certification exams. Another factor that could 

possibly affect the scores is that students who specialize in areas such as music, art, special 

education, and school health must take the professional competence exams at both the 

elementary and secondary levels since they receive a certification that ranges from first grade to 

senior year of high school. The reactive included in the professional competence area (elaborated 

and administered by the College Board) present situations in the context within elementary and 

secondary levels; however, in 2007-2008 the majors in special education and health education 

focused only on elementary level. If one of the candidates in one of these majors failed in the 

elementary or secondary professional competence exam, it counted as a failure in the ñSummary 

Pass Rateò score. Since 2008, as a preventive measure, the students in these majors receive 

instruction in situations that focus on both the elementary and secondary levels.  

 

The analysis of the cohort scores between 2006-2007 and 2007-2008 made annually by 

the department chairs reveal that yet another factor which may be adversely affecting the scores 

is that the majors in Art Education and Health Education have their own courses in areas such as 
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assessment, evaluation, and teaching methodology. These courses mainly focus the subject 

matter.  Another factor that could possibly be negatively affecting the results is that many 

students are now taking online courses.  This could be adversely affecting the experiences and 

conceptual knowledge in the competence areas that teacher candidate students must master. 

 

4. The performance percentage (2007-2010) of students in the TEP in major areas of Spanish 

and English on the PCMAS is higher when compared to the statewide population (67.6 vs. 

63.8 in Spanish; and 68.2 vs. 65.4 in English). However, in areas of specialty such as 

Mathematics, Science, and Social Studies/History the performance percentage of our TEP 

students is lower than the performance of the state-wide population.  It is important to note 

that for years 2007, 2008, 2009 and 2010 in major areas such as Spanish, English, Science, 

and Social Studies/History our candidates complied with the passing score established by the 

DEPR in year 2007; however, this was accomplished in Mathematics only in 2008 and 2010. 

 

The Directors and faculty of the TEP met with the directors and faculty of the Spanish, 

English, Mathematics, Science, and Social Studies/History programs with the purpose of 

formulating a corrective action plan in the hope of improving the scores of our students in their 

areas of specialization.  The TEP is at the stage of creating and designing this action plan. The 

Mathematics and Social Studies faculty have prepared interactive modules and a series of 

reviews to improve the level of competency of their students in these areas. 

 

QP1.2 Pedagogical knowledge 

 

1. The analysis of data gathered from a sample of students who graduated from the TEP 

regarding areas of General Education, Education, Art Education, and Music Education 

reveals that the mean registered in their PCMASô results was higher than the passing scores 

required for the different areas evaluated (Fundamental Knowledge and Skills in 

Communication: 107.3 vs. 92.0; Professional Competence: 108.7 vs. 89.0, and for Majors: 

112.47 vs. 94.0).   

 

The alignment of the TEP with respect to the standards of the DEPR, the mission of the 

San Germán Campus, the high levels of quality, the development and commitment of our faculty 

is evidenced in the alignment with the results that have been found.  We have confirmed that the 

TEP complies with the goal of developing teachers of excellence who are critical and reflexive 

thinkers and creative researchers atoned with the goals of our University.  Accordingly, our 

students can effectively contribute to make significant changes in their own students since they 

are very aware of the problems surrounding education in Puerto Rico and are capable of 

contributing to the changes necessary to improve their own quality of life and that of others.  

 

Academic performance of the sample of our TEP students was higher than the mean in 

subject matter courses (General Education, Teacher Preparation Program, and Specialty Areas) 

according to the grading system of our institution (UIPR, 2007a).  A strong, positive correlation 

was found, 0.9224 in GPA Gen-GPA Gen Ed; 0.9894 in GPA Gen-GPA TEP; 0.9686 in GPA 

Gen Ed-GPA TEP, and 0.8460 in GPA TEP-GPA Major. 
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There is evidence attesting to the integration of the components in the general education, 

majors and medullar core education courses.  This validates the efforts and actions taken towards 

the development of a well-educated person who possesses high academic achievements. These 

achievements come as the result of the changes of the requirements in average score in the TEP, 

the use of evaluation instruments, and changes in the curriculum. 

 

It has been demonstrated that the preparation of our teacher candidates complies with the 

parameters of quality of the Department of Education of Puerto Rico.  In addition, the program 

reflects that the curriculum and instruction of the TEP are of high quality and stem from a 

conceptual framework based on articulated, coherent, and shared knowledge.  

 

2. Students who graduate from the TEP have a positive perception regarding the academic 

preparation that they received and the impact that the program has had upon their acquisition 

of knowledge.  

 

Findings reveal that the processes, concepts, and skills developed in the program match 

the standards, expectations, and curricular offer of the Department of Education of Puerto Rico.  

Syllabi include evidence of the course content requirements of the DEPR. 

 

3. The self-evaluation process conducted for clinical experiences in course EDUC 4013 (see 

Appendix F, Table 13) demonstrates that there was a higher performance (3.61, ñAò in a 4.00 

grading scale) in the area of conceptual pedagogical knowledge, planning of teaching, and 

skill development in transversal themes. Data from Art Education and Music Education are 

not included because teacher candidates in courses ARED 4913 and MUED 4920 were not 

evaluated with the self-evaluation instrument. In subject matter knowledge the teacher 

candidates showed a high level of satisfaction with the skills and knowledge acquired in the 

TEP (4.71 in a 5.00 scale, 94.2%).  In general, findings revealed a positive correlation among 

evaluations which remained consistent from 2007 to 2010.  

 

Studentsô perceptions concur with some of the claims made by this study.  It also 

confirms the existing relationship between the goals of the TEP and the San Germán Campus of 

having a graduate student who is highly satisfied with the program feeling that his/her personal 

and professional goals were accomplished.  The University strives to develop a graduate student 

who has acquired a holistic and integral academic formation through the core courses, general 

education courses, and specialty courses offered in this program.  

 

QP1.3 Caring and Effective Teaching Skills 

1. Results reveal that both the university practice supervisor and cooperating school teacher 

believe that students possess affective and sensitivity qualities which they put into practice as 

they perform as teachers (1.95 on a scale of 2.0 scale, 95.5%), and they show empathy 

toward their students.  

 

This result evidences the achievement of incorporating the institutional mission within 

the program. It is worth noting that teacher candidates are human beings that are receptive, 

sensitive, and show empathy towards others.  This is revealed through our studentsô humane 

behavior, vocation, commitment, and professionalism.  It attests to the accreditation slogan 
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which states that the TEP develops a teacher who is committed to his/her pedagogical formation 

and who is a humanist at heart when treating his/her students.  The rubric titled Evaluation of the 

Willingness of the Student Teacher, Affection and Sensitivity was used from  Fall 2009 to Spring 

2010 to examine the concept of  ñCaring and Effective Teaching Skillsò among our teacher 

candidates. 

 

This second evidence provides the basis for an inference on the level of affection and 

sensitivity that teacher candidates will possess as future teachers. The results are congruent with 

the evidence found in the analysis of scientific literature in the field of education which identifies 

a close relationship between teaching-learning strategies used by teachers in the classroom and 

better academic achievement of the students.  It is noteworthy to acknowledge that in this sense, 

the TEP faculty is aware of the importance of developing a learning scenario where university 

staff and personnel share common insight into the complexities of academic skills and emotional 

skills that must be mastered by the students who will become teachers in a nearby future. 

Different activities and initiatives have been designed in order to allow the teacher candidates 

develop strategies to strengthen the skills previously mentioned.   

 

2. The self-evaluation survey administered to the teacher candidates in their final course of 

clinical experience EDUC 4013 exposed that students totally agreed (4.81 in a 5.0 scale, 

96.2%) with the fact that this course in the TEP helped them acquire the skills and 

pedagogical knowledge necessary to comply with their work with students during their 

classroom practice.  They also indicated that the academic formation they received helped 

them develop caring and pedagogical skills. 

 

These results reflect the Inter American University of Puerto Ricoôs commitment with a 

continuous curricular revision within the TEP as well as a commitment toward providing 

students with the necessary support services to facilitate achieving studentsô goals. Regarding the 

TEP curriculum, it is noteworthy to mention that it was revised in 2007, modifying the 

component of the classroom practice experience. The recommendation offered in the literature of 

the field of dividing the educational experiences into two components, field experiences and 

clinical experiences, was implemented. Clinical experiences expose the future teacher to the 

educational scenario.  Teacher candidates are exposed to the classroom experience by working 

directly with the students allowing the teacher candidate apply the skills, knowledge, and 

attitudes that he/she has obtained in courses corresponding to the school level of his/her major.  

New requirements were developed for EDUC 2890 óField Experiences in Educational Scenario 

IIô and for EDUC 3015 óClinical Experiences in Educational Scenario Iô.  The purpose for doing 

so was to ensure that the student had the necessary competence to perform effectively in these 

courses. In EDUC 4013 óClinical Experiences in Educational Scenario IIô several seminars are 

offered to assist the development of an effective classroom management. 

 

On the other hand, the San Germán Campus provides support services that facilitate 

student goal achievement. The Student Rule Catalogue is in harmony with the institutional goals 

and values as well as with the objectives, needs, and educational processes of the university. This 

manual contains studentsô rights and responsibilities.  Article I addresses the right to receive an 

integral education.  Moreover, it exposes the ethical and moral responsibilities of the students. 
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The students in the Education and Physical Education Department, and in Art and Music 

Education receive support services from The Orientation and Counseling Center, Medical 

Services, Community Learning Title V Center, Deanship of Studies, Deanship of 

Administration, Center of Access to Information, Childcare Center, and Center for Educational 

Services (through a proposal called ñStudent Support Servicesò, CEA). Furthermore, students 

have access to virtual laboratory modules through the online Blackboard Platform for their 

Spanish, English, Math and Computer courses.  These modules were designed to serve as 

support and backup for general education courses.  Some of the workshops and conferences 

offered by the Orientation and Counseling Center, the Office for Human Development and 

Prevention, and Title V have been the following: a) Self-esteem and the learning process, b) 

How to deal with sexual aggression, c) Survive your exams, d) Tools for success, e) Learn to be 

happy, avoid depression, f) Team work: Tool for success. 

 

3. According to the results of the survey administered to the students that had graduated from 

the TEP of the San Germán Campus, they have a very positive perception regarding the 

formation they received related to the caring and effective teaching skills.   

 

The fact that graduate students agree with respect to the moral and ethical values they 

developed in the program, with the economic context in which it was established, with individual 

preferences and differences, and with the multicultural economic and social background offered 

by the TEP program of the San Germán Campus indicates that the TEP complies with the 

mission and standards of the Department of Education of Puerto Rico. It also validates the 

compliance of goals I, II, VI, VII, X and XII in the curriculum of the General Education program 

which are intimately related to the aspect of caring and effective teaching skills (see page 88 of 

General Catalog 2009-2011). 

 

4. According to the perception of school directors (3.6 in a 4.0 scale, 90.0%), the students who 

have graduated from the TEP of the San Germán Campus feel very positively about their 

academic formation, specifically when its related to the concept of caring and effective 

teaching skills.  This finding is in accordance with what has been previously evidenced. 

 

5. With respect to teaching competence and skills, the teacher candidates in the TEP have 

reported a high level of satisfaction in this area (1.0 in a scale of 1.0 in PK, 2.0 and 1.97 in K-

3rd, and 1.9 and 1.9 in grades 4th to 12th). 

 

Results reveal that our teacher preparation program is congruent with the Universityôs 

vision of academic excellence, and it complies with goals 1, 5, 7, and 14 of the TEP. 

Specifically, these goals posit the following:  Students in the TEP must show a high level of 

commitment to the professional components of their career.  Their performance should open a 

space that dignifies the teaching profession.  Their teaching must be based on a solid mastery of 

pedagogical knowledge framed within the belief that they are capable of providing a better 

quality of life to their students.  

 

QP1.4.1 Cross-cutting Theme: Learning How to Learn 

1. Regarding the competence of ñlearning how to learnò as part of a cutting- theme, findings 

reveal that teacher candidates excelled in this area (4.75 in a 5.0 scale, 95.0%).  This was 
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evidenced in the final clinical experience course EDUC 4013. The performance of the 

teacher candidates in the evaluation of this cutting theme as evidenced in their portfolios was 

higher than the mean (3.42 in a scale of 4.0, ñBò grade). In terms of level of affection and 

sensitivity of the teacher candidates, supervisors, cooperating school teachers, and college 

professors exposed that this competence was evident among teacher candidates (1.97 in a 2.0 

scale, 98.5%). 

 

Results reveal an above average performance of the teacher candidates, ñAò grade 

according to the institutionôs grading system (UIPR, 2007Û) and in compliance with the goals of 

the TEP.  

 

2. TEPôs graduates had a positive perception regarding their competence in ñlearning how to 

learnò. 

 

This result evidences the satisfaction felt by the candidates who graduate from the TEP 

with respect to knowledge gained in courses that focused on the development of concepts, 

processes, and critical and creative thought.  This is aligned to the entire course content and 

teacher preparation skills included within the TEP. Results in the PCMAS, grades, and 

satisfaction surveys attest to this fact. 

 

QP1.4.2 Cross-Cutting Theme: Multicultural Perspectives and Accuracy 

 

1.  University practice supervisors and cooperating teachers evaluated that our teacher 

candidates demonstrated competency in the cross-cutting theme of Multicultural Perspective 

and Accuracy. 

 

 It is noteworthy to pinpoint that the learning experiences to which teacher candidates are 

exposed promote the development of empathy and sensitivity.  The data reflects the abilities, 

attitudes, and theoretical-practical knowledge that TEP develops in our students.  This finding is 

in accordance with an objective of the General Education Program regarding the development of 

ethical sensitivity in students (General Catalog 2009-2011).  It also coincides with the 

philosophical and methodological framework of the Department of Education of Puerto Rico 

which exposes that the teaching-learning environment needs to address the issue of learning how 

to live peacefully with one another.  Findings attest to the fact that students who graduate from 

the TEP have an excellent perception regarding the issue of understanding and acceptance of 

their students. It is important to mention that the ability to feel empathy and sensitivity allows 

teacher candidates to be more cooperative than competitive, and to focus more on points of 

convergence rather than on differences.  Moreover, because they develop teaching practices that 

are based on justice, equality, and solidarity, teacher candidates treat their students with courtesy 

and respect. 

 

2. The final grade distribution for teacher candidates evidences that the multicultural aspects 

reflect a performance above the average. 

 

The TEPôs faculty is aware that this area needs to be strengthened; thus, more situations 

and readings related to multicultural experiences are being incorporated into the courses.  In 
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EDUC 2021 ñHistory and Philosophy of Educationò, an interracial perspective was incorporated 

within the course.  This perspective, which is related to a multicultural education, posits that 

students, regardless of groups they belong to (gender, nationality, race, culture, social class, 

religion, etc.) must be exposed to education of equality in schools. Multicultural education views 

the school as a social system composed of various highly interrelated parts.  In addition to these 

changes, faculty deems it necessary to emphasize the conceptualization of theory relate to social 

systems, not only in TEPôs core courses EDUC 2021 (ñHistory and Philosophy of Educationò) 

and EDUC 2022 (ñSociety and Educationò), but also prepare exercises related to practical 

situations in EDUC 2890 (ñField Experiences in the Educational Scenario IIò). This course 

emphasizes field experiences where students must apply theories that were discussed in previous 

courses.  In this way, students are exposed to a deeper insight and understanding of multicultural 

issued, thus strengthening this cross-cutting theme in the curriculum. 

 

3. TEPôs graduates had a positive perception regarding the programôs impact upon the 
development of their multicultural understanding.  They agreed and totally agreed on the way 

in which the issue of multiculturalism was presented within the courses of the TEP. 

 

To deal with multiculturalism, various activities have been analyzed in the syllabi of the 

courses.  In Appendix A was included this analysis.  It revealed that the 66% of the syllabi 

included activities of this cross-cutting theme.  This data reveals a mismatch between studentsô 

perception and what is included in courses syllabi.  As a result, the director of the Department of 

Education and Physical Education is currently designing an intervention plan in order to 

strengthen this area. 

 

QP1.4.3 Cross-Cutting Theme: Technology 

 

1. Students enrolled in the course EDUC 4013, final clinical experience, demonstrated to have 

an average of 93.8% of mastery in technology as was expressed in their self-evaluation 

rubric.  Likewise, the evaluation of studentsô portfolios attests to the validity of this finding 

(3.7 in a scale of 4.0 points, ñAò grade). 

2. TEPôs graduates have a positive perception about this cross-cutting theme. 

 

Our University provides a diversity of technological alternatives that might influence 

positively in some way our studentsô perception on technology.  Among these alternatives can be 

mentioned the following:  

 

 Service offered by the Center of Access to Information Juan Cancio Ortiz (hereafter, 

CAI).  The CAI holds an extensive electronic and digital collection of books, journals, 

databases, microfilms, periodicals, newspaper, CDROMs, DVDs, etc. that help students 

do develop holistically and technologically. In addition, CAI has a computer skills 

laboratory, wireless connection to Internet, and remote access to databases for all students 

who are enrolled in the San Germán Campus.  The CAI also has an institutional 

electronic webpage where students can easily connect to these services by accessing user-

friendly links (www.sg.inter.edu/cai). 

 Technological assistance by the Center of Informatics and Telecommunications Dr. Glen 

R. Price (hereafter, CIT) organized in January 2010. The CIT offers the following 

http://www.sg.inter.edu/cai


47 

services to faculty, students and the administration of our campus: custody of on-line 

exams, technical assistance to different offices, access to wireless connection to Internet 

(WIFI), printing accounts, use of computers laboratory, use of five smart-rooms (the TEP 

has assigned smart-room 114), and training workshops. 

 Electronic grading system. In 2003 the Inter American University of Puerto Rico started 

the use on the electronic grade book system as the official means to studentsô grades 

(normative document A-0103-004, Changes in norms regarding the electronic grade book 

starting May 3, 2004 and modifications to the tables on normative A-0604-13 of June 6, 

2005).  Students can access their grades on-line to keep updated on their academic 

performance (www.sg.inter.edu). Final grades are no longer sent via regular mail. 

 

In the other hand, when we considered the presence of the cross-cutting theme of 

Technology in the education courses syllabi, as shown in Table 39 in Appendix A, the 64% of 

them included it.  A possible explanation for this finding might be that faculty members are not 

explicit including the technological experiences that the students are using in their courses.  To 

strengthen the presence of the cross-cutting theme of Technology, we suggest the following to be 

included activities in courses syllabi:  

 

 Learning through the World Wide Web. 

 Surfing the web for acquisition of knowledge. 

 Constructing interactive modules. 

 Communicating effectively with students via email or Blackboard platform. 

 Sharing websites of excellence and databases. 

 Educating students on the importance of becoming technologically savvy students who 

master the new educational technologies. 

 

Conclusion and Future Plan 

An education of excellence requires teachers and administrators with vision, talent, and a 

sense of commitment. The Inter American University of Puerto Rico is committed with the 

preparation of future teachers of excellence, thus the TEP is continuously revised. Constant 

revision allows for the required transformation of the education programs within the institution 

and the articulation of our curriculum to ensure its compliance with the Regulations for Teacher 

Certification of the DEPR. 

  

Faculty and administration of the TEP acknowledge that professional accreditation is 

synonymous to assessment, learning community, responsibility, empathy, dynamism, 

introspection, alliance, commitment, and a process of negotiation.  The TEP of the IAUPR, San 

Germán Campus complies with the quality principles required by the Teacher Education 

Accreditation Council.  Moreover, we understand that the Inquiry Brief evidences the efforts, 

actions, and educational leadership of our Campus as it strives to achieve the highest quality 

level as evidence of the attempt of complying with all the claims. The TEP of the San Germán 

Campus has demonstrated its capability to offer a quality program through its decision-making 

policies with regard to academic offer which is developed by considering an effective quality 

control system. 

http://www.sg.inter.edu/
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 The support and commitment of the institution with the accreditation process of the TEP 

has been very effective, fact which is evidenced through changes made in norms and policies of 

the TEP.  Central Administration has assisted our Campus in taking effective steps toward 

strengthening the administrative processes of the TEP.  Some of the changes that can be 

mentioned are evidenced in admission policies, norms for academic progress, admission to the 

TEP, incorporation of pre-requisites in the electronic system, and support to TEP curricular 

changes. All these actions are related to the principles and claims of TEAC regarding subject 

matter knowledge and pedagogical knowledge. 

 The TEP faculty is highly qualified academically and is well-acquainted with the 

program.  They comply with the established norms, keep updated in their areas of expertise, and 

show a high level of satisfaction with their work.  The multiple measures and assessment 

methods used by faculty to achieve teacher candidatesô learning indicates that  the facultyôs 

claim is supported. 

 In a general way one can posit that the organizational structure of the TEP is fairly 

effective.  This perception can be evidenced by the indicators mentioned below.  They are related 

to decision-making policies which have led to the transformation of the TEP, especially oriented 

toward achieving a higher level of excellence. 

 Objectives are shared by the members of the organization who show an authentic sense of 

commitment toward the fulfillment of these objectives. 

 Communication between professors and students is open, honest, and effective.  This has 

promoted team work and involvement in administrative processes. 

 Problems addressed in the TEP deal with human and personal relationships. 

 In times of crisis, faculty works and collaborates together showing great solidarity and a 

genuine desire to solve the situation. 

 People trust each other and project a sense of freedom and responsibility. 

 Conflict is considered as a necessary element in the process of personal growth as well as 

in the decision- making process.  Conflict management policies are direct and effective. 

 

Based on the premise that any institution and educational program have room for 

improvement, we propose the following agenda for the future:  

 

 The online courses that our teacher candidates are allowed to take are in need of serious 

revision in order to determine if they are offering the skills and competencies that the 

students need. There is a need to validate how online courses relate to studentsô grades on 

the PCMAS.  It is suggested that as a future agenda, our Central System should conduct a 

longitudinal study where students enrolled in TEP online courses are the participants.  

Their performance on the PCMAS should be measured and analyzed in a quantitative 

study. 

 It is necessary to investigate how the fact that the DEPR required students from art, 

music, special education, and school health to take the professional competency PCMAS 

both at the elementary and secondary level affected their performance on this exam.  One 

can infer that findings will attest to a statistical correlation between this fact and studentsô 

effective performance on the PCMAS.  This could provide sound evidence to explain 

claims on subject matter and pedagogical knowledge. 
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  New policies directed towards monitoring studentsô academic development and retention 

should be established. A register on students who have graduated from the program 

should be kept.  This can provide evidence for their success after they leave the program.  

 Student organizations should be informed about evaluation processes so that they can 

implement an action plan. 

 An evaluation system where professors gather evidence from educational processes 

during the semester should be implemented.  An assessment Committee should analyze 

results and recommend effective corrective actions 

 Follow-up of students who wish to enroll in the TEP need to become more effective.  An 

internal control in the electronic Banner System during enrollment process is needed.  

 There is a need to prepare a Manual for the Teacher Practice directed toward students, 

supervisors, and cooperating school teachers. 

 There is a need for more cooperating school teachers.  A flexible class schedule adapted 

to their needs should be considered.  In addition, an electronic webpage for the 

cooperating school teacherôs program should be developed. 
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Appendix A.   

Report of the Internal Audit of the Quality Control System 

A.      Introduction  

 

The faculty of the Teacher Education Program (TEP) is assigned to various committees 

including the committees of Educational Quality, Student Admission and Retention, and 

Assessment.  The heads and two members of these committees, the Coordinator for TEACôs 

accreditation, the Coordinator of Physical Education, the Coordinator of clinical experiences and 

the Director of the Department of Education and Physical Education participated in a work 

retreat on December 10 and 11, 2010 to evaluate and validate the Audit Trail.  During this retreat 

it was decided that each committee would be responsible for the identification, evaluation, and 

validation of the evidence needed to support the Internal Audit Trail and the TEAC accreditation 

process.  It was also decided which faculty members would be selected to form the Internal 

Audit Committee. 

          

During the months of January to April of 2011, the faculty was responsible for the 

following:  (a) organize all files according to the three quality principles of TEAC and (b) 

formally approach the faculty selected for the Internal Audit.  Prior to conducting the Internal 

Audit, a faculty committee conducted an exercise using the Audit Trail to determine if the files 

provided contained sufficient information to validate the Quality Control System.  

 

B.     Description of the Quality Control System 

 

         The Quality Control System (QCS) responds to the TEPôs policies and requirements 

included in Appendix D.  It also responds to the policies of the Inter American University of 

Puerto Rico for the Faculty and for academic programs; and responds to the Department of 

Education of Puerto Rico (DE), the state dependency that is in charge of the certification or 

licensing the future teachers in Puerto Rico.  The alignment of the TEP with the requirements of 

the DE is included in Table 2 of the Inquiry Brief. Our QCS can be illustrated by various figures 

shown below, which demonstrate all the key elements of the program and how they relate to 

each other.  The figures presented below were revised according to the recommendations of the 

formative evaluation of the Inquiry Brief we received in August 2011. 

 

Figure II describes graphically the admission requirements that will be analyze with the 

Pre-TEPôs sample of students.    The sample of these students was stratified by date of admission 

and major in simple random sampling. We identified the 10% of all students admitted as Pre-

TEP in August 2007, August 2008 and August 2009. 
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Figure II.  Audit Trail:  Sample of Pre-TEP Students 

 

Figure III illustrates the characteristics of the TEPôs sample of graduates or completers.  

It includes the analysis of the record of each student included in the sample (10% of completers). 

The sample of these students was stratified by date of graduation and major in simple random 

sampling. We took the 10% of each major for May 2008, May 2009 and May 2010. 

  

 

Figure III.  Audit Trail:  Sample of TEPôs Graduates or Completers 

 

In Figure IV is presented the analysis of the TEPôs curriculum.  The analysis was made to 

the approval of TEP, the syllabus of the TEPôs courses, and to the final grades of these courses. 
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Figure IV.  Audit Trail:  Curriculum 

 

In Figure V is presented the analysis of the TEPôs instruction.  The analysis includes the 

faculty (profile and evaluation by their students), the classrooms (facilities and equipment and 

supplies), and on-line courses.  All TEPôs courses were considered.  Policies and procedures are 

considered also. 

 

 
Figure V.  Audit Trail:  Instruction 

 

Summarizing, the four figures present the diverse elements of the Quality Control System 

and served as an inquiry guide for the development of the Internal Audit.  Included in this 

Appendix are the questions designed for each target area that was audited a well as additional 

relevant information.  
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C.     Audit Procedures 

        

The internal audit committee consisted of seven faculty members from other departments, 

which were officially appointed via letter by the Chancellor of the San Germán Campus.  Three 

of the faculty members were assigned to audit the files of the Pre-TEP students, and the 

remaining four faculty members were assigned to audit the files of the graduates. 

  

       The audit was conducted from May 10 to 13, 2011 in Campus School Building, Room 

102.  Specific written instructions were provided to each member of the audit committee, and a 

representative of the TEAC steering committee was present to answer any questions. Each audit 

committee member evaluated 14 files randomly selected from the simple random sampling of 

Pre-TEP students or the graduates, respectively, and wrote comments on an evaluation 

instrument for each file. The room was organized in a specific manner to facilitate conducting 

the audit. On the left side were 42 files representing 10% of Pre-STEP students admitted by date 

of admission from 2007 to 2010.  On the right side were 58 files representing 10% of graduates 

by date of graduation from 2008 to 2010.  In the center were tables containing evidence related 

to student support, program and courses, faculty, facilities, equipment and supplies, and the 

General Catalogues of 2007-2009 and 2009-2011. Each auditor examined the 14 files which 

he/she had selected intentionally (either Pre-TEP or graduate) and rendered their opinion on the 

evaluation instrument provided. The TEAC steering committed prepared the Internal Audit 

report based on the findings of the Internal Audit Committee.  The Internal Audit report was 

revised according to the TEACôs formative evaluation.  Figure VI illustrates the Internal Audit 

process.  

 

FACULTY WORK RETREAT

(Evaluation and validation of the 
Audit Trail and selection of  

members for the Internal Audit 

committee)

PRE-TEP AND GRADUATES 
SAMPLE

(Selection and preparation of 
files)

INTERNAL AUDIT 
COMMITTEE

(Designation and organization of 
logistics for the Internal Audit)

INTERNAL AUDIT

(Data gathering, tabulation and 
analysis)

INTERNAL AUDIT REPORT
TEACôS FORMATIVE 

EVALUATION

REVISION OF THE 
INTERNAL AUDIT REPORT

 
 

Figure VI. Internal Audit Process 
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D. Findings 

 

           The Internal Audit Committee was responsible for evaluating the files which evidenced 

the Quality Control System of the TEP.  The TEAC steering committee prepared the Audit 

Report based on the findings of the auditors. 

 

PRE-TEPôS SAMPLE OF STUDENTS 

 

 All students admitted to the University that seek admission to the Teacher Education 

Program will be classified under the PRE-PEM (Pre Teacher Education Program) until they are 

officially admitted to the TEP major of their interest.  These students have a code 760 along with 

a second code according to their preference of study (major). 

 

When requesting admission to the Teacher Education Program, from August 2007 to 

January 2009, students must meet the following requirements (IAUPR, 2007): 

 

1. Have a minimum general point average of 2.50 at the university level. 

2. Have earned a minimum of 18 university credits, among these are: 

a. EDUC 1080 (Field Experience in the Educational Scenario I), or its equivalent, 

with a minimum grade of B. 

b. EDUC 2021 (History and Philosophy of Education) or EDUC 2022 (Society and 

Education) or EDUC 2031 (Developmental Psychology), with a minimum grade 

of C. 

c. GESP 1101 (Literature and Communication: Narrative and Essay) and 1102 

(Literature and Communication: Poetry and Theater), with a minimum grade of C. 

3. Submit, in the corresponding academic department, the Application for Admission to 

the Teacher Education Program. 

4. Students will have three (3) semesters o four (4) trimesters to complete the admission 

requirements.  If they do not complete these requirements in the required time, they 

must choose another field of studies. 

 

These admission requirements were revised for August 2009, as follows (IAUPR, 2009): 

 

1.  Have a minimum general point average of 2.50 at the university level. 

2.  Have earned a minimum of 18 university credits, among these are: 

a.  EDUC 1080 (Field Experience in the Educational Scenario I), or its equivalent, 

with a minimum grade of B. 

b.  EDUC 2021 (History and Philosophy of Education) or EDUC 2022 (Society and 

Education) or EDUC 2031 (Developmental Psychology), with a minimum grade 

of B. 

c.  GESP 1101 (Literature and Communication: Narrative and Essay) and 1102 

(Literature and Communication: Poetry and Theater), with a minimum grade of B. 

d.  GEEN 1101 and 1102 (English as a Second Language I and II) or GEEN 1201 

and 1202 (Development of English through Reading I and II) or GEEN 2311 

(Reading and Writing) and 2312 (Literature and Writing) with a minimum grade 

of B. 
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3. Submit, in the corresponding academic department, the Application for Admission to 

the Teacher Education Program. 

4.  Students will have three (3) semesters o four (4) trimesters to complete the admission 

requirements. If they do not complete these requirements in the required time, they 

must choose another field of studies. 

  

The original sample of Pre-TEPôs students was 42 records of different majors. The Table 

38 shows the quantity of Pre-TEP students per date of admission. 

 

Table 38.  Pre-TEPôs Sample of Students 

 

Date of Admission Quantity of Students 

August 2007 10 

January2008 4 

August 2008 15 

January 2009 1 

August 2009 9 

January 2010 3 

Total 42 

 

Audit Question 1: Did Pre-TEPôs students meet admission requirements?   

 

a. Admission code 760 

 

A 97.6% (41 of 42) of the sample of Pre-TEPôs students shows the classification as Pre-

TEP (code 760) in their transcripts.    

 

b. Admission grade point index: minimum general point average of 2.50 at the 

university level 

 

Only 13 of 24 Pre-TEPôs students (54.1%) met the requirement for GPI.  The findings of 

this analysis are presented in Table 39. 

  

Table 39.  Pre-TEPôs Admission Grade Point Index 

 

       GPI  Number Percentage 

4.00-3.50 A 2 8.3 

3.49-2.50 B 11 45.8 

2.49-1.60 C 10 41.7 

1.59-0.80 D 0 0.0 

0.79-0.00 F 1 4.2 

Total 24* 100.0 
*Note ï Original sample = 42. 18 students did not remain in the TEP in different dates. 

 

c. Approval of EDUC 1080 (Field Experience in the Educational Scenario I), or its 

equivalent, with a minimum grade of B. 
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Of the 24 Pre-TEPôs students that remained in the TEP, 16.7% (4) did not need to take 

EDUC 1080, and 37.5% (9) had not taken the course.  The remaining 45.8% (11) demonstrated 

the results presented in Table 40. Of them, 72.8% (8) accomplished this admission requirement. 

 

Table 40. Approval of EDUC 1080 

 

Grade Number of Students Percentage 

A 5 45.5 

B 3 27.3 

C 1 9.1 

D 0 0.0 

F 0 0.0 

W 2 18.2 

Total 11 100 

 

d. Approval of EDUC 2021 (History and Philosophy of Education) or EDUC 2022 

(Society and Education) or EDUC 2031 (Developmental Psychology), with a 

minimum grade of B 

 

According to our analysis, 8 of 16 (50.0%) students admitted from August 2007 to 

January 2009 accomplished this requirement. None of the students admitted in August 2010 

accomplished it (0 of 8). 

 

e. Approval of GESP 1101 (Literature and Communication: Narrative and Essay) and 

1102 (Literature and Communication: Poetry and Theater), with a minimum grade of 

C (admissions from August 2007 to January 2009) or B (from August 2009). 

 

The 56.3% (9 of 16) of Pre-TEPôs students admitted from August 2007 to January 2010 

accomplished this requirement.  Only 1 (of 8, 12.5%) of the admitted in August 2010 

accomplished it. 

 

f. Approval of GEEN 1101 and 1102 (English as a Second Language I and II) or GEEN 

1201 and 1202 (Development of English through Reading I and II) or GEEN 2311 

(Reading and Writing) and 2312 (Literature and Writing) with a minimum grade of B 

(for admissions after August 2009). 

 

This requirement is only for Pre-TEPôs students admitted since August 2009.  Of the 

sample of 8, 3 accomplished it (12.8%). 

 

g. Application for admission to the Teacher Education Program  

 

We have a document developed by the TEPôs Admission and Retention Committee in 

order to evaluate the studentsô academic records and for the application to the program.  This 

document is filled by a faculty member signed by the Pre-TEPôs studentsô.  There is no evidence 

of an application document for admission signed by the Pre-TEPôs studentsô sample. 
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h. Time of completion of the admission requirements 

 

Time of completion of the admission requirements was analyzed for Pre-TEPôs students 

admitted from August 2007 to January 2010.  The Pre-TEPôs students admitted in August 2010 

were on time to accomplish or not this requirement.  Of the 16 students admitted from August 

2007 to January 2010, only 4 (25.0%) accomplished this requirement. 

 

Audit Question 2: Did the program have a retention plan or retention activities for 

their Pre-TEP students and how successful it is? 

 

There is no written retention plan for the TEP but there is a retention plan for the San 

Germán Campus.  Copy of the retention plan of San Germán Campus will be presented in 

TEACôs visit. In the TEP some retention activities are implemented.  At the beginning of each 

semester, the faculty informs the students about the minimum requirements for admission to 

TEP.  In the courses of EDUC 1080 and EDUC 2890, the students are also advised about the 

requirements, and their professors analyze their transcript for academic advisory. The TEPôs 

Admission and Retention Committee, composed of faculty members, makes interviews to Pre-

TEP students and analyze academic transcripts.  The TEP also organizes studentsô assemblies for 

academic orientations, and the Directors and Coordinators of the Department of Education and 

Physical Education and the Department of Fine Arts make academic advisory also. 

 

 In the other hand, according to Table 38, of a Pre-TEPôs sample of 42 students, 24 remain 

in the program.  This number gives retention of 57.1%. The retention for cohorts 2007 to 2009 

(per date of admission) in the San German campus and for the IAUPR as a system is presented in 

Table 41.  The retention of Pre-TEPôs sample of students is less than the retention in San Germ§n 

Campus and less than the retention in other campuses. 

 

Table 41. Retention of San Germán Campus vs. Other Campuses  

 

Cohort 

Base of      

San Germán 

Campus 

Retention of      

San Germán 

Campus 

Retention in 

other campuses 

2007 
527 400 420 

100.0% 75.9% 80.0% 

2008 
574  445  467  

100.0% 77.5% 81.0% 

2009 
582  423 436 

100.0% 72.7% 75.0% 

RETENTION MEAN  ------ 75.7% 78.7% 
 Source: Planning Office of San Germán Campus and Retention Office at the Central Administration of the IAUPR. 
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SAMPLE OF TEPôS GRADUATES OR COMPLETERS 

 

The sample of TEPôs graduates or completers was of 57 files representing the 10% of 

graduates by date of graduation from May 2008 to May 2010.  The answers of the audit 

questions were according to the evidence made available in the students files. These files contain 

documents related to the evaluation of the student in the clinical experience course (EDUC 

4013). The documents include:  application to take EDUC 4013, transcript of credits, letter of 

acceptance, periodic evaluations by the cooperating teacher, and evaluations by the university 

supervisor. 

         

Audit Question 1: Did students meet the graduation requirements?   

 

According to the General Catalog (IAUPR, 2007 and 2009), in order to fulfill the 

requirements for graduation for the Bachelor of Arts Degree in the TEP program, students must: 

 

1. Have obtained a minimum general grade point average of 2.50. 

2. Have obtained a minimum grade point average of 2.50 in the core course 

requirements. 

3. Have obtained a minimum grade point average of 2.50 in the major and 

specialization. 

4. Have earned a minimum grade of B in the Practice Teaching course. 

5. Have satisfactorily completed all academic requirements. 

 

Tables 7 and 12 of the Inquiry Brief indicate that the TEPôs sample of graduation students 

has the following means in their GPA: 

 

 General GPA: 3.3 in May 2008 (n=16 graduation students), 3.1 in May 2009 (n=21 

graduation students), and 3.3 in May 2010 (n=21 graduation students), for a general 

mean of 3.2. 

 Core courses (TEP) GPA: 3.4 in May 2008, 3.2 in May 2009, and 3.4 in May 2010, 

for a general mean of 3.3. 

 Major and specialization courses GPA: 3.1 in May 2008, 3.0 in May 2009, and 3.3 in 

May 2010 for a general mean of 3.2. 

 

In page 21 of the Inquiry Brief we indicate that the evaluation of university supervisors 

and cooperating teachers for each teacher candidate or completer in the 10% sample was the 

following: 92.1 & 92.4 in May 2008, 93.2 & 94.1 in May 2009, and 94.0 & 93.4 in May 2010.  

These evaluations demonstrate that all TEPôs sample of graduation students has an evaluation of 

ñAò (excellent) or ñBò (ñabove the averageò) by their university practice professors and their 

cooperating teachers. 

 

Audit Question 2: Did students meet the Department of Educationôs license 

requirements?   

 

According to the General Catalog 2009-2011 (IAUPR, 2009), students interested in 

obtaining the teacher certification to teach in Puerto Rico, must fulfill the current requirements of 
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the Department of Education of Puerto Rico hereafter, DE).  Among this requirements are: a 

minimum general point average of 2.50, to approve PCMAS, and to have a bachelor degree in 

Education from accredited university (DE, 2004). 

 

Tables 7 and 12 in the Inquiry Brief indicate that the TEPôs sample of graduation students 

accomplished the requirements of a minimum general point average of 2.5 (100% of them), and 

of PCMAS (100% of them: mean of 107.2 vs. passing score of 92.0 in PCMAS- Fundamental 

Knowledge & Communication Skills; mean of 108.7 vs. mean passing score of 89.0 in PCMAS- 

Professional competencies; and mean of 112.5 vs. mean passing score of 87.0 in PCMAS-

Major). 

 

In the other hand, the TEPôs bachelor degree is authorized by the Council of Higher 

Education and the Department of Education of Puerto Rico. The Teacher Education Program 

(TEP) has the authorization and accreditation of the Middle States Association for Colleges and 

Schools (MSA), and of the Higher Education Council (Consejo de Educación Superior, CES).  It 

also obtained 88.2% in the Teacher Report Card presented to the Department of Education of 

Puerto Rico (DE). Evidence of these documents will be available for the TEACôs visit. 

Audit Question 3: Did students continue graduate studies in the IAUPR?   

 

Table 42 indicates that 8.6% (5 of 58) of the sample evidenced continuation of graduate 

studies at the IAUPR.  Of them, 80.0% continued graduate studies in San Germán Campus, all in 

the Education field. 

 

Table 42. Sample of TEPôs Graduates: Continuation of Graduate Studies at IAUPR 

 

Graduation Date N 

Graduate 

Studies 

at 

IAUPR 

% 

Graduate 

Studies in 

Education 

at IAUPR 

% 

Graduate 

Studies 

at 

IAUPR, 

SG 

% 

May, 2008 16 1 6.0% 1 100.0% 0 0.0% 

May, 2009 21 4 19.0% 3 75.0% 4 100.0% 

May, 2010 21 0 0.0%  0 0.0% 0 0.0% 

Total 58 5 8.6% 4 80.0% 4 80.0% 

% (of 58) ----- 8.6% ----- 6.9% ----- 6.9% ----- 
Note - Data from: Academic transcript of random sample per graduation date (10%): May 2008, May 2009 & May 2010 

 

 CURRICULUM  

 

Audit Question 1: Was the Program approved by the Institution? 

 

 Yes.  The University Council approved the TEP and it is included in the General Catalog 

of the institution.   
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Audit Question 2: Was the Program approved by the Council on Higher Education? 

  

Yes. The Council on Higher Education approved the TEP.  The letter of approval will be 

available during the TEACôs visit. 

 

Audit Question 3: Is the Program according to DE academic requirements? 

 

Yes. All of TEPôs graduates accomplished the DE academic requirements.  This finding 

is discussed in the section titled ñSample of TEPôs Graduates or Completersò in this appendix. 

 

Audit Question 4: Did TEPôs courses syllabi reflect the cross-cutting themes? 

 

The Education core courses were examined for the three cross-cutting themes. Our 

expectation was that the 100.0% of the TEPôs courses syllabi reflect them explicitly.  The 

specific findings in the check-list of the presence of the cross-cutting themes in Education core 

courses will be available for the TEACôs visit. 

 

The cross-cutting theme Learning How to Learn was present in the 92.0% of the syllabi 

of analyzed courses. The cross-cutting theme Multicultural Perspectives and Accuracy was 

present in the 66.0% of the syllabi of analyzed courses.  And the cross-cutting theme of 

Technology was present in the 64.0% of the syllabi of analyzed courses. These findings 

demonstrate that the cross-cutting themes were present in the Education core courses but did not 

meet our expectation. 

 

Audit Question 5: Did the final grades of TEPôs courses are ñAò (ñsuperior 

attainmentò) or ñBò (ñabove the averageò) according to the Quality Principles? 

 

The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the QP1.1 Subject-matter Knowledge.  

The TEPôs active students performed above average attainment in their subject matter knowledge 

(ñBò, mean = 3.4 of a maximum of 4.0 points), according to the grading system of the IAUPR 

(2007
a
). 

 

The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the QP1.2 Pedagogical Knowledge.  The 

TEPôs active students performed above average attainment in their pedagogical knowledge 

(mean = 3.2 of a maximum of 4.0 points or ñBò), according to the grading system of the IAUPR 

(2007
a
). 

 

The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the QP1.3 Caring and Effective 

Teaching Skills.  The TEPôs active students performed with a superior attainment in their courses 

(mean = 3.6 of a maximum of 4.0 points or ñAò), according to the grading system of the IAUPR 

(2007
a
). 
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The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the cross-cutting theme QP1.4.1 

Learning How to Learn.  The TEPôs active students performed with an above average attainment 

in their courses (mean = 3.2 of a maximum of 4.0 points or ñBò), according to the grading 

system of the IAUPR (2007
a
). 

 

The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the cross-cutting theme QP1.4.2 

Multicultural Perspectives and Accuracy. The TEPôs active students performed with an above 

average attainment in their courses (mean = 3.0 of a maximum of 4.0 points or ñBò), according 

to the grading system of the IAUPR (2007
a
). 

 

The final grade distribution in Education, Art Education, and Music Education core 

courses of the TEPôs active students were examined for the cross-cutting theme QP1.4.3. The 

TEPôs active students performed with an above average attainment in their courses (mean = 3.2 

of a maximum of 4.0 points or ñBò), according to the grading system of the IAUPR (2007
a
). 

 

INSTRUCTION  

Faculty 
 

Audit Question 1: Were all or most courses taught by full-time faculty members? 
 

 According to Table 43, 55% of the sections in EDUC, ARED and MUED courses were 

taught by full-time faculty from August 2007 to January 2010. 

 

Table 43. TEPôs Course Sections Taught by Full-Time or Part-Time Faculty 

 

TYPE OF 

FACULTY  
AUGUST 

2007 

JANUARY 

2008 

AUGUST 

2008 

JANUARY 

2009 

AUGUST 

2009 

JANUARY 

2010 
MEAN  

FULL-TIME 126 128 131 130 128 133 129.3 

% FT 55.5% 54.5% 55.0% 54.2% 54.2% 57.1% 55.1% 

PART-TIME 101 107 107 110 108 100 105.5 

% PT 44.5% 45.5% 45.0% 45.8% 45.8% 42.9% 44.9% 

TOTAL 227 235 238 240 236 233 234.8 

 

Audit Question 2: Were other courses taught by part-time faculty members with a 

minimum of a Masterôs degree and/or relevant experience? 

 

According to Table 43, 44.9% of the sections in EDUC, ARED and MUED courses were 

taught by part-time faculty from August 2007 to January 2010. 
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Audit Question 3: Were all or most of full-time faculty members have doctorate in a 

field related to the TEPôs content? 

 

 According to the Statistical Report (IAUPR, 2010), 17 of the TEPôs full-time faculty 

have a doctorate degree in a field related to the TEPôs content (60.7%, 17 of 28 in 2007-2008; 

and 50.0%, 17 of 34 in 2008-2009 and 2009-2010). Table 44 presents this data. 

 

Table 44. Full-time TEP Faculty by Degree at San Germán Campus 
 

Degree 
2007-2008 2008-2009 2009-2010 

TEP % TEP % TEP % 

Baccalaureate 1 3.6 1 2.9 1 2.9 

Master 10 35.7 16 47.1 16 47.1 

First Professional 0 0 0 0 0 0 

Doctorate 17 60.7 17 50.0 17 50.0 

Total 28 100.0 34 100.0 34 100.0 
Data from Statistical Report (IAUPR, 2010); SG ï San Germán Campus 

Audit Question 4: How is evaluated the TEPôs faculty in terms of: syllabus 

presentation and discussion of academic requirements, teaching strategies or 

skills, and the evaluation process? 

 

 On Table 45 is presented the evaluation of the TEPôs faculty in terms of the syllabus 

presentation and discussion of academic requirements as it was perceived by their students.  The 

students agreed that their professors met this evaluation criterion (mean of 1.9 of 2.0 points, 

97.1%). 

 

Table 45. TEPôs Faculty Evaluation by their Students: Syllabus Presentation and 

Discussion of Academic Requirements 

 

Semester 

Part II: Syllabus Presentation and 

Discussion of Academic Requirements MEAN  % 

EDUC HPER ARED MUED 

Fall 2007 1.9 2.0 1.9 1.9 1.9 96.1% 

Winter 2008 2.0 2.0 2.0 1.8 1.9 96.4% 

Fall 2008 2.0 2.0 2.0 1.9 1.9 97.1% 

Winter 2009 2.0 2.0 2.0 1.9 2.0 97.5% 

Fall 2009 2.0 2.0 2.0 1.9 2.0 98.0% 

Winter 2010 2.0 2.0 2.0 1.9 2.0 97.5% 

MEAN  2.0 2.0 2.0 1.9 1.9 97.1% 

 

On Table 46 is presented the evaluation of the TEPôs faculty in terms of their teaching 

strategies or skills as it was perceived by their students.  The students agreed that their professors 

met this evaluation criterion (mean of 3.7 of 4.0 points, 91.9%). 
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Table 46. TEPôs Faculty Evaluation by their Students: Teaching Strategies or Skills 

 

Semester 
Part III: Teaching Strategies or Skills 

MEAN  % 
EDUC HPER ARED MUED 

Fall 2007 3.7 3.6 3.6 3.7 3.6 90.9% 

Winter 2008 3.8 3.8 3.6 3.6 3.7 92.1% 

Fall 2008 3.6 3.7 3.5 3.7 3.6 90.8% 

Winter 2009 3.8 3.7 3.5 3.8 3.7 92.5% 

Fall 2009 3.6 3.8 3.5 3.8 3.7 91.8% 

Winter 2010 3.8 3.8 3.6 3.8 3.7 93.2% 

MEAN  3.7 3.7 3.5 3.8 3.7 91.9% 

 

On Table 47 is presented the evaluation of the TEPôs faculty in terms of their evaluation 

process in the courses as it was perceived by their students.  The students agreed that their 

professors met this evaluation criterion (mean of 4.7 of 4.0 points, 93.1%). 

 

Table 47. TEPôs Faculty Evaluation by their Students: Evaluation Process 

 

Semester 
Part IV: Evaluation Process 

MEAN  % 
EDUC HPER ARED MUED 

Fall 2007 4.6 4.7 4.5 4.7 4.6 92.2% 

Winter 2008 4.7 4.8 4.6 4.6 4.7 93.4% 

Fall 2008 4.6 4.7 4.5 4.7 4.6 92.5% 

Winter 2009 4.8 4.7 4.5 4.9 4.7 93.7% 

Fall 2009 4.6 4.8 4.5 4.6 4.6 92.2% 

Winter 2010 4.8 4.8 4.5 4.9 4.7 94.4% 

MEAN  4.7 4.7 4.5 4.7 4.7 93.1% 

 

Audit Question 5: How are the fiscal and administrative policies and procedures 

related to the TEPôs faculty accomplished? 

 

 The fiscal and administrative policies and procedures related to the TEPôs faculty are 

mainly included in the Faculty Manual (Spanish text, UIPR, 2008, www.inter.edu).  The only 

policies and procedures audited for accomplishment were the following: 

 

1. Faculty and Academic Advisement 
 

 In the section 3.3.4 of the Faculty Manual (Spanish text, 2008, www.inter.edu) the 

academic advisement is established as follows: It is expected that the full-time faculty be fully 

dedicated to the Inter American University and to the students they teach.  One of the most 

important aspects of this commitment is the academic advisement.  All students most have the 

opportunity to consult with faculty members.  A special attention is made to the students in the 

selection of courses, registration and in the exam periods. (Free translation) 

http://www.inter.edu/
http://www.inter.edu/
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 In the General Catalog (2007-2009) is stated: The University offers academic advisement 

services to all its students.  Once a formal declaration of major has been made, the academic 

advisor assigned to each student will assist in the process of developing student study potentials 

to the utmost.  Students should meet with their academic advisor prior to registration to plan 

their program of studies.  Nevertheless, the responsibility for planning the program of study rests 

on the students. In the General Catalog (2009-2011), the last two sentences were amended, as 

follows: Students should meet with their academic advisor prior to registration to receive 

orientation on their program of studies. Students are responsible for the courses in which they 

register. 

 

 The procedure for academic advisement in the TEP is the following: 

 

 The first year students (with less than 30 credits approved) are advised by a 

professional counselor assigned by the Center of Orientation. 

 The Committee for Recruitment, Admission and Retention of the TEP is in charge of 

the academic advisement for the Pre-TEPôs students.  Figure VII illustrates this 

process. 

Freshstudents

(PRE-TEP)

Admission

Requirements

Policy of 2009

Admission

Requirements

Policy of 2007

Checkof the list of 

active studentsclasified

as Pre-TEP about the

accomplishmentof the

admissionrequirements

Orientation about

the requirementsof 

admissionto the

TEP

Identification of active 

sstudentsthat are nor

accordingto admission

requirements

Interview to this students

for academicadvisement

by the Committeeand in 

EDUC/ARED 1080 and 

2890courses

Advisementabour

the selectionof 

coursesand 

registration

Follow-up to the

10% sampleof 

pre-TEP students

 

Figure VII. Academic Advisement to Pre-TEP students 

 

 Faculty members are assigned by the TEP Director for the advisement to each major 

or program option. This assignment is published in bulletin boards of Campus School 

and in Sambolín buildings where the Department of Education and Physical 

Education are placed, and is presented to TEPôs student in assemblies. 

 The students have to make an appointment with the faculty for their major through 

the TEP administrative offices.  Students of the clinical courses are advised by the 
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Coordinator for the Teaching Practice.  The AVANCE program (Program of 

Education Services for Adult Students) advises this specific population. 
 

We have to accept that the majority of our students, as well as the majority of students in 

the San Germán campus, did not follow the established procedures for academic advisement. 

They go directly to the webpage of the campus (www.sg.inter.edu) and make their registration 

through Inter WEB without the visit to the TEP. 

 

In the other hand, as part of the academic advisement, the TEP organize studentsô 

assemblies in order to inform and to clarify them about different academic issues including the 

PCMASô.  During academic year 2008-2009 we celebrate two assemblies with a participation of 

300 students.   In 2009-2010, one assembly was celebrated with the participation of 150 students. 

 

2. Benefits of Studies 
 

In the section 4.8.1 of the Faculty Manual (Spanish text, 2008, www.inter.edu) is 

established the policies and procedures for the benefits of studies for full-time Faculty at the 

Inter American University or Puerto Rico.  This section states: ñThe Faculty members and their 

spouses and children can receive the benefits of studies as is established in this section, with the 

purpose of give the opportunity to improve academically within the economic limits of the 

University.  When an employee or its spouse finished their studies, they will not have benefits for 

an equivalent academic degree. In the case when an employee finish a master or doctoral degree 

will not have benefits of studies unless it is justified by the nomination authority of the 

instructional unit, in terms of the necessities of the University. (Free translation) 

 

In the TEP, four full-time faculty members (two in Education and two in Fine Arts) 

received benefits of studies in order to complete a doctoral degree during the period of Fall 2007 

to Spring 2010. None of them completed the doctoral degree in May 2010. 

 

3. Ranks and Contracts 
 

In the section 5.6 of the Faculty Manual (Spanish text, 2008, www.inter.edu) is 

established the policies and procedures for rank promotion. The introduction of this section 

establish: The Rank promotion in the University is based on the accomplishment by the Faculty 

members of their duties described in Part III and in the evaluation of six areas of service, in 

specific teaching experience, teaching quality, service to the Institution, service to the 

community, research and creative work, professional growth and development, according to 

specific criteria for each area. The candidates for rank promotion need to satisfy the minimum 

criteria of Part II.  Nevertheless, the rank promotion is not automatic including for Faculty 

members that accomplish these criteria. The rank promotion is limited to economic resources of 

the University.  The President authorizes the rank promotions, based on the recommendations of 

the academic departments, or the comments of the department director, or the recommendation 

of the Committee of Promotions, Permanency and Contract Changes, and of the 

recommendation of administrative employees of the corresponding academic area.  All these 

comments and recommendations are revised, evaluated, supported or commented by the Vice 

President of Academic, Students and Planning Affairs, before the Presidents final action.  éThe 

http://www.sg.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
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Faculty member will receive a written communication informing the findings of his/her request. 

(Free translation) 

 

In the TEP, only one full-time faculty member received a rank promotion during the 

period of Fall 2007 to Spring 2010. In the same time period, three Faculty members have a 

change in their contracts: two in Education, one in Physical Education, and one in Music. 

 

 Classrooms  

 

Audit Question 6: How are evaluated the classrooms and other facilities by the TEPôs 

students? 

 

In order to answer the audit questions for the classrooms, we administered a survey to 

teacher candidates in the clinical course EDUC 4913.  The data is presented in Table 48. They 

agreed with the adequacy and sufficiency of the classrooms and other facilities (mean = 4.1 of 

5.0 points). 

 

Table 48. Survey to Teacher Candidates: Classrooms and Facilities 

  

# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  Interpretation  

17 Sufficient classrooms 3.7 4.2 4.3 4.1 Agree 

19 Adequate classrooms 4.2 4.0 4.3 4.2 Agree 

22 

There are free spaces for the use of 

students 4.2 3.9 4.0 4.0 

Agree 

23 

Sufficient space and furniture for 

students attention 4.5 4.0 4.0 4.2 Agree 

24 Sufficient security services 4.7 3.9 4.1 4.2 Agree 

 MEAN  4.2 4.0 4.2 4.1 Agree 

Interpretation (of 5 points) Agree Agree Agree Agree  

 

Audit Question 7: Were courses held in classrooms with suitable equipment and 

supplies, including audiovisual equipment (ñsmart roomsò)? 

 

In order to answer the audit questions about the equipment in the classrooms, we 

administered a survey to teacher candidates in the clinical course EDUC 4913.  The data is 

presented in Table 49. They agreed with the adequacy and sufficiency of electronic devices and 

other resources (mean = 3.8 of 5.0 points). 

 

Table 49. Survey to Teacher Candidates: Classrooms Equipment and Other Resources 

   

# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  Interpretation  

18 

Sufficient resources for the 

courses 3.8 3.9 4.2 4.0 Agree 

20 Electronic devices are adequate 4.0 3.9 4.2 4.0 Agree 
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# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  Interpretation  

21 Electronic devices sufficient 2.7 3.5 3.8 3.3 Agree 

 MEAN  3.5 3.8 4.1 3.8   

Interpretation (of 5 points) Agree Agree Agree Agree  

 

On-line courses 

Audit Question 8: Did TEPôs students take on-line courses? 

 

The TEPôs students can enroll in on-line courses.  This enrollment can provides them an 

experience with the use of technology in their university education.  The Table 50 provides the 

number of courses offered on-line, from Fall 2007 to Spring 2010, and how many of these 

courses are related to the TEP.  Approximately 51.2% of the undergraduates on-line courses can 

be taken by TEPôs students, and 12.3% of the undergraduate on-line courses are courses of TEP. 

 

Table 50. Number of On-line Courses 

 

Criteria  
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 

Undergraduate on-line courses 15 18 13 16 14 27 

Courses that can be taken by TEPôs 

students 

6 8 8 9 8 13 

TEPôs on-line courses  2 2 2 2 2 2 

Percentage: Courses that can be taken 

by TEPôs students vs. undergraduate 

courses 

40.0% 44.4% 61.5% 56.3% 57.1% 48.1% 

Percentage: TEPôs courses vs. 

undergraduate courses 
13.3% 11.1% 15.4% 12.5% 14.3% 7.4% 

MEAN: Courses that can be taken by 

TEPôs students vs. undergraduate 

courses 

51.2% 

MEAN: TEPôs courses vs. 

undergraduate courses 
12.3% 

Source: Dean of Studies (January, 2010) 
 

 Student Support Services 

 

Audit Question 9: How are the fiscal and administrative policies and procedures 

related to the student support services in the TEP accomplished? 

 

 The fiscal and administrative policies and procedures related to the student support 

services are mainly included in the General Catalog (UIPR, 2007-2009 and 2009-2011, 

www.inter.edu).  The only policies and procedures audited for accomplishment were the 

following: 

  

http://www.inter.edu/
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1.  Information  Access Center (Library) 

 
The General Catalog (2007-2009, 2009-2010) establishes that: Each academic unit has 

an adequately staffed and equipped Information Access Center. These Centers are organized to 

function as a coordinated system. An on-line catalog provides access to all University 

bibliographical resources as well as audiovisual and electronic resources that are made 

available for computer based research. The Centers provide remote access to electronic 

databases through Internet to students, faculty and administrators of the University. Each 

Information Access Center has developed as an integral part of the University programs in 

which a number of activities take place, including the development of library skills for students, 

faculty and administration. The system collection contains more than one million volumes of 

printed, audiovisual and electronic resources. 

 

According to the Director of the Information Access Center (CAI) of San Germán 

campus (official letter to the Director of the Department of Education and Physical Education, 

October, 2011), the recommendation for the acquisition are evaluated according to the Guía 

Institucional para el Desarrollo de Colecciones (Documento Normativo A-0404-010, aprobado 

15 de abril de 2004); this is a document approved by the President of the University. Among the 

factors considered for the purchase of educational resources are: scope, content, authority, 

technical quality, and cost, relevance to the curriculum and research, and duplication.  If the 

recommended resource is not in the library and if funds are available, the collection 

development librarian purchases the resource.  When recommendations are received and no 

funds are available, the recommended resource is acquired with the next year assigned budget. 

 

The total recommendations of resources for the TEP are included in Table 51. As is 

presented, the 97.6% of resources ordered were paid for academic years 2007-2008 to 2009-

2010. 

 

Table 51. Total Recommendations of Resources for the TEP at CAI 

 

Academic Year Resources Ordered Resources Paid Percentage of 

Accomplishment 

2007-2008 147 142 96.6 

2008-2009 132 132 100.0 

2009-2010 102 98 96.1 

Total 381 372 97.6 

 

 2. Professional Counseling Services 

 

The General Catalog (2007-2009, 2009-2010) establishes that: The professional 

counseling services facilitate the integration of students to the university environment through 

professional counselors. The professional counseling services, as a process of educational 

development, integrate personal, educational, vocational, social, occupational and academic 

aspects, throughout studentsô university career. These services help students in the development 

of goals, decision making and search of alternatives for their wellbeing. Professional counseling 

helps students achieve their academic and personal goals.  The Counseling Center at the San 



70 

Germán campus developed activities where the TEPôs students participate.  These activities are 

presented in Table 52. 48.3% of participant students were from the TEP. 

 

Table 52. Counseling Center Activities (2007-2008 to 2009-2010) 

 

Academic Year 
Number of 

Activities 

Total 

attendance 

TEPôs 

students 

Percentage 

of TEPôs 

students 

2007-2008 1 5 5 100.0 

2008-2009 2 21 3 14.3 

2009-2010 6 119 62 52.1 

Total 9 145 70 48.3 

 

 Other service offered by the Counseling Center is with the students protected by the 

American with Disabilities Act (ADA) that establish the obligation to give reasonable commodity 

to students with disabilities.  According to the Director of the Counseling Center (official letter 

to the Director of the Department of Education and Physical Education, October, 2011), 108 of 

the TEPôs students received this service (see Table 53). 

 

Table 53. TEPôs Students with Reasonable Commodity 

 

Academic 

Year 

Students with Reasonable 

Commodity - TEP 

Percentage of TEPôs 

students 

2007-2008 38 35.2 

2008-2009 37 34.3 

2009-2010 33 30.5 

Total 108 100.0 

 

3. Day Care Center 

 

The General Catalog (2007-2009, 2009-2010) establishes that: Some campuses have Day 

Care Centers sponsored by the University and/or by federal agencies. These centers offer a 

variety of services depending on the sponsoring agency. 

 

According to the Director of the San Germ§n Campus Tigerôs Club Here  or CCAMPIS 

(official letter to the Director of the Department of Education and Physical Education, September 

2010), the service offered by CCAMPIS are: to offer care service to children of students in the 

San Germán Campus from 9:00 a.m. to 9:00 p.m. including a Pre-school program for kids of 3 

and 4 years, and an extended period of tutorship and art, dance, recreation activities, among 

others, for kids of 5 to 11 years. Although this service is offered to all students during the 

academic year, including summer sessions, low income families have preference. The number of 

students served by CCAMPIS is presented in Table 54. As is shown, a total of 30 (13.0%) TEPôs 

students have been served in CCAMPIS in academic years 2007-2008 to 2009-2010.  
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Table 54. Number of Students Served by CCAMPIS 

 

Academic Year Total of Students TEPôs students Percentage of TEPôs students 

2007-2008 69 11 15.9 

2008-2009 81 6 7.4 

2009-2010 80 13 16.3 

Total 230 30 13.0 

 

4.  Student Activities 

 

The General Catalog (2007-2009, 2009-2010) establishes that:  During the academic 

year, the University and the Student Council of the various instructional units sponsor a variety 

of cultural, social, academic, religious and recreational activities in which all students and the 

University community are invited to participate. Such participation fosters personal and 

professional growth and provides leadership training by encouraging mutual understanding and 

cooperation and by emphasizing the ideals of service, good citizenship and respect for human 

values. The University, within the limits of its resources, endeavors to provide such activities. 

There are many clubs and organizations at the instructional units. These organizations may be 

academic, professional, cultural, recreational, social, sports or religious in nature. The Office of 

the Dean of Student Affairs at the various instructional units will provide, upon request, up-to-

date information on clubs and organizations and their current officers and membership.  The 

TEP has four student organizations: Future Teachers, Future Physical Education Teachers, 

Students of Music, and ñMusasò (Art students).  In Table 55 is presented these organizations and 

the number of members for 2007-2008 to 2009-2010.  271 of the TEPôs students were member 

of our studentsô organizations. 

 

Table 55. Students Organizations in the TEP 

 

Organization 
Number of Members 

Total % 
2007-2008 2008-2009 2009-2010 

Future Teachers 37 28 22 87 32.1 

Future Physical Education Teachers 41 5 15 61 22.5 

Students of Music 42 0 38 80 29.5 

ñMusasò (Art students) 11 17 15 43 15.9 

Total 131 50 90 271 100.0 

% 48.3 18.5 33.2  100.0 

 

In the other hand, studentsô activities were organized by the Federal Proposal of Title V.  

This program was oriented to increase the retention of first-year students, to promote activities to 

increase the retention of students in other year of studies, and to collaborate in Faculty 

development. Five students of TEP participated as tutors during academic years 2007-2008 to 

2009-2010. The activities organized for each academic year is presented in Table 56. During the 

academic years 2007-2008 to 2009-2010, Title V organized 75 activities where 1081 students of 

TEP participated (61.3%). 
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Table 56. Title Vôs Activities for Students 

 

Academic Year 
Number of 

Activities 

Total 

attendance 

TEPôs 

students 

Percentage 

of TEPôs 

students 

2007-2008 7 170 107 62.9 

2008-2009 37 658 526 79.9 

2009-2010 31 935 448 47.9 

Total 75 1763 1081 61.3 

 

Another student support service is offered by the Federal Proposal of the Center for 

Academic Enrichment (Centro para el Enriquecimiento Académico, CEA). This Center has been 

supporting our students for 33 years. The activities organized for each academic year is 

presented in Table 57. During the academic years 2007-2008 to 2009-2010, CEA organized 17 

activities to fresh students where 50 of them were from the Pre-TEP. 

 

Table 57. CEAôs Activities for Fresh Students 

Academic Year 
Number of 

Activities 

TEPôs 

students 

Percentage 

of TEPôs 

students 

2007-2008 10 20 40.0 

2008-2009 6 28 56.0 

2009-2010 1 2 4.0 

Total 17 50 100.0 

 

Finally, the Federal Proposal of Ronald E. McNair Postbaccalaureate Achievement 

Program serves first university generation students in disadvantage in order to stimulate them 

through the academic research to continue studies until a doctoral degree. The program serves 

students of all programs, including TEP. The number of students served by McNair for each 

academic year is presented in Table 58. During the academic years 2007-2008 to 2009-2010, 

McNair program served 28 TEPôs students (31.8%). 

 

Table 58. McNair Program and TEPôs Students 

 

Academic Year 
Total of students in 

McNair Program 

TEPôs 

students 

Percentage of 

TEPôs students 

2007-2008 28 14 50.0 

2008-2009 30 10 33.3 

2009-2010 30 4 13.3 

Total 88 28 31.8 

 

E.     Conclusions 

 

The findings of the Internal Audit led us present the following conclusions for each audit 

question:  
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Pre-TEPôs sample of students 

 

1. Audit Question 1: Did Pre-TEPôs students meet admission requirements?  Not in 

all cases.  The QCS for the accomplishment of the admission requirements did not 

function well for the Pre-TEPôs sample of students, and need to be improved. 

 

2. Audit Question 2: Did the program have a retention plan or retention activities for 

their Pre-TEP students and how successful it is? There is no retention plan in the 

TEP but there is a retention plan for our campus.  The TEP organized several 

retention activities for our students.  The Pre-TEPôs sample of studentsô retention is 

less than the retention in the San Germán Campus or the retention of other campuses 

of the Inter American University of Puerto Rico.  The TEPôs retention activities are 

not very successful as shown in the analysis of the Pre-TEPôs sample of students, and 

need to be improved. 

 

Sample of TEPôs Graduates or Completers 

 

1. Audit  Question 1: Did students meet the graduation requirements?  Yes.  All 

students have to meet the requirements in order to graduate from the TEP. 

 

2. Audit Question 2: Did students meet the Department of Educationôs license 

requirements? Yes.  The TEP provides the academic requirements to meet the license 

or certification of the Department of Education.  The findings of the sample of TEPôs 

graduates confirmed it. 

 

3. Audit Question 3: Did students continue graduate studies in the IAUPR? Yes.  At 

least 8.6% of the sample of TEPôs graduates continued graduate studies in the 

IAUPR.  80% of them continued graduate studies in the San Germán Campus. 

 

Curriculum  

 

1.   Audit Question 1: Was the Program approved by the Institution? Yes.  The 

University Council approved the TEP and it is included in the General Catalog of the 

institution.   

 

2.   Audit Question 2: Was the Program approved by the Council on Higher 

Education? Yes. The Council on Higher Education approved the TEP.  

3.   Audit Question 3: Is the Program according to DE academic requirements? Yes. 

All of TEPôs graduates accomplished the DE academic requirements.   

 

4. Audit Question 4: Did TEPôs courses syllabi reflect the cross-cutting themes? Yes. 

The findings demonstrate that the cross-cutting themes were present in the Education 

core courses, especially Learning How to Learn, but did not meet our expectation 
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(100.0%). The cross-cutting themes need to be present in a more explicit way in the 

syllabi of the TEPôs core courses. 

 

5. Audit Question 5: Did the final grades of TEPôs courses are ñAò (ñsuperior 

attainmentò) or ñBò (ñabove the averageò) according to the Quality Principles? 

Yes.  The final grade distribution in Education, Art Education, and Music Education 

core courses of the TEPôs active students for all the QPôs evidenced the 

accomplishment of this audit question. All general means of TEPôs courses were ñAò 

or ñBò. 

 

Instruction  

Faculty 

1. Audit Question 1: Were all or most courses taught by faculty members in tenure-

track positions? Yes. The 55% of TEPôs course sections were taught by full-time 

faculty. 
 

2. Audit Question 2: Were other courses taught by adjunct faculty members with a 

Masterôs degree and/or relevant experience? Yes. The 45% of TEPôs course sections 

were taught by part-time faculty with at least a Master degree. 

 

3. Audit Question 3: Were all or most of full time faculty members have doctorate in 

a field related to the TEPôs content? Yes. At least the 50% of the full-time faculty 

have a doctorate degree in a field related to TEPôs content. 

 

4. Audit Question 4: How is evaluated the TEPôs faculty in terms of: syllabus 

presentation and discussion of academic requirements, teaching strategies or skills, 

and the evaluation process? The students agreed that their professors met these 

evaluation criteria. 

 

5. Audit Question 5: How are the fiscal and administrative policies and procedures 

related to the TEPôs faculty accomplished? The fiscal and administrative policies 

and procedures related to TEPôs Faculty audited were partially accomplished.  Only 

three areas were audited.  For Faculty and academic advisement policies and 

procedures, the TEP has a procedure.  But, we have to accept that the majority of our 

students, as well as the majority of students in the San Germán Campus, did not 

follow the established procedures. They go directly to the webpage of the campus 

(www.sg.inter.edu) and make their registration through Inter WEB without the visit to 

the TEP. About the benefits of studies, in the TEP, four full-time faculty members 

received benefits of studies in order to complete a doctoral degree during the period 

of Fall 2007 to Spring 2010. For rank and contract policies and procedures, in the 

TEP, only one full-time faculty member received a rank promotion, and three have a 

change in their contracts, during the period of Fall 2007 to Spring 2010. 

 

  

http://www.sg.inter.edu/
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Classrooms  

 

6. Audit Question 6: How are evaluated the classrooms and other facilities by the 

TEPôs students? The teacher candidates in the clinical course EDUC 4013 agreed 

with the adequacy and sufficiency of the classrooms and other facilities. 

  

7. Audit Question 7: Were courses held in classrooms with suitable equipment and 

supplies, including audiovisual equipment (ñsmart roomsò)? Yes.  The teacher 

candidates in the clinical course EDUC 4013 agreed with the adequacy and 

sufficiency of electronic devices and other resources. 

 

On-line courses 

 

8. Audit Question 8: Did TEPôs students take on-line courses?  Our students have the 

opportunity to take on-line courses in different academic departments in San Germán 

Campus and other campuses of the Inter American University of Puerto Rico. 

 

Student Support Services 

 

9. Audit Question 9: How are the fiscal and administrative policies and procedures 

related to the student support services in the TEP accomplished? Accomplished. 

Student support services for the TEPôs students are offered as established in the fiscal 

and administrative policies and procedures audited for our Inquiry Brief. 
 

         In general,   the experience of the internal audit has helped us to clarify the strengths and 

weaknesses of the Quality Control System of the TEP.  This exercise has been enlightening as to 

how we can present even more evidence to substantiate the quality of the TEP as well as ways in 

which we can improve the Quality Control System. 

        

F.      Discussion 

 

         In general, the findings of the Internal Audit were positive.  One area of weakness was 

the non-control in the application of the admission requirements in the Pre-TEPôs sample of 

students.  To address this problem, the head of the Committee of Admission and Retention has 

recommended to the department director that a ñholdò be placed on the Pre-TEP students for 

registration and to request and the faculty advisorôs signature in order to register. This measure 

will ensure that the students will come for academic advisory.  Currently, students can registered 

on-line without faculty advisory and enroll in whichever courses they prefer. With proper 

advisory and follow-up beginning with the first year of studies, the retention rate for the 

education majors should improve. Another initiative to be implemented is to review our studentsô 

academic transcript in EDUC 1080, EDUC 2890, ARED 1080 and ARED 2890 in order to 

identify early the problem related to the admission policies of the TEP.  The curriculum of Music 

Education is in process of revision in order to align the field and clinical courses to the licenses 

of certification requirements of the DE. 
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        Another area of weakness noted by the audit committee was related to the lack of 

documentation available in some of the files.  Specifically, one area identified was how the 

faculty members utilize the evaluations by students to improve the teaching - learning process.  

This information was requested of education faculty for the first time during the past semester, 

but was not included in the faculty files. 

 

        It was noted that some course syllabi need improvements. The Committee for 

Educational Quality monitors the quality of the syllabi for the department courses, and will be 

responsible for overseeing the correction of any deficiencies. It is standard policy to continuously 

monitor the quality of the department syllabi. 
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Appendix B. 
 

Evidence of the Capacity to Support the Quality of the Teacher Education Program by the San Germán 

Campus of the Inter American University of Puerto Rico  

 

  

In this Appendix we will present evidences to support our claim that the San Germán Campus of 

the Inter American University of Puerto Rico has adequate resources to support the Teacher Education 

Program in preparing teacher candidates who are competent, qualified, and caring.   

 

QP 3.0 Evidence of Institutional Commitment and Capacity for Program Quality 

 

The Board of Trustees of the Inter American University of Puerto Rico (hereafter, BTIAUPR) is 

the highest governing body of the System. The BTIAUPR is responsible for establishing philosophical 

and institutional policies. The President has the authority and power to rule over the System as delegated 

by the Board of Trustees. 

 

The President is responsible for preparing, implementing, and executing, the norms and policies 

adopted by the Board of Trustees.  He also establishes the mechanisms necessary for the effective 

compliance of each campus with institutional norms and policies. All the interaction between the Board 

and the System is conducted via the President.  Each campus within the system has an appointed 

Chancellor.  The Chancellor is responsible of the administrative and academic components of the campus. 

The Chancellor must implement in his/her campus the norms and policies regarding administrative and 

academic issues that stem from the President.  

 

The Department Chair is a faculty member who has academic and administrative responsibilities. 

The functions of the Department Chair are stated in the Faculty Manual (UIAPR, 2008). The Department 

Chair must also comply with the administrative norms and procedures related to department budget as 

established in Document A-0506-023R (UIPR, 2007
d
). 

 

At the institutional level a Strategic Systemic Plan is elaborated.  For year 2009-2010 in the 

section related to academic offer an objective ñto maintain an updated academic offer, with a flexible 

curriculum with multiple modalitiesò was included. Several strategies were developed to comply with this 

objective. The accreditation of academic programs is emphasized and special attention is given to the goal 

of strengthening the TEP.   

 

The TEP, in the past few years, has been strengthened and aligned to the national standards of 

teaching excellence. At the institutional level, new norms and policies that ensure the improvement in the 

quality of the TEP and that are beneficial to the academic formation of our teacher candidates have been 

approved. 

  

QP 3.1 Commitment (Parity) 

 

Evidence of institutional commitment with the TEP is easily available in the Deanship of Studies.  

This office has provided financial support to faculty members pursuing their doctoral degrees. It also 

provides funds for faculty growth and development. The Deanship of Administration offers the following 

services to the university community; (1) security services (access control, 24 hours of security personnel 

on campus, takes care of emergency situations); (2) transportation (Trolley service and coordinates the 

use of official vehicles outside the campus); (3) general services in maintenance and conservation ; (4) 

offers certificates that cover public responsibility for students who are taking an academic practice outside 

the campus; (5) offers students reimbursement of Pell Grant funds and student loans.  
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The faculty of the TEP has adequate offices equipped with computers, books, and other 

educational material that ensures an effective working environment. Both faculty and students have the 

necessary technological skills that ensure the effective use of all the educational resources available 

within their fields of expertise. Other important resources that facilitate the achievement of the established 

goals for the TEP are cooperating school teachers and the facilitators of their clinical experiences.  From 

2006-2008, the DEPR certified or re-certified teachers in different areas to serve as cooperating school 

teachers for the teacher practice experience of the TEP students.  The cost of this resource is subsumed by 

the DEPR and the Inter American University of Puerto Rico.  

 

3.1.1  Curriculum   
 

The TEPôs curriculum is presented in detail in the General Catalog (2007-2009, 2009-2011) and 

in Appendix D.  According to these documents, the relationship of total credits between TEP and other 

programs in our campus is presented in Table 59. The TEP has more credits than other bachelors in San 

Germán Campus.  An explanation for this finding is the need to include courses in order to fulfill the 

certification requirements of the Department of Education of Puerto Rico. 

 

Table 59. Total of credits in San Germán Campus 

 

PROGRAMS 
GENERAL CATALOG 

2007-2009 

GENERAL CATALOG 

2009-2011 

TEP  112 to 147 credits 

Mean =129.30 credits 

114 to 146 credits 

Mean =130.70 credits 

Other Bachelors in San Germán 

Campus 

110 to 130 credits 

Mean = 120.5 credits 

110 to 132 credits 

Mean = 124.3 credits 

Differences of means (TEP vs. 

Other programs) 
+8.8 credits +6.4 credits 

 

3.1.2    Faculty   

 

The faculty at the San Germán Campus can be hired as full-time or part-time.  Full-time faculty 

membersô have 30 credit-hours per academic year. Part-time faculty membersô have 22 credit-hours per 

academic year.  Additional hours may be assigned to faculty in compliance with university norms.  Table 

60 indicates the relation between the number of full-time and part-time faculty, with the bachelor active 

students they teach at the San Germán Campus. As is shown, the percentage of full-time faculty in the 

TEP is less than the percentage of full-time faculty in the San Germ§n Campus for the semestersô Fall 

2007, Fall 2008 and Fall 2009. In the other hand, the percentage of the part-time faculty in the TEP is 

bigger than the percentage of part-time faculty in San Germán Campus for the same time period.  An 

explanation to this finding is the quantity of course sections that the TEP has which requires more part-

time faculty, especially in the education field experiences, education clinical experiences, music and art 

courses. 

 

Table 60. Relation between Active Full-time and Part-time Faculty at the San Germán Campus 

 
Type of 

Faculty 

Fall 2007 Fall 2008 Fall 2009 MEAN  

SG % TEP % SG % TEP % SG % TEP % SG % TEP % 

Total 

Full-time 

131 40.2 35 30.7 126 40.1 35 29.9 129 42.0 35 31.3 128.7 41.0 35.0 30.6 

Total 

Part-time 

195 59.8 79 69.3 182 59.9 82 70.1 178 58.0 77 68.7 185.0 59.0 79.3 69.4 
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Type of 

Faculty 

Fall 2007 Fall 2008 Fall 2009 MEAN  

SG % TEP % SG % TEP % SG % TEP % SG % TEP % 

Grand 

Total 

326 100 114 100 308 100 117 100 307 100 112 100 313.7 100 114.3 100 

Data from Statistical Report (IAUPR, 2008, 2009 and 2010); SG ï San Germán Campus 

 

The faculty of the Inter American University of Puerto Rico holds one of four types of contractual 

appointments: permanent, probationary, multiannual, temporary, and substitute.   Table 61 indicates that 

the majority of the full-time faculty is permanent or tenure in San Germán Campus and in the TEP. An 

explanation for the difference of the percentages can be that the change of type of contract initiates with a 

petition of the faculty, as is established in the Manual de Facultad (Faculty Manual, UIPR, 2008), for the 

contracts probationary, multiannual, and temporary.  

 

Table 61. Active Full-Time Faculty by Contract at San Germán Campus 

 
Type of 

Contract 

2007-2008 2008-2009 2009-2010 MEAN  

SG % TEP % SG % TEP % SG % TEP % SG % TEP % 

Permanent 73 55.7 15 53.5 77 61.1 20 58.8 79 61.2 20 58.8 76.3 59.3 18.3 57.4 

Probationary 25 19.1 4 14.3 17 13.5 1 2.9 22 17.1 2 5.9 21.3 16.6 2.3 7.2 

Multiannual 7 5.1 1 3.6 13 10.3 3 8.8 12 9.3 3 8.8 10.7 8.3 2.3 7.2 

Temporary 23 17.6 7 25.0 16 12.7 8 23.5 14 10.9 7 20.6 17.7 13.7 7.3 22.9 

Substitute 3 2.5 1 3.6 3 2.4 2 5.9 2 1.5 2 5.9 2.7 2.1 1.7 5.3 

Total 131 100 28 100 126 100 34 100 129 100 34 100 128.7 100 31.9 100 

Data from Statistical Report (IAUPR, 2008, 2009 and 2010); SG ï San Germán Campus 

 

In the other hand, Table 62 indicates that the majority of active faculty has a rank appointment 

(professor, associate professor and adjunct professor) in San Germán Campus and in the TEP. Ranks are 

evenly distributed across associate professors, adjunct professors, and instructors (UIPR, 2008). An 

explanation for the difference of the percentages can be that the change of rank initiates with a petition of 

the faculty, as is established in the Manual de Facultad (Faculty Manual, UIPR, 2008), for the full-time 

faculty with permanent, probationary, multiannual, and temporary contracts.  

 

Table 62. Active Faculty by Rank in San Germán Campus 

 

Rank 
2007-2008 2008-2009 2009-2010 MEAN  

SG % TEP % SG % TEP % SG % TEP % SG % TEP % 

Professor 20 15.3 5 17.9 23 18.3 6 17.6 24 18.6 7 20.6 22.3 17.3 6.0 18.8 

Associate 

Professor 

47 35.9 11 39.3 46 36.5 13 38.2 50 38.8 13 38.2 47.7 37.1 12.3 38.4 

Adjunct 

Professor 

47 35.9 4 14.3 43 34.1 8 23.5 42 32.6 6 17.6 44.0 34.2 6.0 18.8 

Instructor 17 12.9 8 28.5 14 11.1 7 20.7 13 10.0 8 23.5 14.7 11.4 7.7 24.0 

Total 131 100 28 100 126 100 34 100 129 100 34 100 128.7 100 32.0 100 

Data from Statistical Report (IAUPR, 2008, 2009 and 2010); SG ï San Germán Campus 

 

In the other hand, the majority of full-time faculty of the TEP holds Master and Doctoral degrees.  

Table 44 in Appendix A indicates the number of full-time faculty by degree at San Germán Campus. The 

proportion of Master, First Professional, and Doctoral degrees between the full-time faculty of the TEP 

and the full-time faculty of the San Germán Campus and the TEP was the following: 

 

 In Fall 2007: 27 of 28 (96.4%) TEP vs. 129 of 131 (98.5%) San Germán Campus 

 In Fall 2008: 33 of 34 (97.1%) TEP vs. 124 of 126 (98.4%) San Germán Campus 

 In Fall 2009: 33 of 34 (97.1%) TEP vs. 127 of 129 (98.4%) San Germán Campus. 
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An explanation for the difference of the percentages can be that the Master is the minimum 

degree and depends on the faculty possibilities in finance and in time, and on the availability of programs 

in Puerto Rico in order to initiates and completes a doctoral degree. 

 

Finally, faculty salary comparisons for TEP and San Germán campus by rank are 

presented in Table 63. The 29.2% of faculty salary in the TEP is for Professors (vs. 19.5% in 

other programs and 17.9% in all programs), 23.5% in the TEP is for Associate Professors (vs. 

31.4% in other programs and 28.8% in all programs), 11.0% in the TEP is for Adjunct Professors 

(vs. 26.6% in other programs and 21.5% in all programs), 9.0% is for Instructors (vs. 3.8% in 

other programs and 5.5% in all programs), 27.3% is for Part-time faculty (vs. 18.7% in other 

programs and 21.5% in all programs). 

 

Table 63. Faculty Salary Comparisons by Rank of TEP and San Germán Campus  

 

Academic 

Departments Rank 2007-2008 

2008-

2009 

2009-

2010 Total % 
TEP: Education, 

Physical 

Education, Music 

and Art 

  

  

  

  

  

  

Professor  $   1651,972   $    399,588   $    486,252   $     2537,812  29.2% 

Associate 

Professor  $     627,696   $    688,222   $    728,136   $     2044,054  23.5% 

Adjunct 

Professor  $     341,344   $    350,856   $    265,308   $       957,508  11.0% 

Instructor  $     299,760   $    239,700   $    246,318   $       785,778  9.0% 

Part-time  $     852,449   $    691,056   $    833,195   $     2376,700  27.3% 

Total  $   3773,221   $  2369,422   $  2559,209   $     8701,852  $        17403,704  

% 40.1% 28.4% 29.2% 32.8%  32.8% 

Other Academic 

Departments or 

Programs 

  

  

  

  

  

  

Professor  $     952,489   $  1405,152   $  1104,828   $     3462,469  19.5% 

Associate 

Professor  $   1725,984   $  1800,828   $  2062,188   $     5589,000  31.4% 

Adjunct 

Professor  $   1765,973   $  1394,212   $  1571,796   $     4731,981  26.6% 

Instructor  $     239,184   $    248,748   $    186,084   $       674,016  3.8% 

Part-time  $     952,299   $  1112,823   $  1265,547   $     3330,669  18.7% 

Total  $   5635,929   $  5961,763   $  6190,443   $   17788,135   $       35576,270  

% 59.9% 71.6% 70.8% 67.2% 67.2% 

All Departments 

or Programs 
Professor  $   1335,661   $  1804,740   $ 1591,080   $     4731,481  17.9% 

Associate 

Professor  $   2353,680   $  2489,050   $  2790,324   $     7633,054  28.8% 

Adjunct 

Professor  $   2107,317   $  1745,068   $  1837,104   $     5689,489  21.5% 

Instructor  $     538,944   $    488,448   $    432,402   $     1459,794  5.5% 

Part-time  $   1804,748   $  1803,879   $  2098,742   $     5707,369  21.5% 

Total  $   9409,150   $  8331,185   $  8749,652   $   26489,987   $       52979,974  

% 100.0% 100.0% 100.0% 100.0% 100.0% 

Source - Office of Human Resources, San Germán Campus, October 2011 
 

3.1.3  Facilities 
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 Students and faculty have equal access to all campus facilities. Faculty members either have a 

private office or share one.  Access to classrooms and other instructional facilities is equitable across 

programs.   The facilities include: academic buildings, laboratories, and a computer building with 

smartrooms.  The studentsô facilities include: multiuse building, Center of Students, cafeteria, auditory, 

recreation facilities, two students houses, and athletic facilities. 

 

 The Center of Access to Information Juan Cancio Ortiz Center (known as CAI), includes a total of 

115,593 titles in its collection,  152,149 volumes of books,  2,291  active magazine subscriptions, 30,747 

units in audiovisual resources, 99 titles on compact discs in 3,445 disks, 561,720 units in micro formats, and 

20 databases online.  There is a system of interlibrary loans that allows users to obtain information that is not 

available in our library. Collections are updated by faculty recommendations. Service is offered seven days a 

week.  The library offers services from Monday to Thursday from 7: 30 AM until l0: 00 PM, on Friday from 

7: 30 AM to 5: 00 PM, on Saturday from 7: 30 AM to 4: 00 PM, and on Sunday from l: 00 PM to 10: 00 PM.  

The CAI offers online service available on its webpage: http://www.sg.inter.edu/cai/. 

 

Another facility is the Center of Informatics and Telecommunications Dr. Glen R. Price 

(hereafter, CIT) organized in January 2010. The CIT offers the following services to faculty, students and 

the administration of our campus: custody of on-line exams, technical assistance to different offices, 

access to wireless connection to Internet (WIFI), printing accounts, use of computers laboratory, use of 

five smart-rooms (the TEP has assigned smart room 114), and training workshops. 

 

In the other hand, the teacher candidates expressed their perception about the facilities.  In Table 

48 of Appendix A, they agreed with the adequacy and sufficiency of the classrooms and other facilities 

(mean = 4.1 of 5.0 points). In Table 49 of Appendix A, they agreed with the adequacy and sufficiency of 

electronic devices and other resources (mean = 3.8 of 5.0 points). 

 

The Inter American University of Puerto Rico administered the satisfaction survey every two 

years.  Table 64 presents the findings of the undergraduate studentsô satisfaction survey for the San 

Germán Campus about the facilities. In general, there is no difference between the perception of TEPôs 

students and the perception of students in the San Germán Campus. 

 

Table 64. Undergraduate Student Satisfaction Survey (2009): Facilities 

 

ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

43. Cleaning of the bathrooms 2.6 Satisfied 

40. Security in the Campus 2.8 Satisfied 

13. Parking for the students 2.4 Less satisfied 

44. WIFI for personal computers use  2.6 Satisfied 

3.  Computers for academic work 2.9 Satisfied 

42. Free-use spaces 2.8 Satisfied 

39. Access to bibliographical and other information sources 

in the CAI 
3.0 Satisfied 

7.  Physical environments of the classrooms 2.6 Satisfied 

1.  Use of technological devises by the faculty in their 

classes 
3.1 Satisfied 

32. Areas for praying and reflection  2.8 Satisfied 

MEAN  2.8 Satisfied 
Note: Items ordered by the importance of the service.  Source: Estudio de Satisfacción Estudiantil Sub-Graduado 2009 

Resultados en Promedio Recinto de San Germán (UIPR, 2009) 

 

http://www.sg.inter.edu/cai/
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3.1.4  Fiscal and Administrative Support 

 

The San Germán Campus prepares a yearly budget which allocates institutional and departmental 

funds.  Table 65 provides a comparison of the funds allocated to the Teacher Education Program versus 

Campus funds. The Teacher Education Program receives between 9 and 10 percent of the Campus budget 

(mean=9.86%).  This finding has a contrast with the proportion of students that TEP has (23.8% of total 

bachelor students) as shown in Table 1 of the Inquiry Brief. 

 

Table 65.   Budget of Teacher Education Program vs. San Germán Campus Budget 

 

 2007-2008 2008-2009 2009-2010 MEAN  

TEP ($) 2,856,468 3,146,792 3,084,011 3,029,090 

San Germán Campus ($) 30,930,377 31,044,145 30,287,751 30,754,091 

PERCENTAGE 9.3 10.1 10.2 9.9 

 

In the other hand, the full-time faculty received funds for studies as shown in Table 66. 

According to this data, 33.4% in 2007-2008, 46.7% in 2008-2009, and 43.8% of the TEPôs full-time 

faculty received funds for studies. These percentages are less than the percentage of full-time faculty in 

other Departments in San Germán Campus (66.% in Fall 2007, 53.3.8% in Fall 2008, and 56.2% in Fall 

2009).  

 

Table 66. Funds for Studies in Academic Years 2007-2008to 2009-2010 

 

 

 

 

 

 

 

 

 

 

 

3.1.5  Student Support Services 

 

The students have access to many different services on campus. These include the Audio-Visual 

and Media Center, the Counseling Center, the Student Academic Support Center, Student Financial 

Services, the Technology Help Desk, Honor Program Services, Student Residences, Campus Child Care 

Center, and others shown on institutional webpage: http://www.sg.inter.edu/. 

 

 The survey to teacher candidates also included their perception about the student support services 

offered by the TEP.  Table 67 presents their perception. They agree that the student support services in the 

TEP are adequate (4.2 of a 5.0 points scale). 

 

Table 67. Survey to Teacher Candidates: Students Support Services 

 

# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  

1 Academic advising to students 4.5 4.3 4.7 4.5 

2 Disposition to help students 4.8 4.3 4.4 4.5 

Academic 

year 

Number of 

Faculty 

Applications 

Approved  Applications 

Education 
Physical 

Education 
Arts Music Others 

2007-2008 
12 2  --- --- 2 8 

100.0% 16.7%   16.7% 66.6% 

2008-2009 
15 1 --- 4 2 8 

100.0% 6.7%  26.7% 13.3% 53.3% 

2009-2010 
16 1 --- 4 2 6 

100.0% 6.3%  25.0% 12.5% 56.2% 

http://www.sg.inter.edu/
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# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  

4 Faculty kind and caring 3.3 4.4 4.4 4.0 

5 Secretary and other personnel kind and caring 5.0 4.2 4.3 4.5 

6 Attention hours adequate 3.8 4.0 4.2 4.0 

7 

Clear and sufficient information about activities and 

services 3.3 3.9 4.0 3.7 

12 

Service in the Department is better than the service in 

other Departments 3.0 4.1 4.3 3.8 

13 Access to Director and Coordinators 4.2 4.4 4.5 4.4 

14 

Activities and courses help students to develop 

professional identity as teachers 3.7 4.4 4.4 4.1 

15 

Faculty and other personnel help students to develop 

their identity as teachers 3.7 4.4 4.5 4.2 

 MEAN  3.9 4.2 4.4 4.2 

Interpretation (of 5 points) Agree Agree Agree Agree 

 

The satisfaction survey administered in 2009 also evaluated the students support services in San 

Germán Campus.  Table 68 presents the findings of the undergraduate studentsô satisfaction survey for the 

San Germán Campus about the students support services (mean=2.7 of a 4.0 points scale, satisfied). In 

general, there is no difference between the perception of TEPôs students and the perception of students in 

the San Germán Campus. 

 

Table 68. Undergraduate Student Satisfaction Survey (2009): Students Support Services 

 

ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

49. Disposition of the faculty to respond to doubts and 

questions soon 
2.8 Satisfied 

16. Payment options offered in the registration process 2.5 Less satisfied 

46. Services to handicap students 3.0 Satisfied 

47. Disposition of the faculty to assist students outside 

the class hours 
3.0 Satisfied 

36. Services of the Economic Assistance office 2.0 Less satisfied 

40. Security in the Campus 2.8 Satisfied 

12. Faculty academic advisory 2.9 Satisfied 

21. The process of course selection 2.9 Satisfied 

22. Activities about the prevention of sexual transmission 

diseases, drug abuse, alcohol use, and tobacco use 
2.8 Satisfied 

25. Services of the Registrar office 2.1 Less satisfied 

18. Speed in the process of admission to the University 3.0 Satisfied 

15. Speed of the services in the Registrar office 2.1 Less satisfied 

26. Availability of students services through the Internet 

(admissions, registration, among others) 
2.8 Satisfied 

14. Help offered by the professional counselors  2.9 Satisfied 

10. Service of the bookstore 2.9 Satisfied 

19. Service of the security personnel 2.7 Satisfied 

11. Availability of courses in different methodologies or 2.9 Satisfied 
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ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

modalities (on-line, in person, combined, portfolio, 

exams) 

23. Availability of tutorships (in person or on-line) 2.7 Satisfied 

2.   Service in first-aid office 2.7 Satisfied 

33. Opportunities to develop special abilities and talents 

(sports, music, artsé) 
2.8 Satisfied 

29. Availability of information about the norms and by-

laws of the University 
2.7 Satisfied 

30. Opportunity to participate in students organizations 2.7 Satisfied 

28. Opportunities for voluntary community work as part 

of the students development 
2.6 Satisfied 

8.  Opportunities for recreation 2.6 Satisfied 

4.  Service in the cafeteria 3.0 Satisfied 

34. Program of cultural activities 2.6 Satisfied 

38. Opportunities of participation in the election of 

students representatives of the students organizations 
2.7 Satisfied 

6.  Opportunities in the Honor Program 2.8 Satisfied 

17. Activities of the Chaplain office 2.9 Satisfied 

31. Spiritual advisory by the Chaplain office 2.8 Satisfied 

MEAN  2.7 Satisfied 
Note: Items ordered by the importance of the service.  Source: Estudio de Satisfacción Estudiantil Sub-Graduado 2009 

Resultados en Promedio Recinto de San Germán (UIPR, 2009) 

 

3.1.6 Student feedback 

 

 The main instrument to obtain student feedback at the Inter American University of Puerto Rico 

is the satisfaction survey administered every two years.  Table 69 presents the summary of findings of the 

undergraduate studentsô satisfaction survey for the San Germ§n Campus. In general, the undergraduate 

students expressed satisfaction (2.77, 2.92, 2.64, and 2.73 of a 4 points scale). 

 

Table 69. Undergraduate Student Satisfaction Survey (2009): Summary 

 

 

 

 

 

 

The TEP provides different strategies in order to obtain student feedback. Two of these strategies 

are: interviews to students by the department directors and coordinators, and the discussion with faculty 

members of the evaluation by their students. 

 

Area Satisfaction 

General 2.8 

Interpretation Satisfied 

Academics  2.9 

Interpretation Satisfied 

Administrative  2.6 

Interpretation Satisfied 

University Life  2.7 

Interpretation Satisfied 
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 In the other hand, the teacher candidates also expressed their perception about how the TEP 

attends the student feedback.  Table 70 presents the findings.  As shown, the teacher candidates agree that 

the student feedback is adequate in the TEP (3.9 in a 5.0 points scale). 

 

Table 70. Survey to Teacher Candidates: TEPôs Attention to Students Feedback 

 

# ITEM  
May 

2009 

Dec. 

2009 

May 

2010 
MEAN  

3 

Presentation of the best options to solve students 

problems 4.5 3.9 4.2 4.2 

8 

Adequate collection of students complaints and 

suggestions 3.2 3.7 3.8 3.6 

9 Satisfactory solution of students complaints 3.8 3.9 3.9 3.9 

 MEAN  3.8 3.8 4.0 3.9 

Interpretation (of 5 points) Agree Agree Agree Agree 

  

Finally, Table 71 shows a summary of the findings for QP 3.1 Commitment (Parity). 

 

Table 71. Capacity for Quality: Comparison of TEP and Institutional Statistics 

 

CAPACITY  

DIMENSION  

PROGRAM 

STATISTICS 

INSTITUTIONAL 

STATISTIC  

(NORM) 

DIFFERENCE ANALYSIS  

3.1.1 Curriculum  For 2007-2009: 

112 to 147 credits 

Mean =129.30 credits 

For 2009-2011: 

114 to 146 credits 

Mean =130.70 credits 

For 2007-2009: 

110 to 130 credits 

Mean = 120.5 credits  

For 2009-2011: 

110 to 132 credits 

Mean = 124.3 credits 

An explanation for difference 

of means is that the TEP 

needs to include courses in 

order to fulfill the license or 

certification requirements of 

the Department of Education 

of Puerto Rico. 

3.1.2 Faculty  Workload:  Full-time 

faculty = 30 credit-

hours per academic 

year; Part-time faculty 

= 22 credit-hours per 

academic year 

 

Full -time vs. Part-

time: 

Mean = 30.6% FT vs. 

69.4% PT 

 

 

 

 

 

 

 

Type of contract: 

Mean = 57.4% for 

Workload:  Full-time 

faculty = 30 credit-

hours per academic 

year; Part-time 

faculty = 22 credit-

hours per academic 

year 

Full -time vs. Part-

time: 

Mean = 41.0% FT vs. 

59.0% PT 

 

 

 

 

 

 

 

Type of contract: 

Mean = 59.3% for 

Workload:  There is no 

difference in the application 

of the institutional norm. 

 

 

 

 

Full -time vs. Part-time: The 

difference in the quantity of 

TEPôs course sections vs. the 

institution can be due to our 

necessity of more part-time 

faculty, than other courses of 

other programs, especially in 

our education field 

experiences, education 

clinical experiences, music 

and art courses. 

Type of contract: An 

explanation for the difference 
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CAPACITY  

DIMENSION  

PROGRAM 

STATISTICS 

INSTITUTIONAL 

STATISTIC  

(NORM) 

DIFFERENCE ANALYSIS  

Permanent; 7.2% for 

Probationary; 7.2% for 

Multiannual; 22.9% for 

Temporary; and 5.3% 

for Substitute 

 

 

 

 

Ranks: 
18.8% for Professor; 

38.4% for Associate 

Professor; 18.8% for 

Adjunct Professor; and 

24.0% for Instructor 

 

 

 

 

 

Academic degree 

(Master, First 

Professional, and 

Doctoral): 

Fall 2007: 27 of 28 

(96.4%)  

Fall 2008: 33 of 34 

(97.1%)  

Fall 2009: 33 of 34 

(97.1%)  

 

 

 

Salary by rank: 

Professors: 29.2% 

 

 

 

Associate Professors: 

23.5% 

 

 

Adjunct Professors: 

11.0% 

 

 

Instructors: 9.0% 

 

Permanent; 16.6% for 

Probationary; 8.3% 

for Multiannual; 

13.7% for 

Temporary; and 2.1% 

for Substitute 

 

 

 

Ranks:  
17.3% for Professor; 

37.1% for Associate 

Professor; 34.2% for 

Adjunct Professor; 

and 11.4% for 

Instructor 

 

 

 

 

Academic degree 

(Master, First 

Professional, and 

Doctoral): 

Fall 2007: 129 of 131 

(98.5%) 

Fall 2008: 124 of 126 

(98.4%) 

Fall 2009: 127 of 129 

(98.4%) 

 

 

 

Salary by rank: 

Professors: 19.5% in 

other programs and 

17.9% in all 

programs 

Associate Professors: 

31.4% in other 

programs and 28.8% 

in all programs 

Adjunct Professors: 

26.6% in other 

programs and 21.5% 

in all programs 

Instructors: 3.8% in 

other programs and 

of the percentages can be that 

the change of type of contract 

initiates with a petition of the 

faculty, as is established in 

the Manual de Facultad 

(Faculty Manual, UIPR, 

2008), for the contracts 

probationary, multiannual, 

and temporary.  

Ranks: An explanation for 

the difference of the 

percentages can be that the 

change of rank initiates with a 

petition of the faculty, as is 

established in the Manual de 

Facultad (Faculty Manual, 

UIPR, 2008), for the full-time 

faculty with permanent, 

probationary, multiannual, 

and temporary contracts. 

Academic degree (Master, 

First Professional, and 

Doctoral): An explanation 

for the difference of the 

percentages can be that in the 

Master is the minimum 

degree and depends on the 

faculty possibilities in finance 

and in time, and on the 

availability of programs in 

Puerto Rico in order to 

initiates and completes a 

doctoral degree. 

The difference can be explain 

with the application of the 

scale of compensation to Full-

time Faculty that is according 

to the years of service at the 

University.  The Part-time 

salaries are affected by the 

number of course sections 

offered in each program. 
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CAPACITY  

DIMENSION  

PROGRAM 

STATISTICS 

INSTITUTIONAL 

STATISTIC  

(NORM) 

DIFFERENCE ANALYSIS  

 

Part-time: 27.3% 

5.5% in all programs 

Part-time: 18.7% in 

other programs and 

21.5% in all 

programs 

3.1.3 Facilities  Perception of students 

about classrooms and 

other facilities: mean = 

4.13 of a 5 points scale 

(agree) 

Perception of students 

about adequacy and 

sufficiency of 

electronic devices and 

other resources: mean 

= 3.78 of a 5 points 

scale (agree) 

Perception of 

students about the 

facilities: mean = 

2.76 in a 4 points 

scale (satisfied ) 

There is no difference 

between the perception of 

TEPôs students and the 

perception of students in the 

San Germán Campus 

(institutional norm). 

3.1.4 Fiscal and 

administrative  
 

The TEP TEPôs full-

time faculty received 

funds for studies: 

33.4% in 2007-2008, 

46.7% in 2008-2009, 

and 43.8%  

The percentage of 

full -time TEPôs 

faculty vs. full-time 

faculty in San 

Germán Campus: 

66.6% in Fall 2007, 

53.3% in Fall 2008, 

and 56.2% in Fall 

2009 

The difference of the funds 

received for studies and the 

percentage of full-time TEPôs 

faculty vs. full-time faculty in 

San Germán Campus can be 

justified by the personal 

interest and initiative of our 

faculty and in our program 

promotion for faculty 

development. 

3.1.5 Student 

support services  
Perception of the 

student support 

services in the TEP: 

4.17 of a 5 points 

scale (agree) 

Satisfaction the 

students support 

services: mean = 

2.72 of a 4 points 

scale (satisfied).  

In general, there is no 

difference between the 

perception of TEPôs students 

and the perception of 

students in the San Germán 

Campus. 

3.1.6 Student 

feedback 

Perception about how 

the TEP attends the 

student feedback: 

mean = 3.88 (agree) 

 

Students satisfaction 

survey about the San 

Germán Campus: 

mean = 2.77 

(satisfied). 

In general, there is no 

difference between the 

perception of TEPôs students 

and the perception of 

students in the San Germán 

Campus. 

 

QP 3.2 Capacity (Sufficiency)  

 

The budget has different phases, thus providing the administrative personnel who hold financial 

responsibilities with the opportunity of participating actively in the process. In the flowchart and 

memorandum the quality control process for improving financial and administrative resources is 

explained.  The norms and procedures to prepare and approve the budget are defined in Normative 

Document F-1006-010.  
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The annual budget of the IAUPR, San Germán Campus is posted on the electronic Banner System 

and a paper copy is also prepared.  Having the budget easily available through an electronic system makes 

monitoring mush easier, thus facilitating decision making for those who have financial responsibilities. 

 

The needs identified by the Department Chairs are taken into consideration when preparing the 

budget. This task is considered as Level One. The next step is to atone the budget according to 

institutional guidelines and discuss the modifications with the Dean of Studies who is in charge of Level 

Two of the process.  In this level the budget assignments may be eliminated or reduced, but the 

justifications made by the Department Chairs are considered. If the department director feels that 

important needs of his/her department have not been met, he/she can write a petition for re-consideration  

It is noteworthy to pinpoint that these re-consideration petitions are subject to the achievement of student 

enrollment. It is the higher administration who controls the budget and who can establish policies for 

cutting certain budget assignments (buying equipment, educational material, or office and laboratory 

material).  The higher administration will make the final decision regarding budget cuts which will not 

affect the payment of cooperating teachers and facilitators of Clinical Experiences I and II, nor mileage 

payment of supervisors of the teaching practice.  

 

Faculty of the Teacher Preparation Program is committed to keeping our program and policies 

updated, clear, and accurate. All institutional catalogs reflect this.  The most significant publication for 

informing both current and prospective students is the General Catalog.  Significant efforts are made to 

keep the catalog updated with accurate information regarding institutional offerings   The Directors of 

Education, Physical Education and Fine Arts work closely with the administrative assistant in the Office 

of the Academic Dean to ensure that all information about our teacher education program is accurate, up-

to-date, and complete.  In addition, each department provides students with the curricular sequential of 

their academic programs.  

 

Table 72 document that the program satisfies the balance of the requirements for Quality 

Principle III by referring to documentation that provides the evidence requested. 

 

Table 72. References to Institutional Documents for each Requirement  

 

TEAC REQUIREMENTS FO R QUALITY 

CONTROL OF CAPACITY (3.2) 

PROGRAMôS REFERENCE TO 

DOCUMENTATION FOR EA CH 

REQUIREMENT  

3.2.1 Curriculum  
Document showing credit hours required in the subject 

matter are tantamount to an academic major. 

Document showing credit hours required in pedagogical 

subjects are at least tantamount to an academic minor. 

General Catalog 2007-2009 

General Catalog 2009-2011 

http://www.inter.edu  

http://documentos.inter.edu/docs/index.php?article=6 

http://documentos.inter.edu/docs/index.php 

TEPôs Documents 

3.2.2 Faculty  
Majority of the faculty have a terminal degree (major or 

minor) in the areas of course subjects they teach.  

See Appendix C 

Manual de Facultad (UIPR, 2008) 

http://www.inter.edu  

http://documentos.inter.edu/docs/index.php 

http://documentos.inter.edu/docs/index.php?category=6 

Schematic Plan for Faculty Development (Plan Esquemático de 

Desarrollo de Facultad)  

3.2.3 Facilities  
Documents showing appropriate and adequate resources See Appendix B 

Dean of Studies document (available for TEACôs visit) 

http://www.inter.edu/
http://documentos.inter.edu/docs/index.php?article=6
http://documentos.inter.edu/docs/index.php
http://www.inter.edu/
http://documentos.inter.edu/docs/index.php
http://documentos.inter.edu/docs/index.php?category=6
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TEAC REQUIREMENTS FO R QUALITY 

CONTROL OF CAPACITY (3.2) 

PROGRAMôS REFERENCE TO 

DOCUMENTATION FOR EA CH 

REQUIREMENT  
http://www.sg.inter.edu/cai/ 

3.2.4 Fiscal and Administrative  
Documents attesting to the financial health of the 

institution 

Documents showing program administrators are qualified 

for their positions 

Documents showing resources are adequate to administer 

the program 

Reglamento para la Conservación, Registro y Disposición de la 

Propiedad Mueble de la UIPR (F-PROP-004-2000R): 

www2.br.inter.edu/portal/index.php/recursos-

humanos.html?file=tl...   

Dean of Administration document (available for TEACôs visit) 

3.2.5 Student support  
Documents showing adequate student support services 

Documents showing the drop-out and program completion 

rates 

 

Students By-laws: 

http://documentos.inter.edu/docs/index.php?category=5 

Prevention Manual on the Use and Abuse of Drugs, Alcohol and 

Tobacco (2010): 

http://documentos.inter.edu/docs/index.php?article=74 

CAI: http://www.sg.inter.edu/cai/ 

TEPôs Documents 

3.2.6 Policies  
Documents showing an academic calendar is published 

Documents showing a grading policy is published and is 

accurate 

Documents showing there is a procedure for studentsô 

complaints to be evaluated 

Calendar:  http://www.sg.inter.edu/ 

Students By-laws: 

http://documentos.inter.edu/docs/index.php?category=5 

Examples of students complain in the TEPôs office, available for 

TEACôs visit 

General Catalog 2007-2009 

General Catalog 2009-2011 

http://www.inter.edu  

http://documentos.inter.edu/docs/index.php?article=6 

http://documentos.inter.edu/docs/index.php 

TEPôs Documents 

Conclusion 

  This Appendix presents information that supports our claim that the Teacher Education Program 

of the San Germán Campus of the Inter American University has the capacity to comply with the 

accreditation requirements of a higher education teacher preparation program. Evidence from the internal 

audit supports this claim.  This document shows that the institution provides the necessary resources and 

support to comply with the needs of the Teacher Education Program (Parity). A curriculum of excellence 

and a well-qualified faculty contribute to the acquisition of subject matter knowledge of students allowing 

them to succeed in their profession. Evidence of student learning as a result of the high quality of the 

Teacher Education Program is evidenced in Section 4 of the Inquiry Brief.   This information allows us to 

confidently affirm that the program has the capacity to offer a teacher education preparation of the highest 

quality. 

http://www.sg.inter.edu/cai/
http://documentos.inter.edu/docs/index.php?category=5
http://documentos.inter.edu/docs/index.php?article=74
http://www.sg.inter.edu/cai/
http://www.sg.inter.edu/
http://documentos.inter.edu/docs/index.php?category=5
http://www.inter.edu/
http://documentos.inter.edu/docs/index.php?article=6
http://documentos.inter.edu/docs/index.php
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Appendix C. 

 

Faculty Qualifications 

 

 The following tables present the TEPôs faculty qualifications.  All faculty members are qualified by academic degree and/or 

qualified experiences. 

 

Table 73. TEPôs Profile of Full-time Faculty: Department of Education and Physical Education 

 

Professor Name 

Date of First Contract 

Rank 

Date Obtained 

Type of 

Contract 

Date Obtained 

Highest Academic 

Degree,  Date 

Obtained, and 

University 

Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Acevedo Segarra, Raúl 

1986 

 

Associate 

Professor 

1991 

Professor  

August 2009 

Permanent 

August 1994 

Ph.D. ï 1983 

New York University 

Bilingual Education; 

Administration and 

Supervision 

Graduate 

Doctoral 

 

2007-2008 

2008-2009 

2009-2010 

Acevedo Semiday, Evelyn 

1977 

Professor 

1995 

Permanent 

August 1987 

Ed.D. ï 1978 

Brigham Young 

University 

Guidance and 

Counseling 

Undergraduate 

Graduate 

Doctoral 

2009-2010 

2007-2010 

Álvarez Pons, Francisco 

1981 

Associate 

Professor 

1994 

Permanent 

August 1996 

Ph.D. ï 1992 

Florida State University 

Physical Education Undergraduate 

Graduate 

2007-2008 

2008-2009 

2009-2010 

Calimano, Iván 

1997 

Adjunct Professor 

August 1996 

Substitute 

August 2001 

Ph.D. ï 1997 

Texas Womanôs 

University 

Library Sciences Undergraduate 

Graduate 

2007-2008 

2008-2009 

2009-2010 

Colón Aguilar, Nancy 

August 2006 

Instructor 

August 2006 

Temporary  

August 2006 

M.A. ï 2001 

Pontifical Catholic 

University of PR 

Curriculum and 

Teaching 

Undergraduate 2007-2008 

2008-2009 

2009-2010 

Díaz Laporte, César 

August 2005 

Instructor 

August 2005 

Substitute 

August 2005 

M.A. ï 2001 

Inter American 

University of Puerto 

Rico 

Scientific Analysis of 

the Movement of the 

Human Body 

Undergraduate 2007-2008 

 

George Hamp, Ruth L. 

1973 

Associate 

Professor 

August 1987 

Permanent 

August 1990 

P.E.D. ï 1984 

Indiana University 

Adapted Physical 

Education 

Undergraduate 

Graduate 

Doctoral 

2007-2008 

2008-2009 

2009-2010 
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Professor Name 

Date of First Contract 

Rank 

Date Obtained 

Type of 

Contract 

Date Obtained 

Highest Academic 

Degree,  Date 

Obtained, and 

University 

Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Graniela Rodríguez, Aurora 

1987 

Associate 

Professor 

1990 

Permanent 

August 1995 

Ed.D. ï 1987 

University of Illinois 

Physicological 

Counseling 

Graduate 

Doctoral 

2007-2008 

2008-2009 

2009-2010 

Gutiérrez Fernández, Ilia 

1988 

Associate 

Professor 

August 2001 

Permanent 

1993 

M.A. ï 1976 

Oregon State University 

Physical Education Undergraduate 

Graduate 

2009-2010 

2007-2008 

2008-2009 

Hernández Soto, Osvaldo 

1993 

Associate 

Professor 

August 2001 

Permanent 

August 2007 

Ed.D. ï 2002 

Inter American 

University of PR 

MA ï 2003 

University of Puerto 

Rico, Medical Sciences 

Campus 

Curriculum and 

Instruction 

 

 

Public Health 

Undergraduate 

Graduate 

Doctoral 

2007-2008 

2008-2009 

2009-2010 

Irizarry Ramírez, Elba T. 

August 2001 

Associate 

Professor 

August 2001 

Permanent 

August 2007 

 

Ed.D. ï 1986 

InterAmerican 

University of PR 

Curriculum and 

Instruction 

Undergraduate 

Graduate 

Doctoral 

2007-2008 

2008-2009 

2009-2010 

López Torres, Dalila 

August 1998 

Adjunct Professor 

August 2001 

Multianual 

August 2006 

M.A ï 1990 

Inter American 

University of PR 

Teaching Science Undergraduate 2007-2008 

2008-2009 

2009-2010 

Martínez Aldebol, Mary Luz 

August 2006 

Instructor 

August 2006 

Substitute 

August 2006 

MA ï 2000 

Inter American 

University of PR 

MA ï 1997 

Inter American 

University of PR 

Special Education 

 

Preschool Education 

Undergraduate 2007-2008 

2008-2009 

2009-2010 

Mercado Domenech, Marta 

January 2001 

Instructor 

August 2001 

Temporary 

August 2001 

MA ï 1992 

Inter American 

University of PR 

Scientific Analysis of 

the Movement of the 

Human Body 

Undergraduate 2007-2008 

2008-2009 

2009-2010 

Padilla Camacho, Miriam 

1977 

Associate 

Professor 

1992 

Permanent 

August 1990 

Ed.D. ï 1997 

Inter American 

University of PR  

Educational 

Administration 

Undergraduate 2007-2008 

2008-2009 

2009-2010 

Restrepo López, Fabio 

August 1991 

 

 

Professor 

August 2005 

Permanent 

August 1999 

Ph.D. ï 1985 

Texas W. University 

Library Sciences Graduate 2007-2008 

2008-2009 

2009-2010 
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Professor Name 

Date of First Contract 

Rank 

Date Obtained 

Type of 

Contract 

Date Obtained 

Highest Academic 

Degree,  Date 

Obtained, and 

University 

Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Rivera Ruiz, Iris 

August 2007 

Adjunct Professor 

August 2007 

Temporary 

August 2007 

Ed.D. ï 2005 

Inter American 

University of PR 

Special Education 

Management 

Undergraduate 2007-2008 

2008-2009 

 

Rivera Tirado, Carlos J. 

August 2005 

Instructor 

August 2005 

Substitute 

August 2005 

MA ï 1986 

Centro de Estudios 

Avanzados de PR y del 

Caribe 

Teaching of Spanish Undergraduate 2007-2008 

2008-2009 

2009-2010 

Valentín Caro, Mari Olga 

August 2009 

Adjunct Professor 

August 2009 

Temporary 

August 2009 

Ed.D. ï 2009 

Inter American 

University of PR 

Special Education 

Management 

Undergraduate 

Graduate 

2009-2010 

Vélez Serra, Damián 

1969 

Professor 

August 1993 

Permanet 

August 1980 

Ph.D. ï 1974 

Connecticut University 

Educational 

Psychology Special 

Education 

Graduate  

Doctoral 

2007-2008 

2008-2009 

2009-2010 

 

Table 74. TEPôs Profile of Full-time Faculty: Department of Fine Arts, Arts Faculty 
 

Professor Name 

Date of First Contract 

Rank 

Date Obtained 

Type of 

Contract 

Date Obtained 

Highest Academic 

Degree,  Date 

Obtained, and 

University 

Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Fernando Santiago 
1981 

Assistant Professor 

1993 

Permanent 

1992 

MA -1980 

San Francisco State 

Artistic Education Undergraduate 

Graduate 

2008-2009 

2009-2010 

Janet León Rodríguez 

2003 

Instructor 

2003 

Non-Tenure 

2003 

MFA ï 2003 

Inter American 

University of PR  

Sculpture Undergraduate 

Graduate 

2008-2009 

2009-2010 

María García Vera 

1981 

Associate 

Professor 

1995 

Permanent 

1991 

MFA ï 1981 

Florida University 

Ceramics Undergraduate 

Graduate 

2008-2009 

2009-2010 

Paul Vivoni 

1976 

Professor 

1995 

Permanent 

1993 

Ed.D. -  1985 

Illinois University 

Artistic Education Undergraduate 

  

2008-2009 

2009-2010 

María Navedo 

2005 

Instructor 

2004 

Non-Tenure 

2005 

MFA - 2005  

Inter American 

University of PR 

Painting Undergraduate 

Graduate 

2008-2009 

2009-2010 
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Table 75. TEPôs Profile of Full-time Faculty: Department of Fine Arts, Music Faculty 
 

Professor Name 

Date of First Contract 

Rank 

Date Obtained 

Type of 

Contract 

Date Obtained 

Highest Academic 

Degree,  Date 

Obtained, and 

University 

Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Nilda Betancourt 

August 1991 

Associate 

Professor 

1999 

Permanent 

2005 

M.M. ï 1989 

Temple University 

Piano and Acompany Undergraduate 

 

2007-2008 

2008-2009 

 

Ricardo Cabrera  

August 1989 

Associate 

Professor 

2005 

Permanent 

1998 

M.M.Ed. ï 1980 

Florida State University 

Choir Directim Undergraduate 

Graduate 

2007-2008 

2008-2009 

Ingrid Centeno 

August 1998 

Assistant Professor 

1998 

Probatory  

2003 

M.M.Ed. ï 1988 

Florida State University 

Piano Undergraduate 

 

2007-2008 

2008-2009 

Linda Chellouf 

August 2006 

Associate 

Professor 

2006 

Permanent 

2006 

D.M.A. ï 2002 

Eastmam School of 

Music University 

Rochester 

Guitar 

Ethnomusicology 

Undergraduate 

 

2007-2008 

2008-2009 

Jacques Landry 

August 1980 

Professor 

1998 

Permanent 

1993 

D.M.A. ï 1994 

University of Miami 

Guitar Undergraduate 

 

2007-2008 

2008-2009 

Raquel Montalvo 

August 1982 

Associate 

Professor 

1993 

Permanent 

1994 

Ph.D. ï 1991 

University of Miami 

Music Education 

Vocal-Choir 

Undergraduate 

Graduate 

2007-2008 

2008-2009 

Gary Morales 

August 1990 

Professor  

2005 

Permanent 

1997 

Ed.D. ï 1990 

University of Illinois 

Urbana-Champaign 

Music Education Undergraduate 

Graduate 

2007-2008 

2008-2009 

Madja Moreno 

August 1994 

Assistant Professor 

2003 

Probatory 

2003 

M.M. ï 2000 

University of Nevada at 

Reno 

Vocal Performance Undergraduate 

Graduate 

2007-2008 

2008-2009 

Samuel Rosado 

August 1975 

Associate 

Professor 

1987 

Permanent 

1988 

M.SM.Ed. ï 1978 

University of Illinois 

Urbana-Champaign 

Music Education Undergraduate 

Graduate 

2007-2008 

2008-2009 

Freddie Santiago 

August 2001 

Instructor 

2001 

Non-Tenure 

2002 

BM ï 1980 

Puerto Rico 

Conservatory of Music 

Percussion Undergraduate 

 

2007-2008 

2008-2009 

Andrés Valcárcel Enríquez 

August 2003 

Associate 

Professor 

2007 

Probatory 

2007 

M.M. ï 2001 

University of Akron 

Violin  Undergraduate 

Graduate 

2007-2008 

2008-2009 
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Table 76. TEPôs Profile of Part-time Faculty: Department of Education and Physical Education 
 

Professor Name 

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 
Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Santa Eva Bobé Acevedo 

2001 

M.A. ï 1976 

Inter American University of PR 
Elementary Education Undergraduate  

2007-2008 

2008-2009 

2009-2010 

Isabel Borrás Marín 

January 2006 

Ed.D. ï 2004 

University of Puerto Rico 
Counseling Undergraduate 

2007-2008 

Mildred Camacho Padilla 

January 1989 

M.A. ï 1988 

Inter American University of PR 
Administration and 

Supervision 

Undergraduate 
2007-2008 

2008-2009 

Alex X. Caride González 

August 2005 

M.A ï 2004 

Inter American University of PR 
TESL Undergraduate 

2008-2009 

2009-2010 

Magdalena Flores Negrón 

January 2006 

M.A. ï 2001 

Phoenix University 
Preschool Education Undergraduate 

2007-2008 

2008-2009 

2009-2010 

Juanita González Borrero 

2003-2004 

M.A. ï 1987 

Inter American University of PR 
Special Education Undergraduate 

2007-2008 

2008-2009 

2009-2010 

Nydia González García  

1989-1990 

M.A. ï 1977 

City College of New York 
Bilingual Education Undergraduate 

2007-2008 

2008-2009 

2009-2010 

Adalberto Gutiérrez Laboy 

January 2005 

M.A. ï 1990 

Inter American University of PR 
Special Education Undergraduate 

2007-2008 

Iris B. Hernández Hernández 

August 2006 

M.A. ï 2002 

Inter American University of PR 
Teaching of Sciences Undergraduate 

2007-2008 

2008-2009 

2009-2010 

María Z. Larregoity Sánchez 

January 2007 

M.Ed. ï 1981 

Phoenix UNiversity 
Education Undergraduate 

2007-2008 

2008-2009 

 

Nilda Mártir Rodríguez 

January 2003 

M.A. - 1985  

Inter American University of PR 
Hispanics Studies Undergraduate  

2007-2008 

2008-2009 

2009-2010 

Cecilia Marulanda López 

August 1981 

Ph.D. -1981 

North Carolina University 
Human Development Undergraduate 

2008-2009 

2009-2010 

 

Enid B. Morales Morales M.A. ï 1969 
Counseling Undergraduate 

2007-2008 
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Professor Name 

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 
Specialization 

Level of 

Course 

Taught 

Academic 

Year 

January 1992 Inter American University of PR 2008-2009 

2009-2010 

Freddie Natal Medina       

January 2006 

M.A. ï 2001 

University of PR, Mayagüez Campus 
Hispanics Studies Undergraduate 

2007-2008 

2008-2009 

Miguel Negrón Colón 

August 1985 

M.A. ï 1982 

Inter American University of PR 

Administration and 

Supervision 

Undergraduate 

Graduate 

2009-2010 

Madeline Ortiz Ojeda 

August 2009 

Ed.D. ï 2009 

Inter American University of PR 
Curriculum and 

Instruction 

Undergraduate 
2009-2010 

Luis Padilla Acevedo 

2003-2004 

M.A. ï 1977 

Inter American University of PR 
Physical Education Undergraduate 

2007-2008 

2008-2009 

2009-2010 

Nilda Pérez Jusino 

1982 

M.A. ï 1975 

Inter American University of PR 
Administration and 

Supervision 

Undergraduate 
2007-2008 

2008-2009 

 

Emma Quiñones Quiñones 

Enero 2007 

M.A -1985 

Phoenix University 

MS ï 1982 

Fordham  University 

Administration and 

Supervision 

 

Special Education 

Undergraduate 2007-2008 

2008-2009 

2009-2010 

Teresita Ramírez Fourquet 

1993-1994 

M.A. ï 1985 

Inter American University of PR 
Administration and 

Supervision 

Undergraduate 
2007-2008 

2008-2009 

2009-2010 

Luis F. Ramírez González 

1998-1999 

M.A. ï 1979 

University of Puerto Rico 
Educational Technology Undergraduate 

2007-2008 

2008-2009 

2009-2010 

Efrén Rodríguez Toro 

2000-2001 

M.A. ï 1974 

University of PR, Mayagüez Campus 

M.A. ï 1976 

Inter American University of PR 

Spanish Studies      

Administration and 

Supervision 

Undergraduate 
2007-2008 

2008-2009 

2009-2010 

Eneida Santiago Cabrera 

January 2003 

M.A. ï 2002 

Inter American University of PR 
Physical Education Undergraduate 

2008-2009 

2009-2010 

Carlos H. Vega Martínez 

1994-1995 

M.A. ï 1969 

University of Puerto Rico 
Administration and 

Supervision 

Undergraduate 
2007-2008 

2008-2009 

2009-2010 
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Table 77. TEPôs Profile of Part-time Faculty: Department of Fine Arts, Arts Faculty  

 

Professor Name  

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 

Specialization Level of 

Course 

Taught 

Academic 

Year 

Roxanne Cepero 

2004 

MFA ï 2006 

Inter American University of PR 

Photography Undergraduate 

 
2009-2010 

Luz M. Malavé Martínez 

2002 
MFA ï 2005 

Inter American University of PR 

Teaching of Arts Undergraduate 

 
2009-2010 

 Baruch Vergara 

2008 

MFA ï 2002 

Benemérita Autónoma de Méjico 

Painting Undergraduate 

 
2009-2010 

Kalia Toro 

2004 

MA ï 2003 

Buffalo University of State University 

of New Cork 

History of Art Undergraduate 

 
2009-2010 

Jaime Carrero 

1983 

MFA ï 1983 

Pratts Institute 

Painting Undergraduate 
Graduate 

2009-2010 

Victor Rodríguez 

2008 

MFA ï 2002 

Inter American University of PR 

Painting Undergraduate 

 
2009-2010 

Reynaldo González 

2005 

MFA ï 2005 

Inter American University of PR 

Drowing Undergraduate 

 
2009-2010 

Pradip Alvarez 

2009 

BA ï 1996 

Cleveland State University 

Graphic Design Undergraduate 

 
2009-2010 

Kharlla Piñeiro 

2003 

MFA ï 1999 

Inter American University of PR 

Photography Undergraduate 

 
2009-2010 

 

Table 78. TEPôs Profile of Part-time Faculty: Department of Fine Arts, Music Faculty 
 

Professor Name 

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 
Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Dominick Agostini 

August 2003 

M.M. - May 2001 

New York University 
Music 

Undergraduate 

 

2007-2008 

Alberto Báez 

August 1997 

B.M - May 1997 

Inter American University of PR 
Music Education Undergraduate 

2007-2008 

2008-2009 

Héctor Burgos 

August 2001 

MA - May 2001 

Inter American University of PR 
Administration and 

Supervision 

Undergraduate 

Graduate 

2007-2008 

2008-2009 
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Professor Name 

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 
Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Arturo Castro Lluriá 

January 1999 

M.M. - May 1984 

Mexico National Conservatory 
Piano  

Undergraduate 

 

2007-2008 

2008-2009 

Manuel Collazo 

August 2007 

BA - May 2007 

PR Conservatory of Music 
Music Appreciation 

Undergraduate 

 

2007-2008 

Sandra Collazo 

August 1995 

BA - May 1995 

Inter American University of PR 
Music Education 

Undergraduate 

 

2007-2008 

2008-2009 

Eloy Cruz 

August 2005 

BM - May 2004 

Inter American University of PR 
Music Education 

Undergraduate 

 

2007-2008 

2008-2009 

Daisy Colón 

August 2003 

B.M. - May 2003 

University of Puerto Rico 
Music Education 

Undergraduate 

 

2007-2008 

2008-2009 

Raúl Grant 

August  2003 

B.M. - May 2001 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Bárbara Gregory 

August 2008 

M.A. ï May 1999 

Univ. Of Phoenix 
Music Education 

Undergraduate 2008-2009 

Rafael Gutiérrez 

August 2008 

M.A. ï May 1986 

Florida State University 

Music Education Undergraduate 2008-2009 

Nélida Hernández 

August 2008 

B.M. ï May 2005 

Inter American University of PR 

Music Education Undergraduate 2008-2009 

Hiram López 

August 2002 

B.M. - May 2002 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Edwin Luciano 

January 2008 

BM - May 2005 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Jonathan Marcial 

August 2005 

B.A. - May 2005 

Inter American University of PR 
Guitar 

Undergraduate 2007-2008 

2008-2009 

César Montalvo 

August 2002 

B.A. - May 1972 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

Juan Natal 

August 2006 

BM - May 2006 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Yanila Navarro 

August 1998 

BA - May 1997 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Angel Nazario 

August 2007 

 

BM - May 2007 

Inter American University of PR 
Applied Music 

Undergraduate 2007-2008 

2008-2009 
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Professor Name 

Date of First Contract 

Highest Academic Degree,  Date 

Obtained, and University 
Specialization 

Level of 

Course 

Taught 

Academic 

Year 

Leslie Pagán 

August 1992 

B.A. - May 1974 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Rafael Quiñones 

January 2008 

MM - June 2003 

Univ. Of Nevada/Reno 
Performing Arts 

Undergraduate 2007-2008 

2008-2009 

Daniel Rivera 

August 2006 

BM - May 2008 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Geraldo Rivera 

January 2008 

BM - May 2006  

Inter American University of PR 
Music Appreciation 

Undergraduate 2007-2008 

Miguel Rivera Trinidad 

August 2006 

B.M. - June 1987 

Indiana University 
Trombone 

Undergraduate 2007-2008 

2008-2009 

Belkis Rodríguez  

January 2008 

BM - May 2007 

Inter American University of PR 
Music Appreciation 

Undergraduate 2007-2008 

Ramón Rodríguez 

August 2003 

M.A. - May 2002 

Univ. Católica de P.R. 
Piano 

Undergraduate 2007-2008 

2008-2009 

Wilfredo Luis Ruiz Torres 

August 2008 

BM ï Mayo 1991 

PR Conservatory of Music Music 
Undergraduate 2008-2009 

Marysol Salazar 

August 2007 

BM - May 2003  

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

Waldo Sanabria 

August 2000 

PH.D - May 2002 

Berne University 
Educ Talented Students Undergraduate 

Graduate 

2007-2008 

2008-2009 

Luis Santaliz  

August 2006 

 

MA - May 2006 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Debra Seals-Joyce 

August 1998 

MA - June 2003 

Texas Tech University Performing Arts 
Undergraduate 2007-2008 

2008-2009 

Héctor Tirado 

August 2005 

M.M. - June 1989 

Yale University Performing Arts 
Undergraduate 2007-2008 

2008-2009 

Ángel César Toro 

August 2002 

B.A. - May 1972 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Edwin Vega 

August 2005 

BM - May 2005 

Inter American University of PR 
Music Education 

Undergraduate 2007-2008 

2008-2009 

Paige Wheeler 

August 2008 

BS ï May 1969 

University of Washington Psychology 
Undergraduate 2008-2009 
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Appendix D. 

 

Teacher Education Program Requirements (IAUPR 2007
a
, 2009) 

 

I. General Requirements 

 

Admission Requirements for the Teacher Education Program 

 

All students admitted to the University that seek admission to the Teacher Education 

Program will be classified under the PRE-PEM (Pre Teacher Education Program) until they are 

officially admitted to the TEP major of their interest. 

 

When requesting admission to the Teacher Education Program, students must meet the 

following requirements (IAUPR, 2007): 

 

1. Have a minimum general point average of 2.50 at the university level. 
2. Have earned a minimum of 18 university credits, among these are: 

a. EDUC 1080 (Field Experience in the Educational Scenario I), or its equivalent, with a 

minimum grade of B. 
b. EDUC 2021 (History and Philosophy of Education) or EDUC 2022 (Society and 

Education) or EDUC 2031 (Developmental Psychology), with a minimum grade of C. 
c. GESP 1101 (Literature and Communication: Narrative and Essay) and 1102 

(Literature and Communication: Poetry and Theater), with a minimum grade of C. 
3. Submit, in the corresponding academic department, the Application for Admission to the 

Teacher Education Program. 

4. Students will have three (3) semesters o four (4) trimesters to complete the admission 

requirements.  If they do not complete these requirements in the required time, they must 

choose another field of studies. 

 

These admission requirements were revised in 2009, as follows (IAUPR, 2009): 

 

1.  Have a minimum general point average of 2.50 at the university level. 

2.  Have earned a minimum of 18 university credits, among these are: 

a.  EDUC 1080 (Field Experience in the Educational Scenario I), or its equivalent, with a 

minimum grade of B. 

b.  EDUC 2021 (History and Philosophy of Education) or EDUC 2022 (Society and 

Education) or EDUC 2031 (Developmental Psychology), with a minimum grade of B. 

c.  GESP 1101 (Literature and Communication: Narrative and Essay) and 1102 

(Literature and Communication: Poetry and Theater), with a minimum grade of B. 

d.  GEEN 1101 and 1102 (English as a Second Language I and II) or GEEN 1201 and 

1202 (Development of English through Reading I and II) or GEEN 2311 (Reading 

and Writing) and 2312 (Literature and Writing) with a minimum grade of B. 

3. Submit, in the corresponding academic department, the Application for Admission to the 

Teacher Education Program. 
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4.  Students will have three (3) semesters o four (4) trimesters to complete the admission 

requirements. If they do not complete these requirements in the required time, they must 

choose another field of studies. 

 

Note: Students presenting official evidence of having worked under a teacher or assistant teacher 

contract during a semester or more will be exempt from taking courses EDUC 1080 ï Field 

Experience in the Educational Scenario I and EDUC 2890 ï Field Experience in the Educational 

Scenario II. 

 

Satisfactory Academic Progress Requirements for the Teacher Education Program 

 

 According to the General Catalog 2007-2009 (IAUPR, 2007), the Satisfactory 

Academic Progress Requirements were: 

 

1. To remain in the Teacher Education Program, students must maintain a minimum 

general grade index of 2.50 upon completion of each academic year.  In addition, they 

must meet the institutional norms regarding credits attempted and passed. 

2. Students that do not meet the required grade point index to remain in the Program will 

be placed on probation for a period no greater than two academic semesters or three 

trimesters. 

3. Students that do not reach the required grade point index during the probationary period 

will be dropped from the Teacher Education Program.  

4. Students dropped from the Program may request admission to another field of studies.  

 

 These requirements were revised and established in the General Catalog 2009-2011 

(IAUPR, 2009) as follows: 

 

1.  To remain in the Teacher Education Program, students must finish the academic year 

with a minimum general grade index as indicated below: 

a.  47 credits or less: 2.50 

b.  48-71 credits: 2.75 

c.  72-95 credits: 2.90 

d.  96 or more credits: 3.00 

2.  Student must comply with the institutional norm of credits attempted and approved. 

3.  Students that do not meet the required grade point index to remain in the Program will be 

placed on probation for a period no greater than two academic semesters or three 

trimesters. 

4.  Students that do not reach the required grade point index during the probationary period 

will be dropped from the Teacher Education Program. 

5.  Students dropped from the Program may request admission to or change their major 

to another field of studies. 

 

Admission Requirements for Practice Teaching (EDUC 4013) 

 

1. Have passed the Core Course Requirements of the Program. 
2. Have passed the Major Requirements. 
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3. Have a minimum grade point average of 2.50. 

4. Have a minimum grade point average of 2.50 in the Core Course Requirements, in the 

Major Requirements and in the Specialization Requirements. 
5. Submit the Application for Admission and have the approval of the Practice Teaching 

Coordinator or Supervisor. 
 

Students who have had previous satisfactory teaching experience may be exempt from 

the teaching internship if they request it. This exemption will be subject to the following 

conditions: 

 

1.  The student has been teaching full time for two academic years within the last four years, 

in a school accredited by the Puerto Rico Department of Education. A written 

certification issued by the Office of Teacher Certification of the Department of Education 

is required. 

2.  The student pays 50% of the registration cost of the courses Experiences in Educational 

Environment III and IV for the final validation of the credits. 

3.  The experience to be credited by the University corresponds to the requirements for the 

degree that the student hopes to obtain from the Institution. 

 

Public as well as private schools serve as daytime laboratories for the students to acquire 

experience in the area of teaching and learning. 

 

Graduation Requirements of the Teacher Education Program 

 

According to the General Catalog 2007-2009 (IAUPR, 2007), in order to fulfill the 

requirements for graduation for the Bachelor of Arts Degree in the Teacher Education Programs, 

students must: 

 

1. Have obtained a minimum general grade point average of 2.50. 

2. Have obtained a minimum grade point average of 2.50 in the core course requirements. 
3. Have obtained a minimum grade point average of 2.50 in the major and specialization. 

4. Have earned a minimum grade of B in the Practice Teaching course. 
5. Have satisfactorily completed all academic requirements. 

 

On the other hand, every student that is a candidate for graduation from any of the majors 

of the Teacher Education Programs, who have been admitted or readmitted since August of 

2009, must: 

 

1.  Have obtained a minimum general grade point average of 3.00. 

2.  Have obtained a minimum grade point average of 3.00 in the core course requirements. 

3.  Have obtained a minimum grade point average of 3.00 in the major and specialization. 

4.  Have earned a minimum grade of B in the course of Clinical Experiences II Practice 

Teaching course). 
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Graduation Grade Point Indexes for Students Admitted or Re-admitted to the Teacher 

Education Program before August of 2009 (IAUPR, 2009)  
 

Table 79. Graduation Grade Point Indexes (IAUPR, 2009)  

 

Academic year of Graduation General Index, in Core, Major and Specialization 

2009-2011 2.50 

2011-2013 2.80 

2013-2014 and beyond 3.00 

 

Teacher Certification of Puerto Rico (IAUPR, 2009) 

 

Students interested in obtaining the teacher certification to teach in Puerto Rico, must 

fulfill the current requirements of the Department of Education of the Commonwealth of Puerto 

Rico. 

 

Minor, Alternate Method and Recertification (IAUPR, 2009) 

 

Student interested in completing a Minor in Education, or in being certified by the 

Alternate Method or in being recertified must have a minimum general average of 2.50. 

 

 

II.  General Education Program 

 

General Education components: 

 

 Basic Skills: Oral and written skills in Spanish and English as a second language, the skills 

of mathematical analysis and methods of quantitative and qualitative research, using 

emerging technology.  These courses strengthen the skills necessary for a personôs personal 

and professional life. 

 

 Philosophical and Esthetical Thought: The competencies and skills of logical thought, 

argumentation and rhetoric skills applying to all knowledge (critical, imaginative, contextual, 

synthetic, and evaluative, among others) and which constitute the principal intellectual 

repository for learning to learn.  The development of fundamental knowledge that propitiates 

the refinement of musical artistic sensitivity. 

 

 Christian Thought: The development of fundamental knowledge on the history, principles 

and practice of Christianity and on Jesus as its central figure.  From an ecumenical posture, it 

examines the Christian values of our society, with openness towards other religions. 

 

 Historical and Social Context: The fundamental competencies and knowledge of the social 

sciences and the history of Puerto Rico.  Included are the economic, political, psychological 

and cultural analyses that foster the understanding of the performance and behavior of our 

people and of the global community. 
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 Scientific and Technological Context: Fundamental competencies and knowledge of the 

natural sciences and the technology that foster the development of a responsible ecological 

attitude. 

 

 Health, Physical Education and Recreation: The competencies and skills that contribute to 

the development of a feeling of the necessary self esteem, confidence and discipline for 

personal care (physical, emotional and social) which serves as the basis for health and well-

being. 

 

General Education Categories and Courses:  

 

Basic Skills - 23 credits 

 

Basic Skills: Spanish 

 

Three (3) courses in Spanish in the established sequence are required for a total of nine 

(9) credits.  The courses GESP 1101, 1102, and 2203 will be supported by an open laboratory 

(virtual).  For students whose native language is not Spanish, GESP 1021, 1022, and 2023 are the 

required courses. Specific courses descriptions can be obtained in General Catalog 2007-2009 

and General Catalog 2009-2011 at http://www.inter.edu.  

 

Basic Skills: English 

 

Three (3) courses in English in the established sequence and level are required for a total 

of nine (9) credits.  This curriculum is divided into three levels: elementary, intermediate and 

advanced.  Students will be placed in English courses based on their score on the English 

examination of the College Board (or its equivalent).  This placement will be made according to 

the following scores; elementary level, a score up to 450; intermediate level, scores from 451 to 

549; advanced level, scores of 550 or above.  Special cases, such as transfer students from 

universities or other higher education systems not requiring the College Board examination, as 

well as readmitted students who have not taken the basic skills in English requirements, will be 

required to have an interview with the Director of the English Department or the person 

designated, for their placement in the corresponding level.  The elementary level courses (GEEN 

1101, 1102 and 1103) and those of the intermediate level (GEEN 1201, 1202 and 1203) require 

additional time in an open laboratory (virtual). Specific courses descriptions can be obtained in 

General Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu.  

 

Basic Skills: Mathematics 

  

Three credits in mathematics are required. These courses will be supported by an open 

laboratory (virtual). Students majoring in the Bachelor of Arts Degrees in Secondary Education 

in Biology, Sciences, Mathematics or Chemistry or in the Associate Degrees in Science or in 

Business Administration or in the Associate Degrees that require MATH 1500 will take GEMA 

1200. In addition, students of Associate Degrees in programs that are also offered by the 

University at the Bachelorôs level must take the mathematics course (GEMA) required for the 

http://www.inter.edu/
http://www.inter.edu/
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baccalaureate degree.  Specific courses descriptions can be obtained in General Catalog 2007-

2009 and General Catalog 2009-2011 at http://www.inter.edu.  

 

Basic Skills: Access to Information and Computers 

 

Two credits (2007-2009) or three credits (2009-2011) are required in this category. This 

course will be supported by an open laboratory (virtual). Specific courses descriptions can be 

obtained in General Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu.  

 

Philosophic and Esthetic Thought 

 

Six credits are required in this category.  Course GEPE 4040 Ethical Dimensions of 

Contemporary Matters is required. Specific courses descriptions can be obtained in General 

Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu. 

 

Christian Thought 

 

Three credits are required in this category. Specific courses descriptions can be obtained in 

General Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu. 

 

Historic and Social Context 

 

Nine credits are required in this category except for students of the Engineering and 

Aviation programs who will take only six credits.  Course GEHS 2010 Historical Process of 

Puerto Rico is a required course. Specific courses descriptions can be obtained in General 

Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu. 

 

Scientific and Technological Context 

  

Three credits are required in this category.  Students studying for the Bachelor of Arts 

Degree in Secondary Education in Biology, Science in the Junior High School or Chemistry 

must take the course GEST 3030 The Physical World and the Individual. Specific courses 

descriptions can be obtained in General Catalog 2007-2009 and General Catalog 2009-2011 at 

http://www.inter.edu. 

 

Health, Physical Education and Recreation 

 

Three credits are required in this category.  Students of the Nursing Program are exempt 

from this category. Specific courses descriptions can be obtained in General Catalog 2007-2009 

and General Catalog 2009-2011 at http://www.inter.edu. 

 

III.  TEPôs Majors 

 

The majors, components and total of credits of the TEP in the San Germán Campus are 

presented in Table 80.   The difference in the number of credits is due to the process of curricular 

revision that the TEP underwent in the last years.  The changes had taken into account the 

http://www.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
http://www.inter.edu/
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changes in the requirements of de DEPR for the teacher certification or license, and the areas that 

need to be strengthened according to the results of the certification standardized test known as 

Pruebas para la Certificación de Maestros de Puerto Rico (PCMAS).   
 

Table 80. Majors, Components and Total of Credits of the TEP in the San Germán Campus 

 

Majors Code Year 

Components 

Gen. 

Educ. 
Core Major  Spec. 

Electi-

ves 

Total of 

Credits 

B.A. Early 

Childhood: Pre-

school Level 
243 

2007 50 39 28 --- 3 120 

2009 53 39 28 --- 3 125 

B.A. Early 

Childhood: 

Elementary Level 

(K-3) 

236 

2007 50 39 29 --- 3 121 

2009 53 41 29 --- 3 126 

B.A. Early 

Childhood: 

Elementary Level 

(4-6) 

237 

2007 50 39 30 --- 3 122 

2009 53 41 30 --- 3 127 

B.A. Secondary 

Education in 

Biology 
174 

2007 50 39 50 --- 3 142 

2009 50 44 45 --- 3 142 

B.A. Secondary 

Education in 

Chemistry 
187 

2007 50 39 55 --- 3 147 

2009 50 44 49 --- 3 146 

B.A. Secondary 

Education in 

History 
144 

2007 47 36 39 --- 9 131 

2009 47 38 39 --- 6 130 

B.A. Secondary 

Education in 

Mathematics 
128 

2007 50 39 35 --- 6 130 

2009 50 41 35 --- 3 129 

B.A. Secondary 

Education in 

Science in the 

Junior High School 

175 

2007 50 39 33 --- 6 128 

2009 50 41 43 --- 3 127 

B.A. Secondary 

Education in Social 

Studies 
177 

2007 50 36 36 --- 6 128 

2009 50 38 36 --- 3 127 

B.A. Secondary 

Education in 

Spanish 
145 

2007 50 39 37 --- 3 129 

2009 50 41 37 --- 3 131 

B.A. Adapted 

Physical Education 
207 

2007 50 30 34 15 3 132 

2009 50 32 36 15 3 136 
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Majors Code Year 

Components 

Gen. 

Educ. 
Core Major  Spec. 

Electi-

ves 

Total of 

Credits 

B.A. Physical 

Education at the 

Elementary Level 
178 

2007 50 30 34 12 3 129 

2009 50 32 36 12 3 133 

B.A. Physical 

Education at the 

Secondary Level 
176 

2007 50 30 34 12 3 129 

2009 50 32 36 12 3 133 

B.A. School Health 

267 
2007 50 30 29 --- 3 112 

2009 50 32 29 --- 3 114 

B.A. Special 

Education 
136 

2007 50 35 27 --- 3 115 

2009 53 37 27 --- 3 120 

B.A. Teaching 

English as a Second 

Language at the 

Elementary Level 

206 

2007 50 37 28 --- 3 118 

2009 50 39 28 --- 3 120 

B.A. Teaching 

English as a Second 

Language at the 

Secondary Level 

147 

2007 50 37 34 --- 3 124 

2009 50 39 34 --- 3 126 

B.A.  Visual Arts: 

Art Education Ï 
254 

2007 50 39 46 --- 6 141 

2009 50 39 48 --- 3 140 

B.M. Music 

Education: Generalï

Vocal Ï 
192 

2007 47 --- 88 --- 6 141 

2009 47 --- 90 --- 3 140 

B.M. Music 

Education: 

Instrumental Ï 
191 

2007 47 --- 90 --- 6 143 

2009 47 --- 92 --- 3 142 

Average --- 
2007 49.55 32.60 29.95 13.00 4.20 129.30 

2009 50.15 34.60 41.35 13.00 3.15 130.70 

Ï -  Majors of the Academic Department of Fine Arts. 

 

IV.  Requirements for TEPôs Majors (IAUPR, 2007, IAUPR, 2009) 

 

The general and specific requirements for TEP majors can be obtained in General 

Catalog 2007-2009 and General Catalog 2009-2011 at http://www.inter.edu. 

 

V. Alignment 

 

The Education, Art Education and Music Education core courses of the TEP are aligned 

with the TEPôs claims, the DEPR standards (DEPR, 2006), and TEAC Quality Principles. 

http://www.inter.edu/
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Specific courses descriptions can be obtained in General Catalog 2007-2009 and General 

Catalog 2009-2011 at http://www.inter.edu.  The Table 81 presents this alignment. 

 

Table 81. TEPôs courses alignment to the TEPôs claims, the DEPR standards (DEPR, 

2006), and TEAC Quality Principles 

  

Education Core Courses 
TEPôs 

Claims 

Standards of 

the DEPR 

(2006) Ï 

TEAC 

Quality 

Principles 

Fundamentals of Education 

EDUC 2021 HISTORY AND PHILOSOPHY OF 

EDUCATION 

Claim 

1.1 
2.1, 2.2, 2.5 QP1.1 

EDUC 2022 SOCIETY AND EDUCATION 
Claims 

1.1, 1.4.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.4.2 

EDUC 2031 DEVELOPMENTAL PSYCHOLOGY 
Claims 

1.1, 1.4.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.4.2 

EDUC 2032 LEARNING PSYCHOLOGY 

Claims 

1.1, 

1.4.2 

2.1, 2.2, 2.5 
QP1.1, 

QP1.4.2 

EDUC 2870  

THE EXCEPTIONAL STUDENT POPULATION 

Claims 

1.1, 

1.4.2 

2.1, 2.2, 2.5 
QP1.1, 

QP1.4.2 

EDUC 2905 

NATURE AND NEEDS OF STUDENTS WITH 

MENTAL RETARDATION AND EMOTIONAL 

DISTURBANCES 

Claims 

1.1, 1.3, 

1.4.2 

2.1, 2.2, 2.5 

QP1.1, 

QP1.3, 

QP1.4.2 

EDUC 2906 

NATURE AND NEED OF STUDENTS WITH 

SPECIFIC LEARNING PROBLEMS, ADD AND ADHD 

Claims 

1.1, 1.3, 

1.4.2 

2.1, 2.2, 2.5 

QP1.1, 

QP1.3, 

QP1.4.2 

EDUC 3003 

NATURE AND NEEDS OF INFANTS AND 

PRESCHOOL AGE CHILDREN WITH 

DEVELOPMENTAL DEFICIENCIES 

Claims 

1.1, 1.3, 

1.4.2 

2.1, 2.2, 2.5 

QP1.1, 

QP1.3, 

QP1.4.2 

ARED 1900 FUNDAMENTALS OF ART EDUCATION  
Claim 

1.1 
2.1, 2.2, 2.5 QP1.1 

HPER 2210 FUNDAMENTALS OF THE PHYSICAL 

EDUCATION DISCIPLINE AND PROFESSION, 

FUNCTION OF THE TEACHER IN THE DISCIPLINE 

AND IN SOCIETY 

Claims 

1.1, 1.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.2 

Methodology 

EDUC 2060  

USE OF TECHNOLOGY IN EDUCATION 

Claims 

1.2, 

1.4.1, 

1.4.3 

2.1, 2.2, 2.5 

QP1.2, 

QP1.4.1, 

QP1.4.3 

EDUC 3013 TEACHING STRATEGIES 

Claims 

1.2, 

1.4.1, 

1.4.3 

2.1, 2.2, 2.5 

QP1.2, 

QP1.4.1, 

QP1.4.3 

EDUC 3187 

ENGLISH CURRICULUM, TEACHING AND 

ASSESSMENT AT THE ELEMENTARY LEVEL (K-6) 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3188 

ENGLISH CURRICULUM, TEACHING AND 

ASSESSMENT AT THE SECONDARY LEVEL 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

http://www.inter.edu/
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Education Core Courses 
TEPôs 

Claims 

Standards of 

the DEPR 

(2006) Ï 

TEAC 

Quality 

Principles 

EDUC 3470 

TECHNOLOGICAL ASSISTANCE, CURRICULUM 

AND MATERIALS FOR TEACHING STUDENTS 

WITH DISABILITIES 

Claims 

1.2, 1.4.3 
2.1, 2.2, 2.5 

QP1.2, 

QP1.4.3 

EDUC 3564 

METHODS AND TECHNIQUES FOR TEACHING 

SOCIAL SCIENCES 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3565 

METHODS AND TECHNIQUES FOR TEACHING 

HISTORY 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3566 

METHODS AND TECHNIQUES FOR TEACHING 

CHEMISTRY 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3570 

TEACHING STRATEGIES, METHODS AND 

TECHNIQUES FOR STUDENTS WITH DISABILITIES 

Claims 

1.2, 1.4.3 
2.1, 2.2, 2.5 

QP1.2, 

QP1.4.3 

EDUC 3863 

INSTRUCTIONAL THEORY, METHODOLOGY AND 

TECHNOLOGICAL RESOURCES IN THE TEACHING 

OF BIOLOGY 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3864 

INSTRUCTIONAL THEORY, METHODOLOGY AND 

TECHNOLOGICAL RESOURCES IN THE TEACHING 

OF SCIENCE IN THE JUNIOR HIGH SCHOOL 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3869 

INSTRUCTIONAL THEORY, METHODOLOGY AND 

TECHNOLOGICAL RESOURCES IN THE TEACHING 

OF MATHEMATICS AT THE SECONDARY LEVEL 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3875 

EDUCATIONAL THEORY, METHODOLOGY AND 

TECHNOLOGICAL RESOURCES IN THE TEACHING 

OF PHYSICAL EDUCATION AT THE SECONDARY 

LEVEL 7-12 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3878 

METHODOLOGY AND TECHNOLOGICAL 

RESOURCES IN THE TEACHING OF PHYSICAL 

EDUCATION AT THE ELEMENTARY LEVEL 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3885 

EDUCATIONAL THEORIES AND TECHNOLOGICAL 

RESOURCES FOR THE TEACHING OF ADAPTED 

PHYSICAL EDUCATION 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 3886 

EDUCATIONAL THEORY, METHODOLOGY, AND 

TECHNOLOGICAL RESOURCES IN TEACHING 

SCHOOL HEALTH (K-12) 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 4011 EVALUATION AND ASSESSMENT 

Claims 

1.2, 

1.4.1, 

1.4.3 

2.1, 2.2, 2.5 

QP1.2, 

QP1.4.1, 

QP1.4.3 

EDUC 4012 CLASSROOM RESEARCH 

Claims 

1.2, 

1.4.1, 

2.1, 2.2, 2.5 

QP1.2 

QP1.4.1 

QP1.4.3 
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Education Core Courses 
TEPôs 

Claims 

Standards of 

the DEPR 

(2006) Ï 

TEAC 

Quality 

Principles 

1.4.3 

EDUC 4035 

METHODOLOGY OF TEACHING THE MATERNAL 

LANGUAGE AND LITERATURE 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 4040 

COUNSELING IN HEALTH ASPECTS 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

EDUC 4050 CURRICULUM DESIGN 

Claim 

1.2 

 

2.1, 2.2, 2.5 QP1.2 

ARED 3750 EDUCATIONAL TECHNOLOGY IN ART 

TEACHING 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

ARED 3850 METHODS OF TEACHING ART IN THE 

ELEMENTARY SCHOOL 

Claim 

1.2 

 

2.1, 2.2, 2.5 QP1.2 

ARED 3851 METHODS IN ART EDUCATION IN THE 

SECONDARY SCHOOL 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

MUED 4400 ELEMENTARY METHODS: THE 

TEACHING OF MUSIC 

Claim 

1.2 
2.1, 2.2, 2.5 QP1.2 

MUED 4410 SECONDARY METHODS: THE 

TEACHING OF MUSIC 

Claim 

1.2 

 

2.1, 2.2, 2.5 QP1.2 

HPER 2210 

FUNDAMENTALS OF THE PHYSICAL EDUCATION 

DISCIPLINE AND PROFESSION, FUNCTION OF THE 

TEACHER IN THE DISCIPLINE AND IN SOCIETY 

Claims 

1.1, 1.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.2 

HPER 3220 THEORY AND DESIGN OF PHYSICAL 

EDUCATION PROGRAMS FOR THE ELEMENTARY 

LEVEL K-6  

Claims 

1.1, 1.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.2 

HPER 3230 THEORY AND DESIGN OF PHYSICAL 

EDUCATION PROGRAMS LEVEL 7-12  

Claims 

1.1, 1.2 
2.1, 2.2, 2.5 

QP1.1, 

QP1.2 

HPER 4110 EVALUATION, ASSESSMENT AND 

RESEARCH IN THE TEACHING AND LEARNING OF 

PHYSICAL EDUCATION K-6   

Claims 

1.2, 

1.4.1 

2.1, 2.2, 2.5 
QP1.2, 

QP1.4.1 

HPER 4120 EVALUATION, ASSESSMENT AND 

RESEARCH IN THE TEACHING AND LEARNING OF 

PHYSICAL EDUCATION 7-12   

Claims 

1.2, 

1.4.1 

2.1, 2.2, 2.5 
QP1.2, 

QP1.4.1 

HPER 4130 EVALUATION, ASSESSMENT AND 

RESEARCH IN THE TEACHING AND LEARNING OF 

ADAPTED PHYSICAL EDUCATION   

Claims 

1.2, 

1.4.1 

2.1, 2.2, 2.5 
QP1.2, 

QP1.4.1 

HPER 4140 ASSESSMENT, EVALUATION AND 

RESEARCH OF TEACHING AND LEARNING IN 

SCHOOL HEALTH EDUCATION 

Claims 

1.2, 

1.4.1 

2.1, 2.2, 2.5 
QP1.2, 

QP1.4.1 

HPER 4300 SPORTS TRAINING METHODOLOGY 

Claims 

1.1, 1.2 

 

2.1, 2.2, 2.5 QP1.1, QP1.2 

HPER 4370  

THE TEACHING OF PHYSICAL EDUCATION FOR 

SPECIAL POPULATIONS 

Claims 

1.1, 

1.4.2 

2.1, 2.2, 2.5 
QP1.1, 

QP1.4.2 

Field and Clinical Experiences 

EDUC 1080 FIELD EXPERIENCES IN THE 

EDUCATIONAL SCENARIO I 

Claims  

1.2, 1.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3 

EDUC 2890 FIELD EXPERIENCES IN THE Claims  2.1, 2.2, 2.3,  
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Education Core Courses 
TEPôs 

Claims 

Standards of 

the DEPR 

(2006) Ï 

TEAC 

Quality 

Principles 

EDUCATIONAL SCENARIOS II 1.2, 1.3 2.5  

QP1.2, 

QP1.3 

EDUC 3015 CLINICAL EXPERIENCES IN THE 

EDUCATIONAL SCENARIO I 

Claims  

1.2, 1.3, 

1.4.2 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3, 

QP1.4.2 

EDUC 4013 CLINICAL EXPERIENCES IN THE 

EDUCATIONAL SCENARIO II 

 

Claims  

1.2, 1.3, 

1.4.1, 

1.4.2, 

1.4.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3, 

QP1.4.1, 

QP1.4.2, 

QP1.4.3 

ARED 1080 FIELD EXPERIENCES IN ART 

EDUCATION I 

Claims  

1.2, 1.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3 

ARED 2080 FIELD EXPERIENCES IN ART 

EDUCATION II 

Claims  

1.2, 1.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2 

QP1.3 

ARED 3080 CLINICAL EXPERIENCES IN ART 

EDUCATION I 

Claims  

1.2, 1.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3 

ARED 4913 CLINICAL EXPERIENCES ART 

EDUCATION II  

Claims  

1.2, 1.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3, 

QP1.4.1, 

QP1.4.3 

MUED 4919 STUDENT TEACHING IN MUSIC: 

GENERAL-VOCAL 

Claims  

1.2, 

1.3, 

1.4.1, 

1.4.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3, 

QP1.4.1, 

QP1.4.3 

MUED 4920 STUDENT TEACHING IN MUSIC: 

INSTRUMENTAL 

Claims  

1.2, 

1.3, 

1.4.1, 

1.4.3 

2.1, 2.2, 2.3, 

2.5 

QP1.2, 

QP1.3, 

QP1.4.1, 

QP1.4.3 

Ï - Standards of the DEPR (2006, pp. 7-27): 

Standard 2.1 ï The TPP ensures that the students seeking the teacher certification have the appropriate knowledge, 

skills, and competencies in their areas of responsibility. 

Standard 2.2 ïThe TPP is a high quality program with a conceptual framework based on knowledge which is 

articulated, coherent, and consistent with the institutional mission, and that is continually evaluated. 

Standard 2.3 ïThe TPP ensures that the clinical experiences are well planned, are of a high quality, are integrated along 

the program sequence, and are continually evaluated. 

Standard 2.4 ï The TPP has and implements plans for the recruitment, admission and retention of a student population 

that has the potential to be successful in the schools. 

Standard 2.5 ïThe Institution is responsible for planning the recruitment of, hiring, and retaining TPP faculty members 

that hold high professional qualifications and develop high quality instructional processes.  It also promotes 

continuous professional development. 

Standard 2.6 ï The Board of Directors and principal administrators of the Institution have adopted and implemented 

support policies and procedures directed toward the preparation of professional teachers. 

Standard 2.7 ï The TPP and the professional education community collaborate in order to improve the programs for the 

preparation of school personnel and develop a higher quality education. 

Standard 2.8 ïThe TPP has sufficient physical facilities, equipment, and budget resources to implement its mission and 

to offer quality programs.



111 
 

VI.  Subject matter knowledge, pedagogical knowledge, caring and effective teaching skills, and cross-cutting themes 

in the course requirements for the TEP majors 

 

Table 82. Course requirements for the TEP majors and the Quality Principles 

 

Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

BA 

Early  

Childhood 

Pre-school 

Level 
Basic Skills: 

Spanish  

(3 courses) 

English  

(3 courses) 

Math  

(GEMA 1000 

or 1200) 

 

Philosophical 

and Esthetical 

Thought: 

GEPE 4040 

 

Christian 

Thought: 

GECF 1010 
 

Historical and 

Social 

Context:  

GEHS 2010 

GEHS 3020 

GEHS 4020 

GEHS 4030 

 

Scientific and 

Techno-

logical 

Core Course 

Education 

Requirements: 

EDUC 2021 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870 

Major 

Requirements: 

EDUC 2020 

EDUC 2875 

EDUC 3003 

EDUC 3090 

EDUC 3126 

EDUC 3130 

EDUC 3170 

EDUC 3260 

EDUC 4110 

Core Course 

Education 

Requirements: 

EDUC 2060 

EDUC 3013 

EDUC 4011 

EDUC 4012 

EDUC 4050 

+  

EDUC 1080 

EDUC 2890 

EDUC 3015 

EDUC 4013 

Major 

Requirements: 

EDUC 2875 

EDUC 3090 

EDUC 3130 

EDUC 4110 

Core Course 

Education 

Require-

ments: 

EDUC 1080 

EDUC 2890 

EDUC 3015 

EDUC 4013 

Basic Skills: 

GEIC 1000 

Core Course 

Education 

Require-

ments: 

EDUC 2060 

EDUC 3013 

EDUC 3015 

EDUC 4011 

EDUC 4012 

EDUC 4013 

Core Course 

Education 

Require-

ments: 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870 

EDUC 3015 

EDUC 4013 

Major 

Require-

ments: 

EDUC 3003 

Basic Skills: 

GEIC 1000  

Core Course 

Education 

Require-

ments: 

EDUC 2060 

EDUC 3013 

EDUC 3015 

EDUC 4011 

EDUC 4012 

EDUC 4013 

Elementary 

Level (K-3) 
Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 2020 

EDUC 3075 

EDUC 3083 

EDUC 3090 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 3075 

EDUC 3083 

EDUC 3090 

EDUC 3130 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

Context: 

GEST 2020 or 

GEST 3030 

 

Health, 

Physical 

Education 

and Recrea-

tion:  

GEHP 3000 

EDUC 3130 

EDUC 3150 

EDUC 3170 

EDUC 3185 

EDUC 3235 

EDUC 3265 

EDUC 4110 

EDUC 3185 

EDUC 3235 

EDUC 3265 

EDUC 4110 

Elementary 

Level (4-6) 
Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 2020 

EDUC 3076 

EDUC 3084 

EDUC 3090 

EDUC 3130 

EDUC 3170 

EDUC 3186 

EDUC 3232 

EDUC 3266 

EDUC 4110 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 3076 

EDUC 3084 

EDUC 3090 

EDUC 3130 

EDUC 3186 

EDUC 3232 

EDUC 3266 

EDUC 4110 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

BA Secon-

dary Edu-

cation 

Biology Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

BIOL 1101 

BIOL 1102 

BIOL 1103 

BIOL 2013 

BIOL 2103 

BIOL 2104 

Core Course 

Education 

Requirements: 

Same as above  

Major 

Requirements: 

EDUC 3863 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3863 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

BIOL 2251 

BIOL 3105 

BIOL 3503 

CHEM 1111 

CHEM 2212 

GEOG 2000 

MATH 1500 

PHYS 3001 

PHYS 3002 

Chemistry Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

CHEM 1111 

CHEM 2212 

CHEM 2221 

CHEM 2222 

CHEM 3320 

CHEM 4070 

CHEM 4950 

BIOL 1101 

BIOL 1102 

BIOL 1103 

BIOL 2013 

EDUC 3566 

MATH 1500 

MATH 2251 

PHYS 3001 

PHYS 3002 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 3566 

 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3566 

History Core Course 

Education 

Requirements: 

Same as above 

Core Course 

Education 

Requirements: 

Same as above 

Core Course 

Education 

Require-

ments: 

Basic Skills: 

Same as above 

Core Course 

Education 

Core Course 

Education 

Require-

ments: 

Basic Skills: 

Same as above 

Core Course 

Education 



114 
 

Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

Major 

Requirements: 

HIST 1020 

HIST 1030 

HIST 1040 

HIST 1050 

HIST 2030 or 

2035 

HIST 2050 

HIST 2055 

HIST 3050 

HIST 3055 

HIST 4020 or 

4210 

EDUC 3565 

One of: 

HIST 2040 

HIST 3040 

HIST 3060 

HIST 3075 

One of: 

GEOG 1144 

GEOG 3274 

GEOG 4224 

Major 

Requirements: 
EDUC 3565 

Same as above Require-

ments: 

Same as above 

Same as above Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3565 

Mathematics Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

MATH 1500 

MATH 2000 or 

COMP 2500 

MATH 2100 

MATH 2251 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 3869 

MATH 4430 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3869 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

MATH 3080 

MATH 3130 

MATH 3350 

MATH 4391 

MATH 4430 

PHYS 3001 

Science in the 

Junior High 

School 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

BIOL 1101, 

1102 

BIOL 1103, 

2013 

CHEM 1111 

CHEM 2212 

PHYS 3001, 

3002 

MATH 1500 

GEOG 2034 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
EDUC 3864 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3864 

Social Studies Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

ANTH 1040 

EDUC 3564 

GEOG 1144 

GEOG 4494 

HIST 2050 

HIST 2055 

HIST 3050 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
EDUC 3564 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3564 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

HIST 3055 

POLS 1011 

POLS 3080 

SOCI 2030 

SOCI 3753 

Spanish Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

SPAN 2541, 

2542 

SPAN 3000 

SPAN 3020 

SPAN 3021, 

3022 

SPAN 3071, 

3072 

SPAN 3211, 

3212 

SPAN 4010 

EDUC 4035 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
EDUC 4035 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 4035 

BA Physical 

Education 

Adapted  Core Course 

Education 

Requirements: 

Same as above 

Core Course 

Requirements: 

HPER 2140 

HPER 2210 

HPER 2220 

HPER 2320 

HPER 3220 

HPER 3230 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
HPER 2210 

HPER 3220 

HPER 3230  

HPER 4130 

HPER 4300 

HPER 437 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Requiere-

ments: 

HPER 4130 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
HPER 4370 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 

EDUC 3885 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

HPER 3270 

HPER 3310 

HPER 3330 

HPER 3350 

HPER 3360 

HPER 3430 

HPER 4020 

HPER 4130 

HPER 4170 

HPER 4300 

HPER 4370 

Major 

Requirements: 

HPER 3470 

HPER 3475 

HPER 3495 

HPER 4130 

EDUC 3885 

+ 

EDUC 3885 

Elementary 

Level 
Core Course 

Education 

Requirements: 

Same as above 

Core Course 

Requirement: 

Same as above 

Major 

Requirements: 

HPER 3160 

HPER 3220 

HPER 4110 

EDUC 3878 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
HPER 3220 

HPER 4370 

EDUC 3878 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
HPER 4110 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Requiere-

ments: 

EDUC 3878 

Secondary 

Level 
Core Course 

Education 

Requirements: 

Same as above  

Core Course 

Education 

Requirements: 

Same as above 

Core Course 

Education 

Require-

ments: 

Basic Skills: 

Same as above 

Core Course 

Education 

Core Course 

Education 

Require-

ments: 

Basic Skills: 

Same as above 

Core Course 

Education 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

Core Course 

Requirement: 

Same as above 

Major 

Requirements:  

HPER 3230 

HPER 4120 

HPER 4300 

EDUC 3875 

Major 

Requirements: 

HPER 3230 

HPER 4370 

HPER 4300 

EDUC 3875 

Same as above Require-

ments: 

Same as above 

Major 

Require-

ments: 

HPER 4120 

Same as above 

Major 

Require-

ments: 
Same as above 

Require-

ments: 

Same as above 

Major 

Requiere-

ments: 

EDUC 3875 

School Health Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
HPER 1870 

HPER 2030 

HPER 2320 

HPER 3430 

HPER 3900 

HPER 4140 

BIOL 1006 

EDUC 3886 

EDUC 4030 

EDUC 4040 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

HPER 4370 

HPER 4140 

EDUC 3886 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Require-

ments: 
HPER 4140 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
HPER 4370 

EDUC 4040 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
EDUC 3886 

BA Special 

Education 
 Core Course 

Education 

Requirements: 

Same as above 

except 

EDUC 3013 & 

EDUC 4050 

Major 

Requirements: 

EDUC 2905 

Core Course 

Education 

Requirements: 

Same as above  

except 

EDUC 3013 & 

EDUC 4050 

Major 

Requirements: 
EDUC 3270 

Core Course 

Education 

Require-

ments: 

Same as above  
Major 

Require-

ments: 

EDUC 2905 

EDUC 2906 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
EDUC 2905 

EDUC 2906 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Major 

Require-

ments: 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

EDUC 2906 

EDUC 3003 

EDUC 3140 

EDUC 3270 

EDUC 3290 

EDUC 3420 

EDUC 3440 

EDUC 3470 

EDUC 3570 

EDUC 3290 

EDUC 3420 

EDUC 3440 

EDUC 3470 

EDUC 3570 

EDUC 3003 

 

 

EDUC 3003 EDUC 3470 

EDUC 3570 

BA TESOL 

Elementary 

Level 
Core Course 

Education 

Requirements: 

Same as above 

except 

EDUC 4050 

Major 

Requirements: 

ENGL 3007 

ENGL 3073 

ENGL 3310 

ENGL 3320 

ENGL 3325 

ENGL 3330 

ENGL 3440 

ENGL 4073 

EDUC 3187 

Core Course 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 

EDUC 3187 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Secondary 

Level 
Core Course 

Education 

Requirements: 

Same as above 

except 

EDUC 4050 

Major 

Requirements: 

ENGL 3007 

Core Course 

Education 

Requirements: 

Same as above 

Major 

Requirements: 
EDUC 3188 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 

Basic Skills: 

Same as above 

Core Course 

Education 

Require-

ments: 

Same as above 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

ENGL 3073 

ENGL 3310 

ENGL 3320 

ENGL 3325 

ENGL 3330 

ENGL 3350 

ENGL 3400 

ENGL 4073 

EDUC 3188 

+ 

An additional 

three credit, 

3000 or 4000 

level literature 

course in 

English 

BA  Visual 

Arts: Art 

Education 

 Education 

Requirements: 

EDUC 2021 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870 

EDUC 3013 

EDUC 4011 

EDUC 4012 

EDUC 4050 

Major 

Requirements: 

ARTS 1100 

ARTS 1103 

ARTS 1104 

ARTS 1300 

ARTS 1400 

ARTS 2140 

Core Course 

Education 

Requirements: 

Same as above 

Art Education 

Requirements: 
ARED 3750 

ARED 3850 

ARED 3851 

+ 

ARED 1080 

ARED 2080 

ARED 3080 

ARED 4913 

Art 

Education 

Require-

ments: 

ARED 1080 

ARED 2080 

ARED 3080 

ARED 4913 

Basic Skills: 

Same as above 

Art 

Education 

Core Course 

Require-

ments: 

ARED 4013 

Core Course 

Education 

Require-

ments: 

Same as above 

 

Core Course 

Education 

Require-

ments: 

Same as above 

Art 

Education 

Require-

ments: 

ARED 3750 

ARED 4913 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

ARTS 2250 

ARTS 2260 

ARTS 2355 

ARTS 2403 

ARTS 3403 

ARTS 3405 

Art Education 

Requirement: 

ARED 1900 

BM Music 

Education 

GeneralïVocal  Education 

Requirements: 

EDUC 2021 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870 

EDUC 3013 

EDUC 4011 

EDUC 4050  

Major 

Requirements: 

MUSI 1 (70-89)  

1-2 

MUSI 2 (70-89) 

1-2  

MUSI 3 (70-89) 

1-2 

MUSI 1241-42 

MUSI 2241-42 

MUSI 3241-42 

MUSI 4241-42 

MUSI 1400 

MUSI 1461-

1462 

MUSI 2411-

Core Course 

Education 

Requirements: 

EDUC 3013 

EDUC 4011 

EDUC 4050  

Music 

Education 

Requirements: 
MUED 4400 

MUED 4410 

+ 

MUED 4919 

Music 

Education 

Require-

ments: 

MUED 4919 

Basic Skills: 

GEIC 1000 

Core Course 

Education 

Require-

ments: 

EDUC 3013 

EDUC 4011  

Major 

Requirement: 

MUED 4919 

 

Core Course 

Education 

Require-

ments: 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870  

Major 

Requirement: 

MUED 4919 

 

Basic Skills: 

GEIC 1000  

Core Course 

Education 

Require-

ments: 

EDUC 3013 

Major 

Requirement: 

MUED 4919 
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Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

2412 

MUSI 2470 

MUSI 3301-

3302 

MUSI 3311-

3312 

MUSI 3320 

MUSI 3440 

MUSI 4431 

MUSI 4436 

MUSI 4500 

MUSI 4510 

Instrumental  Education 

Requirements: 

EDUC 2021 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870 

EDUC 3013 

EDUC 4011 

EDUC 4050  

Major 

Requirements: 

MUSI 1 (70-89) 

1-2 

MUSI 2 (70-89) 

1-2  

MUSI 3 (70-89) 

1-2 

MUSI 1231-32 

MUSI 2231-32 

MUSI 3231-32 

MUSI 4231-32 

MUSI 1400 

Core Course 

Education 

Requirements: 

EDUC 3013 

EDUC 4011 

EDUC 4050  

Music 

Education 

Requirements: 
MUED 4400 

MUED 4410 

+ 

MUED 4920 

Music 

Education 

Require-

ments: 

MUED 4920 

Basic Skills: 

GEIC 1000 

Core Course 

Education 

Require-

ments: 

EDUC 3013 

EDUC 4011  

Major 

Requirement: 

MUED 4920 

 

Core Course 

Education 

Require-

ments: 

EDUC 2022 

EDUC 2031 

EDUC 2032 

EDUC 2870  

Major 

Requirement: 

MUED 4920 

 

Basic Skills: 

GEIC 1000  

Core Course 

Education 

Require-

ments: 

EDUC 3013 

Major 

Requirement: 

MUED 4920 



123 
 

Majors Level 

Subject matter knowledge 
Pedagogical 

knowledge 

Caring and 

effective 

teaching skill 
Cross-cutting themes 

General 

Education 
Core & Major  

Core & Major  

Field & Clinical  

Field &  

Clinical  
Learning Multicultural  Technology 

MUSI 1461-

1462 

MUSI 2411-

2412 

MUSI 2470 

MUSI 3311-

3312 

MUSI 3320 

MUSI 3321-

3322 

MUSI 3440 

MUSI 4431 

MUSI 4436 

MUSI 4500 

MUSI 4520 
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Appendix E. 

 

Inventory: Status of Evidence from Measures and Indicators for TEACôs Quality 

Principles 

 

Table 83.  Inventory of Evidence   

 

Type of Evidence 

Available and in the Brief Not Available and Not 

in the Brief  

Relied on 
Location in the Brief 

Not relied on 
For future 

use 

Not for 

future 

use 

1. PCMAS (Teacher 

Certification 

Standardized Test): 

2007-2010 

(Fundamental 

Knowledge & 

Communication Skills, 

Professional 

Competencies, and 

Major)  

Yes 

This is a 

standardized test 

that responds to 

the DEPR 

requirements. 

13, 17    

2. PCMAS(Teacher 

Certification 

Standardized Test): 

2007-2009 (sample of 

TEP graduate students) 

Yes 

This is a 

standardized test 

that responds to 

the DEPR 

requirements. 

14, 17    

3. Self-evaluation of 

Teacher Candidates 

Yes 

Questionnaire is 

aligned to TEAC 

QPôs 

15, 22, 

27, 31, 

36 

   

4. Portfolio Rubric 

(Rúbrica para Auto-

cotejo y Cotejo de los 

Portafolios de 

estudiantes-maestros 

en la fase de Práctica 

Docente) 

Yes 

Rubric is aligned 

to TEAC QPôs 

16, 23, 

32, 37 
   

5. Final Evaluation of 

Teacher Candidates by 

their University 

Supervisors and 

Cooperating Teachers 

in Clinical Course 

(EDUC 4013/ARED 

4913/MUED 

4919/MUED 4920 ) 

Yes 

Survey is aligned 

to TEAC QPôs 

18, 19    
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Type of Evidence 

Available and in the Brief Not Available and Not 

in the Brief  

Relied on 
Location in the Brief 

Not relied on 
For future 

use 

Not for 

future 

use 

6. Surveys to students of 

teacher candidatesô 

program: May 2010 

Yes 

Surveys are 

aligned to TEAC 

QPôs 

24    

7. Survey to School 

Directors: May 2010 

Yes 

Survey is aligned 

to TEAC QPôs 

24, 30, 

35 
   

8. Rubric ï Evaluation of 

the Willingness of the 

Student Teacher: 

Affection and 

Sensitivity  

(Evaluación de las 

disposiciones del 

estudiante-maestro: 

afectividad y 

sensibilidad) 

Yes 

Rubric is aligned 

to TEAC QPôs 

26, 33, 

34 
   

9. Survey to TEP 

graduates or 

completers  

Yes 

Survey is aligned 

to TEAC QPôs 

29, 33, 

35, 38 
   

10. Sample of TEPôs 
Graduates: 

Continuation of 

Graduate Studies at 

IAUPR 

Yes 

Data is aligned to 

TEAC QPôs 

60    

11. TEPôs Faculty 
Evaluation by their 

Students 

Yes 

Survey is aligned 

to TEAC QPôs 

63, 64    

12. Survey to teacher 

candidates: May 2009, 

December, 2009 and 

May 2010 

Yes 

Survey is aligned 

to TEAC QPôs 

67, 82, 

85 
   

13. Number of On-line 

Courses 

Yes 

Data is aligned to 

TEAC QPôs 

68    

14. Undergraduate Student 

Satisfaction Survey 

(2009) 

Yes 

Survey is aligned 

to TEAC QPôs 

81, 83, 

84 
   

15. Final grade 

distributions in 

Education, ARED, and 

MUED courses: 

December 2007-May 

   

Yes 

(Available 

for TEAC 

Audit Visit) 
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Type of Evidence 

Available and in the Brief Not Available and Not 

in the Brief  

Relied on 
Location in the Brief 

Not relied on 
For future 

use 

Not for 

future 

use 

2010 

16. Check list - Syllabi 

analysis of the 

Education Core 

Courses 

   

Yes 

(Available 

for TEAC 

Audit Visit) 

 

17. Analysis of Sample of 

Pre-TEPôs Students    

Yes 

(Available 

for TEAC 

Audit Visit) 

 

18. Information of Sample 

of Teacher Candidates    

Yes 

(Available 

for TEAC 

Audit Visit) 

 

19. Sample of Portfolios 

of teacher candidates 

in EDUC 4013, ARED 

4913, MUED 4919, 

and MUED 4920: 

December 2007-May 

2010 

   

Yes 

(Available 

for TEAC 

Audit Visit) 

 

20. Sample of the Informe 

Evaluativo del 

Estudiante (Evaluative 

Report of Student) in 

the portfolios of 

EDUC 3015 

   

Yes 

(Available 

for TEAC 

Audit Visit) 

 

21. Sample of Análisis 

crítico de un artículo 

(Critical Analysis of 

an Article and its 

rubric: Inclusión) 

(Inclusion) in EDUC 

3015 

   

Yes 

(Available 

for TEAC 

Audit Visit) 

 

22. Sample of Ensayo 

reflexivo (Reflective 

Essay) in EDUC 2890 

Addresses student 

participation in 

professional 

development activities 

   

Yes 

(Available 

for TEAC 

Audit Visit) 

 

23. Sample of Portfolios: 

Multiculturalismo    

Yes 

(Available 

for TEAC 
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Type of Evidence 

Available and in the Brief Not Available and Not 

in the Brief  

Relied on 
Location in the Brief 

Not relied on 
For future 

use 

Not for 

future 

use 

(Multiculturalism) in 

EDUC 3015 

Audit Visit) 

24. Sample of class work 

of students in EDUC 

2060 and EDUC 2870 
   

Yes 

(Available 

for TEAC 

Audit Visit) 
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Appendix F. 

 

Local Assessments 

 

1.  Self-Evaluation of Teachers Candidates 
  

Instructions:  For the following statements indicate your level of agreement or disagreement toward each statement: 

Totally agree = 5 

                       Agree = 4 

                       Do not agree nor disagree = 3 

Disagree = 2 

Totally disagree = 1 

  

A.  Knowledge of subject matter 

 

3 
You know and understand the concepts, processes, skills, and values of the subject matter 

that you teach. 
1 2 3 4 5 

4  You use a varied methodology in the teaching of curricular content.  1 2 3 4 5 

5 
You know the philosophical and programmatic principles of your discipline (Standards, 

Outcomes, and Curricular Framework). 
1 2 3 4 5 

6  You integrate your subject matter with the curricular content of other classes. 1 2 3 4 5 

7 You promote the search for information and development of knowledge. 1 2 3 4 5 

8 
You understand the importance of your discipline in the social and cultural formation of 

students.            
1 2 3 4 5 

9 
You make your teaching pertinent to students and offer them the opportunity to conduct 

active and experimental research.         
1 2 3 4 5 

10 
 The content of your subject matter promotes the development of creative, critical, and 

reflexive thinking skills. 
1 2 3 4 5 

11 You adapt the curricular content to the cognitive development of the students. 1 2 3 4 5 

12 
You plan your class using a variety of methods and techniques in the teaching-learning 

process. 
1 2 3 4 5 

13 
 You follow the Curricular Framework of your subject matter when using the assessment 

instruments to evaluate your students. 
1 2 3 4 5 

14 
 You integrate in your subject matter the teaching of ethical and moral criteria atoned to 

our society. 
1 2 3 4 5 

 

B.  Pedagogical Knowledge 
 

15 
You develop in your classes cognitive, affective, and psychomotor skills aligned with the 

developmental stages of your students.  

1 2 3 4 5 

16  You incorporate life-experiences within the educational process. 1 2 3 4 5 

17 You plan your classes considering the socio-economic environment of your students. 1 2 3 4 5 

18 You consider your studentsô talents, preferences, learning styles, and cultural differences. 1 2 3 4 5 

19 You plan your classes considering community involvement. 1 2 3 4 5 

20 You incorporate technology in your classes.           1 2 3 4 5 

21 
The teacher understands the importance of technology as an essential tool for the 

construction of knowledge.      
1 2 3 4 5 

22 
 The teacher knows and understands the structural features of language which enable 

language to become a tool for the expression of thoughts and ideas. 
1 2 3 4 5 

23 
As a professional in the field of education, you know and understand your need for 

professional development. 
1 2 3 4 5 

24 You have taken courses and/or professional trainings in you field as an educator. 1 2 3 4 5 
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2. Portfolio Rubric for Self -Check and for Checking the Portfolios of Student-Teachers in their Practice Phase 

 

Scale for level of quality according to the criteria description of each part of the Portfolio: 

4= all evidence satisfies the criterion;                 1= no evidence presented satisfies the criterion  
            3= most of the evidence satisfies the criterion;    2= some evidence does not satisfy the criterion;              

0= no evidence was found 
 

Name: ________________________ School:_______________________ Subject matter: ________________      Grade: ______ 

 

Level: Elementary:  PK ___   K-3 ___    4-6 ___    Special Ed.. ___    Secondary: Subject Matter ____________7-9 ___  10-12 ___ 
 

Criteria 4 3 2 1 0 
Self-evaluation (Justification for 

level granted)  

Shows where the evidence that 

supports the criterion is found 
in the Portfolio 

General Aspects (GA) 

      (Does not require a section in the Portfolio) 
    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

- - - - - - - - - 
 

GA.1  The cover page, table of contents, and letter of presentation are 

acceptable. 
       

GA.2  The classroom description allows for a clear vision of the main 

characteristics of students and of the learning environment. 
       

 

GA.3  Written work is logical. 
       

 

GA.4  Grammar is correct. 
       

GA.5  The evidence is distributed correctly throughout corresponding areas 

and sections. 
       

GA.6  The organization and general presentation of the Portfolio 

exemplifies the work of a professional in the field of education. 
                             

                                                        

 

I.  Conceptual understanding of the teacher-student. 
    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

-  - - - - - - -  
 

1.  She/he evidences in her/his educational philosophy  a reasonable 

understanding of: 

 a. the theoretical and educational philosophical principles applicable to the 

level and subject matter being taught, and b. the traits that distinguish an 

effective educator according to the Professional Standards among other 

documents. 
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Criteria 4 3 2 1 0 
 Self-evaluation (Justification for 

level granted)  

Shows where the evidence that 

supports the criterion is found 
in the Portfolio. 

2.  Explains how she/he would apply the theoretical principles of his/her 

educational philosophy to shape class planning, assessment, and role as an 

educator in the school, the community, and in the classroom. 

       

3.  The portfolio content portrays the studentôs ideas exposed in his/her 

educational philosophy regarding class planning and assessment of the 

teaching ïlearning process showing that the student can apply these ideas in 

the classroom. 

       

4.  Shows an appropriate understanding of technology when used in his/her 

teaching, for example: using the Internet to enrich class lessons, using 

computerized programs such as Word, graphics, among others. 

       

 

II.  Planning, teaching-learning process, assessment, and capacity for 

reflection.  

    
   -                                          

 

- 
      

- 

 
- 

 

- 

 

- - - - - - - - -   
 

 

II.a.  Planning based on teaching-learning lessons on the capacity for 

reflection 

    
   -                                          

 

- 
      

- 

 
- 

 

- 
 

- - - - - - - - 

 

1.  Inserts appropriately in his /her daily plans the fundamental 

ideas/skills/and processes of the standards of the program that apply to 

lesson content, Outcomes and Level of Thought (Web).  

       

2.  Shows integration of knowledge of his/her subject matter with other 

curricular subject matters in his/her daily lesson plans. 
       

3.  Includes different methods and techniques of the teaching learning 

process and assessment in daily lesson plans to promote understanding in 

his/her specialization area. 

       

4.  In the reflection tied to each lesson, she/he describes personal knowledge 

gained through the process of planning, teaching, and assessing students. 

She/he is able to acknowledge strengths as well as areas in need of 

improvement. 
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Criteria 4 3 2 1 0 
Self-evaluation (Justification for 

level granted)  

Shows where the evidence that 

supports the criterion is found 

in the Portfolio  

II.  Planning, teaching-learning process, assessment, and capacity for 

reflection of the student. 
    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

- - - - - - - -  

 

 

II.B.  Learning achieved by students 
    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

- - - - - - - -   

 

1.  Describes how she/he used educational methods and techniques that 

promote learning with understanding, for example:  inquisitiveness, 

cooperative learning, use the lab, field trips, interactive presentations, and 

discussion, among others.  

       

2.  Shows how she/he used technology to facilitate the process of learning 

with understanding, for example: using equipment, vertical projector in oral 

presentations, computerized programs for writing, drawing and graphic 

organizers, and browsing the Web for information. 

       

 

II.C. Assessment  of learning with knowledge achieved by his/her students. 
    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

- - - - - - - - - 

 

1.  Describes and explains a minimum of three assessment methods in order 

to monitor studentsô learning and helps them establish connections between 

the concepts and skills of the subject matter. Uses some of the following 

assessment methods: portfolios, open questions, rapid response questions, 

graphic organizers (conceptual maps, Venn diagrams, web clusters, etc.); 

comic strips and poems that require a high level of thought, journals, 

pre/post tests, and exams that require a high level of thought. 

       

2.  Presents three student samples properly corrected through rubrics or a 

check page (a total of nine (9) examples) for each one of the assessment 

methods used. 

      

 

 

3.  Explains how she/he used the information obtained from each one of the 

assessment methods utilized to improve  her/his educational practice.   
       

4.  In at least two of the assessment methods selected, she/he explains how 

the students used the criteria to self-evaluate their social performance in 

cooperative learning. 

       

5.  Describes how she/he used technology as a means to facilitate and 

evaluate student learning, for example: electronic roll book, and charts or 

data analysis using computerized programs among others. 

       

 

 

Area III:  Self - evaluation  

    
   -                                          

 

- 
      

- 

 
- 

 
- 

 

- - - - - - - - 

 

1.  Includes the totally completed rubric including the observations and 

justification for the final score that the student gave him/herself and states 

where  the evidence that justifies this can be found in the in portfolio. 
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                                          Total:   88 points 
     Score obtained 

                 _____ 

 

 

 

 

 

In his/her Dossier  the student must include evidence of:  

1.  Attendance to Professional Growth Activities (a minimum of 5).  

2. Prevention Activity (before, during, and after)  

3.  Classroom Project  

4.  Individual Help Project, Intramural or Health Fair   

5.  Letters of Recommendation (director, cooperating teacher)  

6.  Visual  Documents from other Practice Experiences  

7.  Other  
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3. Final Evaluation by University Supervisors and Cooperating Teachers of Teacher 

Candidate in Clinical Course (EDUC 4913/ARED4913/MUED 4919/MUED 4920) 

 

Name of the student-teacher        ______________________________ 

 

Major                            ______________________________ 

 

Date of evaluation   ______________________________ 

 

Practice Center   ______________________________ 

 

Cooperating Teacher   ______________________________ 

 

School District    ______________________________ 

 

 

 Final Evaluation *  

 

                                        Scale Average  

 

 

Final Average allotted by Cooperating Teacher     _______  ________  

             X .40 
 

         ________ 

  

Final Average allotted by College Supervisor             ________           ________ 

              X .60 

 

           _______ 

 

Final total average of the cooperating teacher and college supervisor    ________         

Final letter grade, entered in the Registrarôs Office              ________ 

 

       _________________________ 

          Supervisorôs signature IAUPR. 

 

* Conversion scale
1
: 

 

Scale of 4.00 points 
Scale of 100 points 

(100%) 
Scale of 4.00 points 

Scale of 100 points 

(100%) 

4.00 100 2.49 79 

3.99-3.95 99 2.48-2.39 78 

                                                           
1
 Scale developed by Dr. Elba T. Irizarry, Prof. Carmen I. Rodríguez and Prof. Dalila López, and 

approved by the Faculty of the Teacher Education Program, in December 2003. 
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Scale of 4.00 points 
Scale of 100 points 

(100%) 
Scale of 4.00 points 

Scale of 100 points 

(100%) 

3.94-3.90 98 2.38-2.28 77 

3.89-3.85 97 2.27-2.17 76 

3.84-3.80 96 2.16-2.06 75 

3.79-3.75 95 2.05-1.95 74 

3.74-3.70 94 1.94-1.84 73 

3.69-3.65 93 1.83-1.73 72 

3.64-3.60 92 1.72-1.61 71 

3.59-3.55 91 1.60 70 

3.54-3.50 90 1.59-1.50 69 

3.49 89 1.49-1.40 68 

4.48-3.39 88 1.39-1.30 67 

3.38-3.28 87 1.29-1.20 66 

3.27-3.17 86 1.19-1.10 65 

3.16-3.06 85 1.09-1.00 64 

3.05-2.95 84 0.99-0.95 63 

2.94-2.84 83 0.94-0.90 62 

2.83-2.73 82 0.89-0.85 61 

2.72-2.62 81 0.84-0.80 60 

2.61-2.50 80 0.79-0.00 0 

 

4 points scale 
Interpretation  

(IAUPR, 2007ª) 
Standard scale 

4.00-3.50  ñAò Superior attainment; 4 honor points per credit 

hour 

100-90  ñAò 

3.49-2.50  ñBò Above-average attainment; 3 honor points per 

credit hour 

89-80     ñBò 

2.49-1.60  ñCò Average attainment; 2 honor points per credit 

hour 

79-70    ñCò 

1.59-0.80  ñDò Lowest passing grade; 1 honor point per credit 

hour 

69-60    ñDò 

0.79-0.00 ñFò Failure; no honor point per credit hour 59-0      ñFò 

P Passing; grade not included in the computation of 

the grade point index 

P 

NP Not Passing; grade not included in the 

computation of the grade point index 

NP 
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4. Surveys to Students of Teachers Candidates 

 

PK 

 

Date : _________________________________ 

Student-teacher: ______________________________________________________ 

 

Select the face that best represents your opinion. 

 

Items Yes No 
1. The teacher is a happy person. J L 

2. The teacher pays attention and listens to 

me (he/she invites me to participate and 

play).. 
J L 

3. I like my classroom activities. J L 

4. I like the outdoor activities. J L 

5. The teacher likes my work. J L 

6. The teacher corrects and disciplines us 

with love. J L 

7. The teacher is a good person. J L 

 

Would you like to share something else about your teacher? 
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K-3 

 

Date: _____________________________________ 

Student-teacher: ___________________________________________________      

Grade: ______________________ Subject matter: _____________________ 

 

Choose the face that best represents your opinion.  Thank you. 

 

CRITERIA  YES NO SOMETIMES  

1. Responds to our questions, listens to us.. 
J L K 

2. Keeps us interested in the class all the time. 
J L K 

3. Deals with us individually providing assistance in 

our tasks when needed. 
J L K 

4. Explains how to do the work. 
J L K 

5. The class is interesting. 
J L K 

6. The teacher corrects our work and explains where 

we need to improve.  
J L K 

7. The teacher has a good sense of humor. 
J L K 

8. We can participate in class. 
J L K 

9. Accepts a mistake when she/he makes one. 
J L K 

10. The teacher is kind and good with me. 
J L K 

 

Would you like to share something else about your teacher? 

________________________________________________________ 

________________________________________________________ 

________________________________________________________ 
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4th-12th  

 

Practicing teacher _________________        Date: ________________________ 

Grade taught _________________             Subject matter:________________ 

 

El practicing teacher in his/her classes: Yes No 
some-

times 
Observations 

1. Provides a good learning environment.     

2. Is kind and sensitive; has a good relationship with 

students. 

    

 3.  Allows students to express their ideas and participate 

in class. 
    

 4.  Assists students individually if needed.     

 5.  Appreciates the interests and customs of students.     

 6.  Respects the different customs and individual 

differences among students. 

    

 7.  Shows flexibility by taking into consideration the 

points of view of students. 

    

8.  During class allows active and spontaneous 

participation of students. 
    

9.  Keeps students motivated during the entire class.     

10.  Listens to studentsô points of view.     

11.  Is creative during the class.   

 

   

12.  Has a good sense of humor.     

13.  Addresses students with respect and courtesy.     

14.  Shows confidence and enthusiasm during the class.     

15.  Has mastery of subject matter.      

16.  Provides opportunities for the discussion of things 

that are significant to students such as values.  

    

 

Comments: 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 
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5. Survey to School Directors 

 

Instructions:   The purpose of this survey is know what opinion you have as an employer about 

the professional competency level of students who have graduated form the 

Teacher Education Program of the Inter American University, San German 

Campus. Use the scale provided below: 

    4 ï Excellent 
    3 ï Satisfactory 

    2 ï Regular 

    1 ï Poor 

 

1 Number of teachers in your school or academy  

2 How many of these teachers have graduated from the Inter American 

University, San German Campus? 

 

 

 Professional Competencies 4 3 2 1 

3 
Teaching-Learning Process Shows that his/her work as a 

teacher and the use of his/her innovative strategies have resulted 

in significant improvement of student learning. 

    

4 

Teaching- Learning Process The activities of the teacher are 

geared towards the development of knowledge among the 

students keeping in mind the level of teaching and the individual 

differences among students. 

    

5 Communication Skills Shows mastery of the fundamental 

communication skills that any teacher should posses. 
    

6 Communication Skills Listens to students and keeps them 

interested. 
    

7 

Planning and Educational Evaluation   Shows mastery when 

planning the teaching of the subject matter by organizing and 

evaluating class activities, by using technological educational 

resources and by using normative and summative evaluations. 

    

8 Planning and Educational Evaluation Uses evaluation criteria 

that respond to student diversity. 
    

9 
Continuous Education   Shows interest in keeping updated and 

in professional growth and development. Presents a formal 

yearly plan for professional development. 

    

10 Leadership   Shows leadership through educational and 

community activities and is able to do team work. 
    

11 
Attendance   Has a high sense of professional commitment and 

responsibility which is revealed through attendance, punctuality, 

and compliance with the established norms. 
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Scale: 

4 ï Excellent 

    3 ï Satisfactory 

    2 ï Regular 

    1 ï Poor 

 

 Professional Competencies 4 3 2 1 

12 
Personal Qualities    Reveals human quality and exemplary 

conduct in professional and personal endeavors. 
    

13 
Personal Qualities    Reveals self assurance, enthusiasm, and 

confidence in performance. 
    

14 Personal Qualities    Has a good sense of humor.     

15 
Personal Qualities    Shows respect, creativity, and politeness 

toward students. 

    

16 Personal Qualities    Accepts mistakes.     

17 Personal Qualities     Shows responsibility.     

18 Personal Qualities     Shows punctuality.     

19 Personal Qualities    Shows an ethical conduct with colleagues.     

20 
Personal Qualities    Shows solidarity with students and 

colleagues 
    

21 
Personal Qualities    Has a true commitment with education and 

with personal improvement. 

    

  

Type of school (mark all that apply) ï 

  

ÄPublic-Elementary ÄPublic-Intermediate Ä Public-Secondary Ä Public-Second Unit  

 

Ä Private-Elementary ÄPrivate-Intermediate Ä Private-Secondary 

Thank you for your collaboration. 
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6. Rubric: Evaluation of the Willingness of the Student Teacher: Affection and 

Sensitivity  

  

Teacher Candidate ________________    Date ________________________ 

Grade taught ____________________                Subject matter ________________ 

Instructions:   The practice supervisor and cooperating teacher will use this instrument to     

   evaluate the student-teacherôs attitudes towards affectivity and wellness of the    

   students during the Clinical Experiences in the Educational Scenario II course. 

 

The teacher candidate in his/her classes: yes no 
Some-

times 
Observations 

1. Values and responds to the content and feelings 

reflected in the words of the students and provides 

significant feedback. 

    

2. Shows interest in students. Listens to them with 

compassion and empathy when they talk about their 

personal problems and situations; provides support 

and identifies resources to help them solve difficult 

situations. 

    

3. She/he is kind and sensitive and has a good 

relationship with students. 
    

 4.   Allows students to express themselves and participate 

in class; fosters the development of critical thought 

and problem solution. 

    

5. Takes care of each case separately if necessary.     

6. Appreciates the customs and interests of students.     

7. Respects the individual differences and different 

customs of students. 
    

 8.  Shows flexibility by taking into consideration studentsô 

points of view. 

    

 9.  Keeps students motivated during the entire class.     

10.  Listens to and understands studentsô comments and 

contributes significantly to the topic that is being 

discussed. 

    

11. Exhibits a professional attitude when the supervisor, 

director, or cooperating teacher gives suggestions, 

opinions, and recommendations. 

    

12.  Has a good sense of humor.     

13.  Addresses students with respect and courtesy.     

14.  Provides opportunities for the discussion of topics that 

are significant in the lives of students such as values. 
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The teacher candidate in his/her classes: yes no 
Some-

times 
Observations 

15.  Is interested in professional development. 

 

    

 

Comments: 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

______________________________________________________________ 

 

 

_______________________________________________ 

Signature of University Supervisor or Cooperating Teacher 
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7. Survey to TEPôs Graduates or Completers 

 

INSTRUCTIONS:  The purpose of this survey is to analyze different aspects regarding the 

preparation received by the students of this program (TEP).  Our objective is to achieve 

professional accreditation from the Teacher Accreditation Council (TEAC). 

Confidentiality and anonymity are guaranteed.  Data will be used exclusively for program 

evaluation purposes. 

 

Regarding the Teacher Education Program:   

 

In general: 

 

10. How do you evaluate the formation received in the TEP? 

____ a. Very good, complete  

____ b. Good, almost complete 

____ c. Regular, there are areas that could be included 

____ d. Deficient, I had blank areas in my academic formation 

 

11. The TEPôs courses provide for: 

a. The development of critical and creative thinking 

_____ Yes 

_____ Partially 

_____ No 

b. The development of research skills  

_____ Yes 

_____ Partially 

_____ No 

c. The solution of pedagogical problems  

_____ Yes 

_____ Partially 

_____ No 

d. The use of technology in teaching, research and communication  

_____ Yes 

_____ Partially 

_____ No 
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For the next statements indicate the level of agreement or disagreement towards each: 

Totally agree = 5 

Agree = 4 

Do not agree nor disagree = 3 

Disagree = 2 

Totally disagree = 1 

  

A.  Knowledge of subject matter 
 

1 
You know and understand the concepts, processes, skills, and values of the 

subject matter you teach. 

 

1 

 

2 

 

3 

 

4 

 

5 

2  You use a varied methodology to teach the curricular content.  1 2 3 4 5 

 

3 

You know the philosophical and programmatic principles of your discipline 

(Standards, Outcomes, and Curricular Framework). 

1 2 3 4 5 

 

4 

 You integrate your subject matter with other curricular courses. 1 2 3 4 5 

5 You promote the search for information and acquisition of knowledge. 1 2 3 4 5 

6 
You recognize the importance of your discipline in the socio-cultural formation 

of your students.            

1 2 3 4 5 

7 
You bring pertinence to your subject matter and offer opportunities for active 

and experimental research.         

1 2 3 4 5 

8 
 The content of your course promotes the development of critical, reflexive, and 

creative thought. 

1 2 3 4 5 

9  You adapt the curricular content to the cognitive development of your students. 1 2 3 4 5 

10 
You plan your class by using a variety of methods and techniques in the 

teaching-learning process. 

1 2 3 4 5 

11 
 You use proper assessment and measuring tools following the Curricular 

Framework of your subject matter.  

1 2 3 4 5 

12 
 You integrate the teaching of your subject matter with the ethical and moral 

criteria attuned to our current society. 

1 2 3 4 5 

 

B.  Pedagogical Knowledge 
 

1 
Develops in class the cognitive, affective, and psychomotor skills according to 

the developmental stages of the students.  

 

1 

 

2 

 

3 

 

4 

 

5 

2  Incorporates life experiences within the educational process. 1 2 3 4 5 

3 Plans classes considering the socio-economic environment of students. 1 2 3 4 5 

 

4 

Considers the talents, preferences, learning styles, and cultural differences of 

students. 

1 2 3 4 5 

5 Plans classes considering community involvement. 1 2 3 4 5 

6 Incorporates technology in class.            1 2 3 4 5 

 

7 

The teacher is aware of and understands the importance of technology as an 

essential tool for the construction of knowledge.      

1 2 3 4 5 

 

8 

 The teacher is aware of and understands the importance of the structural 

features of language that enable its use as a tool for the expression of thoughts 

and ideas. 

1 2 3 4 5 

9 
The teacher is aware and understands the need for professional growth and 

development as an educator. 

1 2 3 4 5 

10 
The teacher has taken courses and/or trainings to enhance professional 

development as an educator. 
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8. Continuation of Graduate Studies in IAUPR by Sample of TEPôs Graduates 

 

Graduation Date N 

Graduate 

Studies at 

IAUPR 

% 

Graduate 

Studies at 

IAUPR, SG 

% 

May, 2008      

May, 2009      

May, 2010      

Total   _____%  _____% 

% (of ______) ______% ______% ----- _______% ----- 
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9. TEPôs Faculty Evaluation by their Students 

 

 a. Syllabus Presentation and Discussion of Academic Requirements 

 

Semester 

Part II: Syllabus Presentation and 

Discussion of Academic Requirements MEAN  % 

EDUC HPER ARED MUED 

Fall 2007 

      Winter 2008 

      Fall 2008 

      Winter 2009 

      Fall 2009 

      Winter 2010 

      MEAN  

       

 b. Teaching Strategies or Skills 

 

Semester 
Part III: Teaching Strategies or Skills 

MEAN  % 
EDUC HPER ARED MUED 

Fall 2007 

      Winter 2008 

      Fall 2008 

      Winter 2009 

      Fall 2009 

      Winter 2010 

      MEAN  

       

 c. Evaluation Process 

 

Semester 
Part IV: Evaluation Process 

MEAN  % 
EDUC HPER ARED MUED 

Fall 2007 

      Winter 2008 

      Fall 2008 

      Winter 2009 

      Fall 2009 

      Winter 2010 

      MEAN  
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 Institutional instrument for the evaluation of the Faculty by their Students (Spanish text) 
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 Translation: 

Part II: Syllabus Presentation and Discussion of Academic Requirements 

 

1. The professor gave me a copy of the syllabus at the beginning of the course. 

2. The professor discussed the syllabus at the beginning of the course. 

 

 Part III: Teaching Strategies or Skills 

 

3. The way the class was developed kept me interested. 

4. It is evident that the professor had mastery of course content. 

5. The professor encouraged me to think and reflect. 

6. The way the class was taught increased by subject-matter knowledge. 

7. Until now, the course objective had been accomplished. 

8. The professor used different manners or strategies to present the course content. 

9. The professor used educational materials related to course content. 

10. The professor enriched the course content with technological and audiovisual 

resources, when it was appropriate. 

11. The professor listened and discussed the studentsô approaches with respect. 

12. The professor took steps to make sure I understood the course content.  

13.  The professor related ideas and issues presented in the course with daily life 

situations.      

14. The professor promoted in class active participation of the students.      

15. The professor cared about my academic performance. 

 

Part IV: Evaluation Process 

 

16. The professor gave me the test and/or works corrected preferably not later than 

two weeks. 

17. The professor discussed the evaluation results with the students. 

18. The professor used different methods to evaluate learning. 

19. The professor distributed the time appropriated to achieve course objectives. 

20. The professor presented the class in an organized and coherent manner. 

21. The professor explained the class content clearly. 

22. The professor accomplished the class schedule. 

23. The professor provided the opportunity to meet with him in his/her office hours. 

24. The professor clearly explained how he/she would be evaluated. 

25. The work, assignments and/or tests reflected the course content. 
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26. The professor corrected the work, assignments and/or test according to the course 

content and evaluation criteria. 

27. The teacher made useful comments on the work presented by the students. 
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10. Survey to Teacher Candidates 

 

Instructions: The purpose of this survey is to identify the level of student satisfaction with the 

services that they received in the Department of Education and Physical Education and the 

Department of Fine Arts. Confidentiality and anonymity are guaranteed.  Indicate the level of 

agreement or disagreement with each one of the following statements by using the scale below: 

  5 = Totally agree 
  4 = Agree 
  3 = Neither agree nor disagree 

  2 = Disagree 
  1 = Totally disagree   
 

1 
The Department provides academic advisory to students who 

request it. 
5 4 3 2 1 

2 
Faculty and other employees are willing to help students when 

they need assistance. 
5 4 3 2 1 

3 
When a visit my Department and ask for help, I find the best 

solutions. 
5 4 3 2 1 

4 Professors treat students kindly.   5 4 3 2 1 

5 The secretary and other personnel are kind and friendly.   5 4 3 2 1 

6 
The hours in which the Department offers help ensures that 

students get help when they need it 
5 4 3 2 1 

7 
The Department keeps students well informed regarding service 

and activities. 
5 4 3 2 1 

8 
The Department adequately manages studentsô complaints and 

suggestions.  
5 4 3 2 1 

9 The Department has satisfactorily solved my problems previously.  5 4 3 2 1 

10 
I believe that most students have a good opinion about the 

Department. 
5 4 3 2 1 

11 
I have observed improvement in the way the Department 

functions. 
5 4 3 2 1 

12 
The Department has provided a better service than other campus 

offices. 
5 4 3 2 1 

13 
When needed, the Director or Coordinators have been available to 

assist me. 
5 4 3 2 1 

14 
The activities and courses offered by the Department have helped 

me develop a sense of identity and belonging with my profession.  
5 4 3 2 1 

15 
The faculty and other Departmental personnel have helped me 

develop a sense of identity and belonging with my profession. 
5 4 3 2 1 

16 The Department accepts student diversity. 5 4 3 2 1 

17 
The Department has enough rooms to meet the demand of the 

courses it offers. 
5 4 3 2 1 

18 
There are enough materials and resources to conduct the teaching-

learning process effectively. 
5 4 3 2 1 

19 The rooms used for the TEP are adequate. 5 4 3 2 1 

20 The electronic equipment used in the TEP courses is adequate. 5 4 3 2 1 
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21 The electronic equipment in the classrooms is sufficient. 5 4 3 2 1 

22 
The Department provides physical spaces for student use and 

enjoyment. 
5 4 3 2 1 

23 
The Department has enough space and furniture for studentsô use 

and comfort. 
5 4 3 2 1 

24 
 Security guarantees that both academic and administrative 

functions can develop at ease. 
5 4 3 2 1 

25 
I have had a positive and satisfactory experience as part of this 

Department of the IAU-San Germán Campus. 
5 4 3 2 1 

 

Admission date at the university:     ________________________ 

 

V Indicate your Major :      

 

Pre School  Secondary Level:  Physical Education: 

K to 3  Science  Elementary  

4 to 6  Biology  Secondary  

Elementary 

English 

 Chemistry  Adapted  

Secondary 

English 

 Mathematics  Fine Arts: 

School Health  Spanish  Arte          

Special 

Education 

 Social Studies  Music  

  History    
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11. Number of On-line Courses 

 

Criteria  
Fall 

2007 

Spring 

2008 

Fall 

2008 

Spring 

2009 

Fall 

2009 

Spring 

2010 

Undergraduate on-line courses       

Courses that can be taken by TEPôs 

students 

      

TEPôs on-line courses        

Percentage: Courses that can be taken 

by TEPôs students vs. undergraduate 

courses 

      

Percentage: TEPôs courses vs. 

undergraduate courses 
      

MEAN: Courses that can be taken by 

TEPôs students vs. undergraduate 

courses 

 

MEAN: TEPôs courses vs. 

undergraduate courses 
 

Source: Dean of Studies (January, 2010) 
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12. Undergraduate Student Satisfaction Survey 
 

a. Undergraduate Student Satisfaction Survey (2009): Facilities 

 

ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

43. Cleaning of the bathrooms   

40. Security in the Campus   

13. Parking for the students   

44. WIFI for personal computers use    

3.  Computers for academic work   

42. Free-use spaces   

39. Access to bibliographical and other information sources 

in the CAI 
  

7.  Physical environments of the classrooms   

1.  Use of technological devises by the faculty in their 

classes 
  

32. Areas for praying and reflection    

MEAN    
Note: Items ordered by the importance of the service.  Source: Estudio de Satisfacción Estudiantil Sub-Graduado 2009 

Resultados en Promedio Recinto de San Germán (UIPR, 2009) 
 

 b. Undergraduate Student Satisfaction Survey (2009): Students Support Services 

 

ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

49. Disposition of the faculty to respond to doubts and 

questions soon 
  

16. Payment options offered in the registration process   

46. Services to handicap students   

47. Disposition of the faculty to assist students outside 

the class hours 
  

36. Services of the Economic Assistance office   

40. Security in the Campus   

12. Faculty academic advisory   

21. The process of course selection   

22. Activities about the prevention of sexual transmission 

diseases, drug abuse, alcohol use, and tobacco use 
  

25. Services of the Registrar office   

18. Speed in the process of admission to the University   

15. Speed of the services in the Registrar office   

26. Availability of students services through the Internet 

(admissions, registration, among others) 
  

14. Help offered by the professional counselors    

10. Service of the bookstore   

19. Service of the security personnel   

11. Availability of courses in different methodologies or 

modalities (on-line, in person, combined, portfolio, 

exams) 

  

23. Availability of tutorships (in person or on-line)   
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ITEM  
MEAN:  INTERPRETATION 

(of a 4 points scale) SATISFACTION  

2.   Service in first-aid office   

33. Opportunities to develop special abilities and talents 

(sports, music, artsé) 
  

29. Availability of information about the norms and by-

laws of the University 
  

30. Opportunity to participate in students organizations   

28. Opportunities for voluntary community work as part 

of the students development 
  

8.  Opportunities for recreation   

4.  Service in the cafeteria   

34. Program of cultural activities   

38. Opportunities of participation in the election of 

students representatives of the students organizations 
  

6.  Opportunities in the Honor Program   

17. Activities of the Chaplain office   

31. Spiritual advisory by the Chaplain office   

MEAN    
Note: Items ordered by the importance of the service.  Source: Estudio de Satisfacción Estudiantil Sub-Graduado 2009 

Resultados en Promedio Recinto de San Germán (UIPR, 2009) 

 

 c. Undergraduate Student Satisfaction Survey (2009): Summary 

 

 

 

 

  

Area Satisfaction 

General  

Interpretation  

Academics   

Interpretation  

Administrative   

Interpretation  

University Life   

Interpretation  
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13.  Final Grades Distribution in Education, ARED, and MUED courses 

 

COURSE 

Semester - ______________ 

N SEC A B C D F I  W 

EDUC 1080 

         EDUC 2021 

         EDUC 2022 

         EDUC 2031 

         EDUC 2032 

         EDUC 2060 

         EDUC 2870 

         EDUC 2890 

         EDUC 2905 

         EDUC 2906 

         EDUC 3003 

         EDUC 3013 

         EDUC 3015 

         EDUC 3470 

         EDUC 3564 

         EDUC 3565 

         EDUC 3566 

         EDUC 3570 

         EDUC 3863 

         EDUC 3864 

         EDUC 3869 

         EDUC 3875 

         EDUC 3878 

         EDUC 3885 

         EDUC 3886 

         EDUC 4011 

         EDUC 4012 

         EDUC 4013 

         EDUC 4035 

         EDUC 4040 

         EDUC 4050 

         HPER 4110 

         HPER 4120 

         HPER 4130 

         HPER 4140 

         HPER 4370 
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COURSE 

Semester - ______________ 

N SEC A B C D F I  W 

ARED 1080  

         ARED 1900  

         ARED 2080  

         ARED 3080  

         ARED 3750 

         ARED 3850 

         ARED 3851 

         ARED 4013 

         ARED 4015 

         ARED 4913 

         MUED 4019 

         MUED 4020 

         MUED 4400 

         MUED 4410 

         MUED 4919 

         MUED 4920 

         GEIC 1000 
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14. Checklist ï Syllabi analysis of the Education Core Courses (Evidence 12,  

Appendix E) 
 

Title of the course:  

Number of the 

course:  

Date of evaluation:   

 

Scale of evaluation: 

NUMBER DESCRIPTORS SYMBOL  

2 Criteria totally accomplished CT 

1 Criteria partially accomplished CP 

0 Criteria not accomplished CN 

 

CRITERIA (TEAC)  CT CP CN COMMENTARIES  

LEARNING HOW TO LEARN      

Objectives     

Activities      

Assignments/tasks     

Other (Specify)     

MULTICULTURAL PERSPECTIVES 

AND ACCURACY  

    

Objectives     

Activities      

Assignments/tasks     

Other (Specify)     

TECHNOLOGY      

Use of computer with access to Internet     

Electronic presentations, data bases     

Electronic tools such as: discussion forum, 

blogs, electronic mail, etc. 

    

Educational software     

Blackboard     

Word processor (Word or Word Perfect), 

Excel 

    

Total TEAC     

%     
 

(Dr. Iván Calimano, December 2009) 
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15. Analysis of Sample of Pre-TEPôs Students 

 

 For each record of Pre-TEP student 

 

STUDENT NAME    

STUDENT NUMBER   

ADMISSION DATE    

MAJOR    

PRE-TEP (CODE 760)   

CEEB (APTITUDE/ENGLISH ACHIEVEMENT)    

ADMISSION INDEX (800)    

PRE-TEP GPA (MIN. 250)   

EDUC 1080 (MIN "B")    

EDUC 2021/2022/2031 (MIN "C")   

GESP 1101 (MIN. "C")    

GESP 1102 (MIN. "C")    

NUMBER OF SEM IN PRE-PEM (MAX. 3)    

ACCOMPLISHMENT OF ADMISSION 

REQUIREMENTS    

GENDER   

NATIONALITY (PR/USA/OTHER)    

TYPE OF SCHOOL (PUB/PRIV)   
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STUDENT SUPPORT 

  

 

Summary 
 

Date - _________________________ Evaluator - __________________________________ Signature - ________________________ 

 

ID  Name Approved 

credits 

Date of 

Admission 

Major  GPA 18 

Credits 

EDUC 

1080 

EDUC 

2021 

EDUC 

2031 

GESP 

1101 

GESP 

1102 
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16. Information of Sample of Teacher Candidates 

 

Name - _______________________________________________________________________ 

 

Major - ___________________________________ Graduation date - _____________________ 

 

1. Admission date to IAUPR  

2. Admission date to TEP, San 

Germán 

 

3. High School  

4. Type of admission and number of credits: 

a. Pre-PEM (760)  

b. TEP-San Germán  

c. Transfer (IAUPR System)  

d. Transfer (other universities)  

5. Total of study years  

6. Probation (dates)  

 

 

7. GPI:   

a. General  

b. General Education Program  

c. Teacher Education Program  

d. Major   

8. Graduates  studies at IAUPR  Yes/No -       

Campus - 

9. PCMAS: 
Punctuations 

Dates of 

Approval  
Passing Scores 

a. Fundamental Knowledge    

b. Professional Competencies    

c. Specialty    

 

Comments: 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

 

____________________________ __________________________  ____________________ 

Name of Professor        Signature    Date 

 


